January 2012

Published by New Schools Network




Contents

[ a1 0o (8o i o] o F PP PP EPP PP 3
i.  What areSpeciaFree SCNOOIS?.........ooi e 3
ii.  Why is this different from mainstream applicatiGnS...........ccovviiiiiiiiieeeiniee e 3
fii.  Why ShOUId YOU @PPBL.. ... e e e e e e e e e e e e e e e e e e e e e e e s e e s s e e e s s annes 3
iv. How do | set up &peciaFree SChool?...........ooo e 5
V. HOW Should | get STart@A2........cooiiiiiiiiee e 8
vi. How can New Schools Network (NSN) help2.......ooo e 11
Vii. Engaging WithLoCal AUtNOITIES. ......ccoiiiiiiiiie e 13
viii. Recommended sequencing Of @CtiVILY...........coooiii oo 14
APPHCAtION QUIAANCE........coiiii e e e e e e e e e e e e e e e e e e e e aaaaaeas 15
A. Applicant details and declaration...............ccooooiiiiicciii e 15
B. Outling of the SCNOO0L.........coo i 23
(O Yo [FTor= 11 (o] g Y/ ] (o] PP PPPR PP 25
D.  EdUCALION PIAN......eeiiiiiiiieeii et e e s e e e 30
E. Evidence of demand and marketing...........ccooooiioiiiiiiiiiiiiiinrreeee e e 75
F. Capacity and Capability.........ccccciuiiiiiiiiiiiiiieieeeer e e e 86
G. |Initial costs and financial Viability............ccccco i 124
[ PR o =70 01T PO PP PPPP R PPPPPPPPPPP 139
I.  Due diligence and other CheCKS...........ooouiiiiiii e 146
GlOSSANY OF TEIMNS. ...ttt e e e e e e e e e et e e e e s anbb e e e e e e e e aannes 147
F o TN =T Lo =T 4 LT o £ PP 155



Introduction

This detailed handbook K2 dzf R 0SS dzaSR Ay O2yedzyOilAz2y gAGK GKS
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finer detail on how to fulfil these criteria to the best of your ability.

I. What are Special Free Schools?

Free Schools amew state-funded independentschoolsthat are set up in areas where there is
demonstrable demand. Special Figehools are Free Schools that specially organised toake
educational provision for pupils with statements QfecialEducationalNeeds (SEN).

Statefunded ndependent schools have existed for several decades. In the 1980s, City Technology
CollegegCTCs)vere established in deprived areas. In the 1990s, existing state schools were given
more freedom and independence under the status of Grant Maintained schools. InZ€fdemies
were establishedlike CTCsthey are independent state schools in dieed areas, with sponsors

from business and education. In 2005 then Prime Minister Tony Blair expanded the Academy
programme, citing charter schools in the United States and Free Schools in Sweden as a model for
the UK.

Likecharter schoolsn the USFree Schools are new state schools set up by teachers, charities and
parents. Like all state schools in Engla®pecial Fre&chools must be inspected by Ofstelhlike
maintained schoolssree Schools have the independence to innovate on the currictafiing
structure and pay.

TheGoalition Government is explicitly encouraging the creation of Free Schools. Although the
previous government had already passed legislation to make Free Schools possiBEadbmies
Act (which passed in the summer of 2QIfurther simplifies the process.

The first24 mainstreantree Schools opedin September 201170 Free Schools have been
approved to operfrom 2012 (3 of which are Special Free Schools) and this number is expected to
grow in the future

In England, groups of parents, teachers and charitiesapatyto set up aSpecial Fre&choollf

your Special Free School application is approved you will have access to support and endorsement
from the DfE, and will also be in a position to adopt an innovative approach to provision in this
sector.



In England, Special Free Schoolssn

assessed as needingtatementof SEN between birth
v and age 19Special Fre&chools may only cater for pupils
N up to the age of 19
Have more than 5 pupils over the age of 5;
Caterfor a specific type(s) @pedal Educational Needs
(SEN);
Only teach students with a statement of SEN, or students
admitted for an assessment of SEN;
Have regard to the SEN Code of Practice;
Be run by an Academy Trust which is a Charitable Trust;
and
Provide ecurriculumtailored to the individual needs of

pupils

i Teach widents only of relevant ag€upils can be
gio
£

Be aware:

A Admissiorto Special Fre&chools will continue to biarough a statement of SENocal
Authorities (LASNBS G F Ay GKS &0l Gdzi2NE NBaLRyaAoAtAde 7T
statement of SEN where appropriate, and ensuring that children receive appropriate
provision

A The Green Pape§upport and aspiratigmproposes reform to the SEN and disabilityigol
framework.The DfE is currentigonsidering theoutcomeof a consultation on school funding
reforms.Please contact NSN for up to date information.

A Qurrently the Free Schools policy only applies in England. Education policy in Scotland and
Wales lies with the Scottish Parliament and Welsh Assembly respectively. For this reason,
legislationcovering English schools does not affect schools in Scotlahwares.

A All Free School proposals must be for schools that are new to the state sytenincludes
existing independent and nemaintained special schoot®nverting to Free School status.

A Existing state schools, including voluntary aided fanehdation schools, can convert to
become Academies rather than Free Schools. If you would like more information on the
Academy process, please contact the Department for Education.

. Why is this different from mainstream applications?

Applicationsto set up aSpecial Fre&choolwill differ from mainstream applications in a number of
ways The experience of Academies provided a model of how to set up mainstream Free Schools.
Several important changes wengade, but much of the policy framework and infrastructure existed,
for example Funding Agreements, Ready Reckoners, Memoranda & Articles of Association.



Special Free Schools represent something new, exciting and challeBging.part of such a small
group of Special Free Schools will allow you to pioneer and help to define the special education
landscape.

In addition,you should be aware thdhe broad policy frameworkelating to children and young
people withSENor who are disableds under reviewTheDfE is considering responses to its SEN
Green Pape Support and aspiration: A new approaohspecial educational needs and disahility
publishedin March 2011. The consultation resmses are yet to be published.

The DfE is also considering the outcomes from its consultations on school funding, which includes
the future of funding for schools teaching pupils WwBEN.

li.  Why should you apply?
There arehree good reasons$o apply to set up &pecial Fre&chool:

A Fasttracked set up Your LA will need to provide its support; added to this, the impetus of
support from central government will make your case a priority.

A The ability to innovate This policy is an invitation for suggestions of how provision can be
improved in terms of coverage, quality and cost.

A DfE seal of approvalYou will be recognised as eopider that is approved and held to account
by the Secretary of State. This can help you to stand out in a sector where there is sometimes
ambiguity about how to define quality.

However,you should not applyto set up aSpecial Fre&choobased on the fhowing expectations:
A More funding per pupil Funding wilNOTbe increased.

A More secure fundingFunding will still be linked to demarttirough LAstatements and
admission
Further information

DfESpecialFree School Application Form
http://media.education.gov.uk/assets/files/application%20form%220special.doc

DfESpecialFree Schools How to Apply Guidance
http://media.education.gov.uk/assets/files/how%20t0%20apply%20guidance%20special.pdf

The Academies A&@010
http://www.education.gov.uk/schools/leadership/typesofschools/academies/a0061222/academies
act2010



http://media.education.gov.uk/assets/files/application%20form%20-%20special.doc
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-%20special.pdf
http://www.education.gov.uk/schools/leadership/typesofschools/academies/a0061222/academies-act-2010
http://www.education.gov.uk/schools/leadership/typesofschools/academies/a0061222/academies-act-2010

The Independent School Standards
http://www.dcsf.gov.uk/regindependentschools/downloads/InformationPackSept2010.pdf

DfE Free Schools Guidance
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools

Iv. ~ How do | set up a Special Free School?

To set up &pecial Fre&chool, a group of people must come together to form a-pofit

Company Limited by Guarantedhe directors bthis company must then submit an application to

the Department for Education (DfE), stating the reasons behind the school and providing a detailed
plan. This guidance is designed to support groups who are applying.

If your application is successful, t@®mvernment will support you with funding and expertise to set
up your school over the next yeafour nonprofit company will sign a funding agreement with DfE,
at which point it will become aaxempt charity(referred to as theAcademy Trust

The following table produced by the DfEhows the timeline for tls application process, for schools
opening in 2013.

Free School Application Process

November  December January February March April May June July August
Assessment Interview
Application We assess Shortlisted

application forms applicants are

You complete the Free against published invited for

School application form. criteria. interview.

There is help available Due diligence

from New Schools checks are

Network to assist you if conducted.

you wish.



http://www.dcsf.gov.uk/reg-independent-schools/downloads/InformationPackSept2010.pdf
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools

The most important things to remember are:
1 NSN will support you through the process and it is achievable;

1 You must provide a detailed pldor the main aspects of the school before any support from
the government will be provided;

1 All applications to set up a Free School that will open in September 2013 must be submitted
to the departmentbetween 9.00am on the 3February and 6.00pm on ¢24" February.

1 Groups with strong written applications will be interviewed by DfE betweenrApidl and
mid-June 2012 to determine their capacity and capability to set up the proposed school.
Exact dates will be released in due course;

9 Successfuhpplications will be announced in Summer 2012; and

1 Decisions by the Secretary of State are final and there will be no formal appeals process for
unsuccessful applicants.

¢ KS a1l 2¢¢ (i2dzAfetBpfc@BSFree Schoasntains @tails on the criteria by which your
FLILX AOFGA2Y gAff 0S5 2 @BREFeedGchodaplitakodrrm&RfilidginS ( K S
the boxes, which will expand as you type. The most important things to bear in mind are:

1 Applications will be a®ssed against the criteria set out in the application form;

9 Against other Special Free School applications as appropriate; and

f Against a range of contextual factors setouton®21¥ G KS 5F9Qa Wl 2¢ (2
including value for money.

Pleasebear in mind that applications will not be considered for:
1 Schools that are only at nursery level,
9 Schools that are proposed by people considered unsuitable for the task, or if the school

endorses violence, illegal activity or an ethos that does not cpmed with UK democratic
values; and

9 Schools that propose to teach creationism, intelligent design, or similar ideas as valid
scientific theories.

In addition please be aware that:

9 Existing providers wishing to set up Special Free School must meethalrefjuirements
setoutonplO0and12 ¥ G KS Wl 2¢g G2 ! LIXeQ 3IdARFyOS T
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Special Fre&chools cannot be designated with a religious character but can adepigjimus ethos

Further information

DfESpecialFree School Application Form
http://media.education.gov.uk/assets/files/application%20form%220special.doc

DfESpeciaFree Schools How to Apply Guidance
http://media.educationgov.uk/assets/files/how%20t0%20apply%20guidance%20special.pdf

v. How should I get started?

You should consider carefully how much involvement you need or want to have in the runiimeg of
new schoolYou mustealistically assedbe skill sets and time available of each group member and
identify any gapsYou may also want to consider if your proposal is part of a leteger aim (eg. a
wider group of schools).

Broadly, there are three Free School models tosider:

A Apromoter-run schoolwhere the groupapplieson its own and then takes complekegal
responsibility for the schopl

A A sponsofrun schoolwhere the group partners with an existing nprofit educational
provider, which would normally play a role in writing the application, isnd control of all
decisiong; takingoverall responsibility for running the schoor

A A school provider modeWhere the group proposing the school takes overall responsibility
for the school, but outsourcepart or all ofthe running of the school to an external
educational providerThe diagram belowhows the three Free Schoobufels:

Promoter-run school Sponsor-run school School-provider model
: """"""""" 1
_________________ frlinlimloimlrb el ki 4 Governing Body |
: Governing Body E /,yi_ Governing Body | Management [ '=======-===mume--i
Seesoscsessseeses T o ——— ! company |_ | | !
] ]
. : e W school |
! School : |Sfcscsescsataaass | - i
| i i School ! lemmmm e i
] | e ——— H
i ] [m e |
i School !
e e et et o e e e e e e e e ]
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Promoterrun schools

In apromoter-run school, the grouppplyingtakes full responsibilitjor running and delivering the
schoo| meaning that they dall of the following:

A Create the detailed plan needed for the initial application

A Oversee the pr@pening phase of the schoaith support from the DfE;

A Sign the funding agreement withe DfE, making them accountable to the Secretary of State
for the performance of the schopl

A Be responsible foofmingthe Governing Bodypf the schod]

Hire theHead (Pincipal Designatg; and

A Oversee the running of the school

- >

The main advantagef this modelisits simplicityq with a single reporting line frorthe DfE to the
school The group propomgthe school retais control and can ensure thathe vision of the school is
pursuedthrough setup, the early stages, and once the school has reached steady state

The challengés the capacity and expertisequired¢ both educational and organisationato set

up and runthe school effectively. It isnportant that the key people in the group remain involved
over the long termand that there are clear internal channels of accountabiltgu should consider
whether your group has the capacity and the commitment necessary to run the school in igtyentir

Sponso#run schools

In a sponsorun school, the school is developed by partnering with an existing charitable education
provider(the sponsorwith knowledge and experience in setting up and running schools. The
sponsomwill be the applicant, wilbe responsible for all of the activities carried out by the scliasl
listed abové and will be responsible to the Secretary of State for the success of the school. In this
case the initial group can play a variety of roles, such as advising, markedifignaraisingand is

likely to be represented on the advisory or Governing Bbdywill not have legal responsibility for

or control of,the school.

The advantagef this modelis that accountability is cleat the sponsor is accountable for running
the schook; and you can ensure there is sufficient expertise and capacity to run the school.

The challengés that the group is influential, but not in complete control. The group must therefore
have confidencehat their vision is aligned with that of ¢hsponsor, and thahe sponsomwill be

able to deliver itThe choice of sponsor is critiggyou must ensure that they understand and share
your vision and valuedt isimportant to design an appropriate modgb that theviews of thegroup

are refleced upon an ongoing basisGroups should also be clear in advance what the governance
model will be and how they will be involve8ome sponsors will include promoters on the Trust to
allow more shared responsibility and control.



The schoeprovidermodel

In the schocbprovider model, the groughat applies
takes ultimate responsibility fahe succes®f the
schoo] forms a trusthat will sign a funding Most goodorganisations that could take
agreement with theSecretary of State, and retains | responsibility for youschoo] either as a
control of the visionThey are held accountable by | sponsor or providenill have a clear

the Secretary of Statebut choose to delegate some  edycational model, and it is very important
or all of the school operations to another that you are sure they will delivéhe school
organisation with specific expertise geeducation, | yoy are looking for.

site procurement or back office functions). These

providers can be charities or companies. Groups | [If you do select them, thewill almost

that do this will have to have a full and open certainlyhave a role in preparing the
tendering process, and make it clear why they are| application

appointing a third party organisation and under

what conditions

Engagingsponsors and éhool Providers

The advantagef this model is that the proposers retain a significant degree of control over the
school.

Thechallengewill be in procuring and managing companig<harities.The Trust which signs the
funding agreement with the Secretary of State will be held accountable for the performance of the
schoolnot more dayto-day decisions

You could also consider becomingParentpromoted maintained schodR This is docal Authority-
maintained school that is set up after parent promotion. While this guide deals with Freel§dhoo
you wish New Schools Network to help you link to yilamgal Authority or campaign for this, do
please get in touch.

Sponsors and Providers:

Some groups may choose to work witkisting educational providesor project management

the time and skills available already in the group.
You may:

A Complete the application entirely on your own;
A Complete the applican with help received on a purely voluntary basigay with your own
funds or

be a charity)In this case yodo not need to form a company.

You arenot permitted to enter into an agreement to udefEfundsto pay a companyor any services
whatsoever until after your application has beemapproved If your Free School is approved you wil

pro-bono basis during the application stage.

However, you may state a preference for working with a particular company as part of your
application. If your application is successful, procurement of outside servicde\illt out to
competitive tender according to EU regulations.

companiesbefore submitting their applicationlhis is not required and should be based on analysi:

A Find a sponsor to help with the application and submit on your behalf (remember, they m

not be permittedto useDfE funds to pay a company retrospectivdty any services completed on a

ust



Furtherinformation

Contact NSNor tailored specialist advicegnfo@newschoolsnetwork.org

NSNhas produced detailed guidance on different school models:
http://www.newschoolsnetwork.org/seup-school/firststeps/freeschootmodels

vi. How can New Schools Network (NSN) help?
NSN is here to help you prepare a high quality application and offers different types of support:

A Advisers Each group we work with is assigned a dedicatéisorwho will provide personal
support including

- Advice,information and resourcesdvisersare available by email and telephone ,
face to face meetings and surgeries throughout the process;

- Giving detailed and comprehensive feedback on draft application forms before
submission to théfE; and

- Setting up meetings with NSN specialisteo have expertise in education, school
operations and finance.

A Specialist adviers. NSNemploysspecialist adisers ineducation (including curriculum),
school operationsind finance. They attend events and meetings in order to provide expert
advice.

A Application feedbackBefore submitting an application to tHfE groups can send drafts of
their application foms to NSN for detailed feedback. The feedback will:
- Give detailed commentsn educational and financial plaresnd
- Explan which2 ¥ { K Giterfa he@té be addressed or strengtheriad/our
application.

A Matchmaking.An onlinematchmaking serviceom { b Q&  befpsgeoips t8 find:
- Committed and skilled volunteers to strengthen their team and share expertise;
- Additional individuals who can become trustees and governors; and
- Potential partner organisations which can help groups build capacity.

A Events. NSN runs tailored events for groups at each stage of the application process. All
events will have substantial networking opportunities for graups

- NSN:Getting Startedc introductory events aimed at showing your grokipw to
develop your vision for the Free School, how to build the capacity and capability of
your team, and how to build and demonstrate demandyour school.

- NSN: BooCamp ¢ intensiveweekendevents for groupsvho have already started
preparingtheir applicatons to the DfE. Interactive seminatslivered by our
specialistwill cover each aspect of the application form.

- NSN:Exhibition¢ a large scaleventin whichgroupscanmeet and identify
organisations that could help deliver a school.

11
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A Website and Pulications. The NSN website enables groups to:

Download detailed guidance including step-step guides to completing the DfE

application form;

Acess information about the policy and resources for the application process;

Increasetheir capacity and capabiA &8 o0& ARSY(GATFTeéAy3d @2fdzyd S
forum;

Networkwith other individuals and groups in their local area; and

Findinformation about upcoming events.

A Free School Development Prograne. NSNgives extra support tap to 20groups who
have extraordinary potential to raise educational standards. Applicants complete an
application form and shortlisted applicants will be invited to interviél groups on the
Development Programme receive:

Additional help from NSN specialishasers in financial and educational planning;
Helpfrom experts in marketing, communications, law, and premises, among
others;and

Amock interview to prepare for the DfE assessment process.

As part of the Development Programme groups can also app8dititional services which include:

Active matchmaking with skilled professionals to build capaaiiygior
Fundingto help gather evidence of parental demand.

Development Programme applications for groups wishing to open Free Schools in 2014 will
commencen Autumn 2013. Please check the Development Programme section of our website for
more information and updates.

Please note that applications for the Development Programme for groups wising to open Free
Schools in 2013 have now closed.

However,NSNcannotdo any of the following:

A Write applications for groups; it is important that the proposal reflects your own work and
capacity

A Advise you on the outcome of your applicatianwe are not part of the DfE and only they
can tell you whether your appht¢ion has been acceptedr

A Change government poliog we will, like many charitiegry to persuadegovernment to
change policy but we are not part of governmelinidividuals who would like to propose
amendments to the policy are urged to contact theicdbMP and the DfE.

Furtherinformation

Contact NSNor tailored specialist adviceafo@newschoolsnetwork.org

12
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Visit the events page of the NSN websii® see what events are coming up soon:
www.newschoolsnetwork.org/events

Visit the publications library on the NSN websifer a comprehensive list of all the guidance we
produce and useful links to other sources of informatmw.newschoolsnetwork.org/library

Visit the Development Programme page of the NSN web$itemore information:
www.newschoolsnetwork.org/developmenprogramme

Register on the networking page of the NSWbsiteto start connecting to volunteers who may be
able to help your groupwww.newschoolsnetwork.org/network/introduction

vii . Engaging with Local Authorit ies

Applicant groups looking to set upSpecial Fre§&chool must seek agreement from Local Authorities
(LAs) that they would be willing to place children at the r&pecial Fre¢ OK2 2t Ay f Ay S
wishes. You will therefore need to start discussiamith them before you submit your application.

While councillors are the elected representatives and are in charge, they will usually rely on their
Officers (the equivalent of DfE civil servants) to help them. Officers will have specialist knowledge
and you should try and build a good relationship with them if possible.

Bear in mind that you will need to have a relationship wiita LAsvho might refer children to your
Free Schoo Several of the first Free Schools which opened in 2011 found that their LA became
much more supportive once their plans were approved.

LAs can, if they wish, providsefulinformationfor your appication. We suggest these should be
your priority requests:

1 Guidance on admission of children with statementsAs will be able to give you advice on
the arrangements relating to the admissions of pupils with statements of SEN and the roles
and responsibities within this framework, including that of your school.

1 Pupil data.lf you wish to use demographic information to back up your proposal then the LA
will be able to provide detailed data. They should have access to data about current and
projected scbol capacity and pupil numbers as well as school by school census data which
can provide specific information at a local level (eg. numbers of pupils with Special
Educational Needs, or pupils belonging to different ethnic groups.)

9 Site identification.LAsmay know of suitable sites in your area and may even be willing to
offer you sites on 'peppercorn’ or strharket rent.

1 Information on key stakeholders in the communitfficers in the LA will have a lot of local
knowledge on key groups for you to coatas part of your statutory consultation.

13
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.Recommended sequencing of activity

Vv

The followingchartmay be helpful as a suggested sequencing of activity itete: up toopening

your schoal
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Application guidance

A. Applicant details

There are no assessment criteria for this section.
To answer this section you will need to:
A Set up a Company Limited by Guarantee with the relevant Memorandum and Articles of
' 3a20A10A2y®d ¢KA& yYySSRa (G2 0S R2 geitingubd 2 NE | LJI
I 2YLI ye [AYAGSR o0& DdzZr NI yGaSSEoT

A Fill out the details of the company and its Directors and Members in the template inside the
form;

>\

Sign the declaration (this must be signed by a member of your company);

>\

Ensure that you mention any links youmnepany has to other charities or commercial
organisations, and what role you envision for them in the running of the school (see 1.3
GOEGSNYIf hNABIyAalGA2YyaédoT

A If you are an independent schoml a nonmaintained special schagbrovide your &digit
uniquereference number.

In addition to the evaluation criteria set out in the application form, applicants should be aware of
0KS 5F9Qa& YAYAYdzY NBIdZANBYSyiGa F2NJ CNBS {OK22f ad

A Section 149 of the Equality Act 2010 places a duty on the Secretary of Statertoter
equality of opportunity. The Secretary of State must have due regard to the need to:

- Eliminate discrimination, harassment and victimisation:;

- Advance equality of opportunity;

- Foster good relations (and tackle prejudice and promote understanding).
Applicants are required to ensure that their proposed Free School will not conflict with
those aims.

A Creationism, intelligent design and similar ideas must not be taught as valid scientific
theories.
A Free School applicants will need to confirm that they understand and accept the following:

- Free Schools must have arrangements to safeguard and promote the welfare of
children who are pupils at the school;

- Free Schools are required through their Funding Agreement to adopt practices and
arrangements that are consistent or in accordance with the 8lcAdmissions Code,
the School Admissions Appeals Code and admissions law as it applies to maintained
schools;

- Free Schools must meet the Education (Independent School Standards) (England)
Regulations 2010; and
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- The model Free School Funding Agreement.

Applcant groups should state explicitly in their application that they understand and accept the
above points and documents.

Further information

The Independent School Standards
http://www.education.gov.uk/consultations/downloadableDocs/NMSS%20Education%20Doc%205%
20(Independent%20Schools%20Standards)%20ReeZ226onsultation%20dratioc

School Admissions Code
http://www.education.gov.uk/schools/adminandfinance/schooladmissions/a00195/school
admissionsodesandregulations

Free Schools Model Funding Agreement and Memorandum and Articles
http://www.education.gov.uk/freeschools/a0074737/freschoolsmodeklundingagreement

I. Different legal structures

This section is includetbr information purposesand does not contain instructions on filling out a
section d the form.

Below is some explanation for the following terms which are key parts of the structure for a Free
School and their legal status:

Steering group

Company Limited by Guarantee
Different Types of Legal Structure
AcademyTrust

Articles ofAssociation

Governing Body

Committees

SN S S N N

Steering group

The steering group is the name given to the small group of people who are central to driving the
application. Normally there are between 2 and 10 members of the group. Theodegal statudo

a steering group. However, having the right people and the right number of people is crucial. They
must have the skills, capabilities and time to create or locate the information needed to complete a
successful application.

Company Limited by Guarange
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Before submitting an application, the steering group must create or select a Company Limited by
Guarantee, which will officially submit the application. Thisléegally recognised organisatiom
Company Limited by Guarantee is not automatically aighalthough it can become one. You
should not register your company with the Charities Commission. The Company Limited by
Guarantee that you createill becomea charity on signing the funding agreement.

Your Company Limited by Guarantee may be madef tipeosteering group, or it may include
members of the steering group. The Company Limited by Guarantee must have the following
elements:

A Members These are the people who create the Company. Their only major role is to select
the Directors. They are, haver, nominal guarantors of the company on winding up
(personal liability is limited to £10).

Members have the rights and powers, under the Companies Act 2006, to:
- Change the constitution of the company;
- Remove directors;
- Receive the annual accounts oktbhompany; and
- Receive notice of, attend and vote at all company meetings.

A Directors These are selected by the members and can be members themselves, but do not
have to be. They do the actual work of the company. In the case of a school, they are the
gowernors of the schoolThat means that for the purposes of your school, the words
YWRANBOG2ND YR WI2@SNYy 2N YSty (GKS alyYS (KAY:
RANBOUGUZ2NBKkI2OSNY2NB YIe |faz2z 06S (y2busel & Wi N
the term governor, as it is more familiar in the educational context.

Directors/governors/trustees have a wide range of responsibilities and roles. They:
- Are responsible for the management and control of the company and for its
strategic directionand
- Have a dual role. Under charity law, they have duties as charity trustees, including a
fiduciary duty to act in the best interests of the company. Under company law, they
have duties to the company as defined in the Companies Act 2006

Administrative Requirements

A company has to fulfil a number of administrative tasks in order to satisfy company law. These
requirements relate to:

A A registered office;

Publicity requirements;

Annual audit of accounts;

Companies House filing;

Notice of meetings (for Dimors and Members, including proxy notice);
Minutes of meetings;

> > > > >
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Accounting reference data;

Company registers;

Company resolutions (ordinary and special); and
Change of directors.

> > > >

Different Types of Legal Structure

The different legal structures atimked to the type of Free School model that you choose. This will
affect the composition of your Governing Body.

Single new school and single new company

This applies when a group is establishing a single completely new school without a sponsoring
partner. The Governing Body will be made up of the directors of the Company Limited By Guarantee
with the addition of any elected individuals in the run up to, and following, the opening of the

school.

{Ay3ftS alOK22f | YR &AY PpredBcesdd ividepeytent sehod shd® S NI SRQ T NP
predecessor independent company

This is similar to the structure above in that there is a single school, single company and no sponsor.
Converters will already have an existing Company Limited by Guarantee and Aftistsodiation.

These will need to be amended in discussion with the DfE. The Governing Body would remain the
same (if deemed suitable) and would run the school as before.

Single school, single company and separate charitable foundation

This model appdis when a charitable foundation plays a part in the running of the school. This could
be in one of two ways:
A Sponsor The daritable foundation is responsible for running the schddie
Governing Body would be made up of individuals from the sponsodtion with the
addition of the Principal and parent Governors.
A Community Stakeholder CharityThe haritable foundation is involved in governance of
the school, making up part of the Governing Badlyng with parents, staff and so on.

New school joinga multi-academy proprietor
The poprietor would be responsible for running the school. A Free School would need to amend its

Articles of Association to reflect joining the federatidime proprietor would constitute the
Governing Body with the additioof the Principal and parent Governors.

Single new school and a single new company which contracts with an independent provider of
educational services
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The independent provider is responsible fbe running of the school and would make up the
GoverningBody, with the addition of the Principal and parent Governors.

Academy Trust

If your application is successful, your company will sign a funding agreement with DfE, at which point
it will become a Charitable Company Limited by Guaranfakso known as academy Trust This

is the legal entity that has a funding agreement with the Secretary of State for the provision of the
CNBES {OK22f ® [ S3I éxenipbcharitiody, Bharities that dobzt feport o & W
Charities Commigsn, because their oversight comes from elsewhere, in this case DfE.

Features of an Academy Trust are as follows:

A ltis a legal entity with its own independent identity;

It can enter into contracts;

It is formed from statute; The Companies Act;

It has awo-tiered internal structure of Directors and Members; and

It has a constitutiorg the Articles of Association.

All contractual relationships, whether with staff or external organisations, are entered into
with the Academy Trust.

> > > >

The stucture of the Academy Trust is set out below:

Enters funding
agreement with

Ownsor leases a
building

The Articles of Association
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The Dftprovidesmodel Articles of Association to be used when setting up your Company Limited by
Guarantee. This acts as the Constitution for the company/Academy Trust, outlining the internal rules
and principles.

The Articles can be changed by special resolution ofrtembers, but the Funding Agreement
imposesthe obligation for members to seek the consent of the Secretary of State. Some changes will
also need prior consent from the Charities Commission.

Governing Body

The Governing Body is the body attached to tliademy Trust which is responsible for maintaining

0KS @AaArz2zy |yR SiK2a 2F GKS a0Kz22f |yR K2t RAy3
requirements for the Governing Body of a Free School are much less prescriptive than for

maintainedsce 2f a® 6{ SS cdo aD2FSNYIyOS£é0d C2NJ INRdzLIA |
important to follow a set structure than to think carefully about the roles that those within the

structure will have to perform and the skills that they will need.

Commttees

Much of the business of the Governing Body will be carried out through committees. Committees
need to have a constitution, membership, and terms of reference decided by the Governing Body
these should be reviewed annually. Committees could inclk@ence and Remuneration;

Premises; Education. Each committee must have a chair and a Clerk. Committees report to the
Governing Body.

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

Model Memorandum and Articles of AssociatioBepartment for Education
http://www.education.gov.uk/freeschools/a0074737/freechoolsmodeHundingagreement

Welcome to Governanced | G A2y f D2@SNYy2NEQ ! aaiRbidoiwér2 y> o0{ SL
here: http://www.nga.org.uk/shopPublications.aspx

Becoming a school goveor ¢ Directgov advice:
http://www.direct.gov.uk/en/parents/schoolslearninganddevelopment/schoollife/dg 10038366

bl GA2y Il f D2 @S NyTReNdpraseritasiva Bo@ylot séhacRgpvernors in England:
http://www.nga.org.uk/

Official DfE advice on governandettp://www.education.gov.ukkchools/leadership/governance
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School Governors One Stop ShoPfEfunded charity that places volunteers on governing bodies:
http://www.sgoss.org.uk/home/

Ii. Setting up a Company Limited by Guarantee

This ®ction will help you set up &ompany Limited by Guarantedt is relevant only if you are
opting for the proposefrun or schoolLIN2 @A RS NJ ChoBsth & 2 R &thE& W
Introduction).

In order to become &€ompany Limited by Guarantgeu must register aCompanies Housé/our
application will consist of three documents:

A Application form
A Memorandum of Associatigrand
A Atrticles of Associatian

While these are legal documents, and you should take care to ensure that you understand your
obligations under them, they are relatively easy to complete. The application form is found on the
Companies House website.

TheDfE have preparethodel Memorandum and Articles of Associatiwhich can be foundiere:
http://www.education.gov.uk/freeschools/a0074737/freschoolsmodeHundingagreement

Once these three documents have been completed, you should return them to Companies House
along with the réevant fee. There arawvo options for submission:

A Standard paper registration£40 (documents processed within-8L0 days of receipt or
A Same day serviceE100 (documentsmust be received b§5:00 and theenvelope should be
Of SINI & YINJSR W{!3a9 5!, Lb/hwthw! ¢LhbQ

z
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Companies House,
Crown Way,
Cardiff, CF14 3UZ

or

Companies House Information Centre,
21 Bloomsbury Street,
London, WC1B 3XD.

21


http://www.sgoss.org.uk/home/
http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement

Furtherinformation

Contact NSNor tailored specialist advicegnfo@newschoolsnetwork.org

Companies House guidancéttp://www. companieshouse.qgov.uk/about/gbhtml/gpl.shtml

Information on Companies House fees:
http://www.companieshouse.gov.uk/toolsToHelp/proposedChanges.shtml

Department for Education FAQs
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools/freeschoolsfags/a007
7914/governance

Memorandum of Association & Articles of Association
http://www.education.gov.uk/freeschools/a0074737/freechoolsmodeklundingagreement

lii. Related organisations

In this section you should provide a complete list of the organisations you have any formal link to.
This would include, for example, if:

A Your company is owned by another organisation or owns them in wholartr p

A  2dzNJ O2YLIl ye dzaSa Fy20KSNJ 2NBIyAalGA2yQa
with them; and/or

A Any of your members or directors is a trustee, member, associate, employee or shareholder

of such organisations.

Qx
w»
Z
Cu

If any of the organisationsithh which you have a formal link, as described above, will be involved in

the running of the school, you should mention here how they will be involved. This need not be a

lengthy descriptiogY 2 NS RSiGFAf OlFy ©6S 3IADSY pprgpriaiekKHereWSRdzOI
you will simply clarify the type of relationship the organisation would have with the school, for

SEFYL S WikKAaAa O2YLIl ye g2dd R LINBPGARS &LBRNIA (AG
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Section B: Outline of the school

This sectionis relevant for allapplicantgroups.

In this section you are asked to provide practical details about your proposed school including:

Proposed school name

Proposed year of opening;

Age range

The types/designations of SEN that your schoolpsétiominantly cater for;
The date your proposed school will reach capacity;

Singlesex (if relevant)

Whether your school will have a faith ethos;

Whether you will provide residential provision;

The post code of your preferred site; and

LocalAuthority in whose area the school will be situated

PP I I D PP P 2

Proposed Year of Opening

You should state here the year in which you are applying to open. The application process is
primarily for schools planning to open in 2013. The DfE will consider applications for 28iidgp
but only on an exceptional basis, where a strong case is made for the need for an extended lead
time.

Age range
Free Schoolare funded forstudents within the reception through 19 years old age range. Any

school teachingxclusivelynursery or ove-19s will not be funded as a Free School

Types/Designations of SEN

Special Fre&choolshould set out clearly the categories of SEN they will cater for.

Reaching Capacity

You will have to state the maximum capacity of your school and the year in which your school will be
full.

The buildup of pupils for a Special Free School is unlikely to be as smooth as that of a mainstream
school. You must, however, reach your steatdyesfor pupil numbers by the beginning of your

fourth yearof operation. Important to note is that you may be expected to take in pupils at multiple
entry points.
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Single sex

If your school will be a singkex school please specify whether you will cébe boys or girls.

Religious ethos

Special Fre&chools cannot be designated with a religious character (i.e. be a faith school). Your
school can, however, adopt a religious ethos as long as you balance the needs of all children
(whether of a particulafaith or none). If your school will adopt a religious ethos you need to specify
which faith.

Residential Provision

In some circumstances residential provision may be required to meet the specific SEN of children (ie.
you will be educating children whose statements indicate that their SEN can only be met through
being placed in residential provision). If you believe thés is the case, you will need to provide

details here.

Post code of your Preferred Site

You must include the post code of any site that you have identified as your most preferred.

Local Aithority

You should indicate the Local Authority area inahitthe proposed school will be situated. If it will
be near to d_Aboundary you should include the names of neighbouring LAs. Ydiindayour local
authority here:http://local.direct.gov.uk/L DGRedirect/Start.do?mode=1

Further information

Contact NSNor tailored, specialist advicenfo@newschoolsnetwork.org
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C. Education vision

You should produce a clearly focused, cohergsibn for your school that underpins the entire
application and provides a compellirgtionale for establishing youpscial Free School. You should
do this succinctly, setting out why you want to setths school, and what you want it to achieve.
Youshould use data where possible and be sure to include short, clear sentences.

C1. Provide a clearly focused, coherent vision that underpins the
application with a compelling rationale for establishing the school.

Rationale
In this section DfE criterigtate that you must:

9 setout clearly why you are seeking to establish your special Free School. Please explain
the key features of your school, including the proposed age range, type of SEN, curriculum
offer, location and approach to teaching and learning

This outlines whyourschool is required igourarea. You should consider using data to make your
point clearly and form an argument that makes a compelling case. Some of the most common
rationales for a Special Free School include:

There ignsufficient local provisionfor pupils with particular SEN;

Local provision igot of a sufficiently high standargand

The proposed school has an innovative model that will prosiamre effectiveeducation
with better value for moneythan current provision

> > >

Vision
In this section DfE criteria state thably must:

9 set out clearly why you are seeking to establish your special Free School. Please explain
the key features of your school, including the proposed age range, type of SEN, curriculum
offer, location ard approach to teaching and learning;

9 identify what will make the school distinctive in its vision and ethos and how this has
informed the education planand

T SELX AYy K2g &2dzNJ INRdzLJQ4 NBf AIA2dza 0SSt ASTa
the school if you are applying to set up a special Free School with a religious ethos.

The education vision puts forward the purpose of the school, and as such it should underpin the rest
of your application. It provides the basis for all other decisior@duding the way you organise your
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curriculum and your pupils, the range of staffing, how you allocate the budget and the premises in
which the school will operate.

A clear vision is the foundation of a strong applicatignwill convince the DfE, LA attik parents
of prospective pupils of the value of your proposed Special Free School.

You should be clear about what will make the vision and ethos of your school distinctive when

compared with other provision and how this has informed the education wlaich you will set out

in Section D. If you are applying to set up a special Free School with a religious ethos you must

SELX FAY K2¢ @&2dz2NJ INRdzLJQa NBf AIA2dza 0SSt ASTa | yR |
and practice. Please note thihe DfE require that creationism, intelligent design amdikar ideas

are nottaught as valid scientific theories.

You should think of your vision as the short summary that will convince the, Défevant Local
Authorities and prospective parents that your school is a good thifgyend time getting the
wording right

LA and Visionand Your vision will influence all of the other parts of your
an . . . .
parental Wt‘llog"cmli/e application; but if you have ideas about what makes a
demand it good school, these will in turn influence your vision.
l The diagram to the left shows how your vision will dictate

your educational plan, yourdalget, your premises and
Budget Detailed your development cultivation of parental demand, and
plan and educational . .
premises € g plan that these in turn may encourage you to modify your

vision.

The vision is a reference point for the leadership of the school and will serve as an inspiration for
staff. It shoud be:

A Brief;
A Longterm; and
A Aspirational.

You might consider the following:

A How will the lives of individual children be different once the school has been
opened?

A What will a week in the life of the school look like, during and beyond the school
day?

A Why would a LA feel this was appropriate provision?

A What will parents say about the school?
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You should also tie your vision to measurable outcomes for your pupils as individuals, in groups and
the whole school, so that it focuses on what they are achieaimghow you can find out whether

you are achieving it. Examples of possible outcomes, both quantitative and qualitative to which you
could refer need to be appropriate to the proposed pupil population and could include:

A The level of academic progressdaaitainment of pupils;
A The number of pupils entering the workforce; and
A tdzZlAfaQ FOljdAaAdAzy 2F AYLRNIFYyd €tAFS aia

Writing a vision statement can be daunting. If you do not know where to start but already have a
clear idea of what your school will bkd, it may be helpful to make a list of the features of your
school under the following headings:

Why you think separate provision for special education is important?

Why you believe a school is needed (your rationale)?

What will be the focus of thechool?

What will your curriculum include what courses and accreditation will you offer?
How will you measure success?

Who you want to be involved?

What facilities and activities you want to promote?

D DD DD D

Having done this, you can pick out the most importaoints and summarise them. For your vision
you only want a few distilled sentences that clearly communicate what your school is about and
what it is going to do.

In this section DfE criteria state that you must:

9 set out your aspirations for the achievenme of individual pupils, and the school as a
whole, and why these targets are appropriate; and

Your vision will describe what you want your school to achieve. You should briefly describe how your
school will meet the need you identified in your rationalEor instance you shoukkt outthe key

features that you propose for your school including the age range, type or types of SEN, the
curriculum offer, dcation and the aproach to teaching and learningrhis might details of specific
therapies, dependig on the types of SEN provided for.

In preparing your application it is important to note tHatE criteria state that

9 creationism, intelligent design and similar ideas must not be taught as valid scientific
theories.
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Further information

Contact NSNor tailored specialist advicegafo@newschoolsnetwork.org

School vision: Example 1

We intend to develop as a centre of excellence for childrdi8 3vithlanguage and
communication difficulties including those on the autistic spectrgarving both the children in
our school and the local community. We will provide our pupils with tleeskills and
competence to succeed in the future as independent adults.

Our Aims

A

A

To provide a broad and balanced curriculum, differentiated to meet individual needs;
To promote and enhance the se@fteem and sense of sedforth of each individual,

Toprovide each pupil with the opportunity and skills to make a successful transition to
adult life

To provide an inclusive educatiarith a multidisciplinary team from education, health
and social services

To offer support, guidance and advice to spedm mainstream schools and colleges;
To develop and maintain links with the local community;

To accept, value and celebrate the unigue contribution each individual makes to so
and

To be at the leading edge of specialist provision through participatidocal, regional,
national and international initiatives.
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School vision: Example 2

Our vision igo build a progressive, flagship Specieth&ol with a first class, holistic curriculum
centred on the needs of each individual pupil. Pupils will be stretched and challenged within a
fun, safe and happy environment. The voices of pupils, parents and stidfewespected and
valued.

¢CKS @QAraArzy adaliSYSyid Aa dzyRSNILIAYYSR o8&
Pupil Centred

A Education will meet individual needs;

A The holistic development of our children and young people will be nurtured;

A Wewill make a positive difference to the lives of children and their families;

A Planning and decision making will be open, honest, transparent and peesured;

A Pupils will be enabled to reach full potential within the context of their individual nee

A Pupils will be actively encouraged to exercise control over their lives;

A All pupils will be treated with dignity and praised for their contributions; and

A Individual differences will be recognised, respected and celebrated and equality of
opportunities recogised.

Progression
A We have the highest expectations for our young people;
A We are passionate and openinded about progress; and
A We have an unswervingly positive ethos that embraces innovation and new ideas.

Partnership Working (pupils, parents and staff)

A Puils will have a voice that is respected and listened to, however subtle or loud;
A Parents will be consulted, listened to, respected and supported; and

A Staff will be valued and supported.
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D. Education plan

Typically this section will be completed by theeople whowill manage the schoollf you are
working with another organisation for the provision of educational services, they should be
involved in the drafting.

This sectiomeeds to be comprehensive and shouldlmé your strategy with enough detail for it to
be implemented by a good Principal Designate. There is no advised word count. This is your
opportunity to provide a solid plan that DfE will use to assess the quality of your educational
offering.

Do not worry if every detail is not worked out. However, you should clearly explain what you intend
to achieve in each of the sections. Try to cover each area in some detail.

You should bear in mind that Special Free Schools will have to cater solalypiisrwith statements
of SEN and that the admission of these pupils will be through thePatesnts of a child with a SEN
statement have the right to express a preference for the school at which they wish their child to be

educated, andthe LAhasadity? y I YS GKS LI NByiaQ LINBTSNNBR
Ydzad O2yaSyid G2 o0SAy3a yrYSR Ay | {{GFGSYSyid &
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be incompatible with the efficient education of the other children with whom the child would be

SRdzOF GSRX 2NJ gAiGK (G4KS STFAOASY(H dzaS 2F NB&2dz2NDS

Please NoteAll Free Schools have SEN obligations placed on themugh their Funding Agreement

(set out in Part 4 of the Education Act 1996). In practice, this means that Special Free Schools will be

dzy RSNJ Iy 206t A3FGA2Y G2 FRYAG I OKAfR 6KSNB GKS

OKAf RQa type bf SBNZor whitiithelschool is designated.

Future horizons for SEN

¢ KS D2@SNYyYSyiQa NBOSY( Soppda Sy aspiraticds Ade® gpprdadhb
to special educational needs and disabilitye consultation closed on 30 June 2@h#l may lead
to changes in SEN legislation.

The paper makes wideanging proposals including:

A A new approach to identifying SEN through a single Early Years dwitind category and
schootbased category of SEN;
A A new single assessment process and Etimie, Health and Care Plan by 2014;

Education, Health and Care Plan;

A Giving parents a real choice of school, either a mainstream or special school;

A Introducid 3INBFGSNI AYRSLISYRSYyOS (2 GKS aaSa
involvement of the voluntary sector; and

A Personalised budgets for some education services.

http://www.education.gov.uk/childrenandyoungpeople/sen/a0075339/sengreenpaper
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D1: Set out a viable curriculum plan with appropriate focus on core
areas of learnin g.

The Curriculum

In this section DfE criteria state thady must:

9 describe the curriculum in detail. Where appropriate, the curriculum should be broad and
balanced and meet the different needs and interests of all pupils. Plans should also include
how the special Free School will cater for children for whom a broad and balanced
curriculum may not be appropriate.

In preparing youthis section it is important to note thaDfE criteria state that

1 where appropriate the curriculum should include strgrreferences to developing literacy
and numeracy skills or the functional elements of English, mathematics, ICT, scientific
literacy and personal and social development.

You will need to describe your proposed curriculum in detail, explaining what will be taught,
when, for how long and to whomYou should & clear about how your curriculum and organisation
of learning will enable you to achieve the vision you have setrosgction Cof your proposal.

One way of providing a clear link between your vision and ethos for the school and this section
would be to state your curriculum aims and/or principles at the outset. You should also make clear
the ways in which your curitum plan is grounded in the needs of your expected pupil population
and how it will be flexible and innovative to meet their needs.

In your application you will need to:

A Describe your curriculum in detail, including the rang@té#nded pupil outcomes ahthe
qualificationsand/or accreditatiorwhich might be offeredand either

A Set out a curriculumplanthat shows what proportion of learning is given over to each
subject orcorearea of learning for each year group;

A Set out a curriculum platiat shows (depending on your target pupil populatiyrhow
specific curriculum areas will be embedded into personalised learning plans and Individual
Education Plans (IEPs) across all Key Stages in the.school
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Implications of the curriculum

Your curriculum isentral to what happens in the school. You should consider its impact or
everyother part of your plan and especially:

A Your vision;

Meeting a variety of pupil needs in accordance with the SEN Code of Practice
Pupil attainment and progress

Behaviour andttendance;

Pupil organisation and class size;

Safeguarding and pupil wdiking

How you will enable your pupils to integrate successfully into society
Staffing;

Partnership and community links

Premises; and

Budget.

> >y > > > B>y > > D> D>

Curriculum and pupil outcomes,
In preparing your application, it is important to note thAfE criteria state that

1 good applications will specifically address how the curriculum and its delivery will improve
pupil outcomes on a range of measures.

In this section you should provide inforation on what will be taught, and whabutcomes,
gualificationsor recognised accreditatioyour pupils will work towardsin order to reach their full
potential. This will be underpinned by a viable financial plan set out in section G of your
application.

The curriculum in your school must be appropriate for the children in your school and must meet
their educational requirementdJnlike mainstream Free Schools, Special Free Schools are not
NBIlj dzZA NS R (2 LINE @A Re8rrickilumidpamButhR culrighiRm i rtof stits@ HIR Q

the pupils. There is, however, an expectation that the core curriculum offer in Special Free Schools
will include, as a minimum, a strong emphasis on literacy and numeracy skills, the functional
elements of English, matheatics, ICT, scientific literacy and personal and social development.
Ofsted will also expect the school to offer a broad and balanced curriculum that meets the needs of
all pupils and enables them to reach their full potentidlevertheless, theurriculum can

legitimately be tailored to meet the individual needs of pupils
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It is not a requirement for Special Free Schools to support the attainmeetognised
gualificationsat the end of Key Stage 4 (normally for age 16). If appropriate, howgweishould
outline the range of qualificatiorend or recognised accreditatighat your school will offer,
including how you might support young people to achieve the EnBlslcalaureate where
appropriate.In primary, you will be expected to supporttiiKey Stage 2 national tests (normally for
age 11) if appropriate.

Your curriculum will need to take account of the SEN
pupils for whom the school will cater. This may inclug
pupils who are working below level 1 of the National
[ dzNNR Odzt dzY A dSd |G Wt { ¢
centralto a commitment to develop the attainment
and progress of pupils with SEN, agete5 who are
working below level 1 of the National Curriculum. http://webarchive.nationalarchives.gov.uk/201
10223175304/http://www.qcda.gov.ukiarricul
um/sen/537.aspx

P Scalesre a set of descriptions for recording
the progress and achievements of children wi
Special Educational Needs who are working
below level 1 of the National Curriculum. Thel
are 8 levels of P Scales.

mIU

You must have a clear strategy for ensuring that the
needs of pupils with different abilities are met. This
shauld includea detailed plarof how your Special Freg
School will cater for children for whom a broad and balanced curriculum and recognised
gualifications are not appropriate. You will need to use a range of data to demonstrate how the
curriculum suppdas learners, which may include a range of sratidp, hierarchical descriptors that
further break down the statements in the P ScalBsis may derive from commercially available
small step assessment tools or locally developed schemes.

AllFree Schools va the freedom to develop and structure their curriculum in response to local
circumstances and the individual needs of their pupils and the wider community. You are not

required to follow the National Curriculum, but can do if you wighis approach allgs a stronger
vocational focus in some cases, or more time to address basic literacy and numeracy needs in others.
It permits a rich mix of subjects or areas of learniPigase note however that individual pupil

statements of Special Educational Naesially specify that the pupil must follow the National

Curriculum as far as is appropriate.

If you want to provide a broad and balanced curriculum that does not follow the National Curriculum
you may be interested in reading the Ofsted publicat@omplding the record of inspection

evidence and judgements Mtp://www.ofsted.gov.uk/resources/completingecord-of-inspectior
eviderce-andjudgementsindependentschools

You may also want to consider the criteria used by Ofsted to judge the quality of curriculum
provision. Your school will be inspected by Ofsted before opening, and again within the first two
years after opening. The ment Inspection Frameworkcan be downloaded here:
http://www.ofsted.gov.uk/Ofstedhome/Formsand-guidance/Browseall-
by/Other/General/FrameworKor-the-inspectionof-maintainedschoolsin-Englandfrom-
September2009

However, you should be aware that a new Ofsted school inspection framework will commence
from January 2012Thedraft inspection schedulean be downloaded here:
http://www.ofsted.gov.uk/resources/draffframeworkfor-schootinspectionjanuary2012
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Some questionsat consider:

1 Will there be anything distinctive about your curriculum and the qualificatargs/or
accreditation thatyou offer?

1 If you are planning a residential Fr8eecial school what arrangements will be made for
a 24 hour curriculum?

1 Will you use an other providers to enhance your curriculum?

1 How will you recognise and plan for progression which will enable pupils to reach their
full potential?

1 Depending on your target pupil population and their needs what will be the place of
therapies within youcurriculunf

Curriculumplan
In preparing your application, it is important to note tHatE criteria state that

1 good applications will set out a coherent curriculum plan supported the proposed
financial plans.

You will need to provide yowurriculumplanin this section. This will include describing the annual
cycle of lessons or topiesd the period over which this cycle will last, for all key stages.

You will need to consider how you will use the greater flexibility you have to mgeR A @A R dz- f
needs, whi providinga broad, balanced, functional and differentiated curriculum where possible,
and in a way that will be both affordable and manageable.

In addition towhat you want your pupils to learn you will also need to provildermation about
how you will organise or structure this learninglow you do this will depend on the needs of your
pupil population and your timetabling may be highly personalised. In addition to conventional
timetabling(which is entirely appropriateof some special schod)shere are many ways in which
this can be approached, including:

9 Flexible use of curriculum timehis usually involves basing a curriculum on smalléaiger
blocks of time, offering flexibility to provide longer sessions ftarisive or extended study.

In some cases, time is allocated for the length of a specific project or topic; in others, pupils

or_ groups have an agreed number of extended sessions to use for a specific learning
objective or activy.

1 Alternative curriculum @thways these are usually designed for pupils with different
curricular/examination or learning needs and include prograsdesigned to provide
additional support for certaipupils and those intended to accelerate the progress of more
able pupils.

1 Focus on developing learning skilldhis may involve developing learning skills within
recognised curriculum areas or devoting specific timetabled lessons to these skills.

1 Enrichment programmeghese involve planned learning sessions that sit outside the

LJdzLJ
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holidays. Attendance at these may be voluntary or expected. They may target pupils with
particular leaning needs, for example those who have fallen behind in their igadwith
challenging behaviour or may form part of the delivery of a specialism or distinctive element
of the curriculum.

9 Curriculum delivery through themes or interdisciplinary links rather than discrete subjects
a thematic approach focuses on a majbeine or topic (eg. the impact of rivers on the
environment and social and economic development or Me and My Family) and enables
pupils to explore it from a variety of perspectives, drawing on skills, knowledge and
understanding from a range of subjects ating to the level at which your pupils are
working.

Yourcurriculumplan should show the proportion of time that will be given over to each subject or

area of learning for each year group and should provide a clear and full account of the organisation

oF LlzLAf aQ fSFENYyAy3a gA0GKAY FyR I ONRP&a &SI NJ 3INEP dzL.
lessons and the period over which this cycle will last. The example that follows illustrates one way of

doing this.

Key Stage 1/2 example (severe leargidifficulties):

Wider Curriculum Topic CoverageKey Stage 1/2
(additional to core curriculum areas taught daily)

AUTUMN SPRING SUMMER
RE & Citizenship Science Humanities / Design &
Technology
Year 1 Holidays & Celebrations | Different Our Bodies (includes
(1/2 term) environments Wol 4 Y2NB 7
Our School (1/2 term) (Science) @S AWK

Animals & their
Habitats
Growth & Gardening

Year 2 Holidays & Celebrations | Seasonsifcluding My Community
(1/2 term) (RE) Light & Sound) (includes travel and
People Who Help Us (1/2 road safety) (History)
term) (Citizenship)

Year 3 Holidays & Celebrations | Movement, Forces Water & Materials
(1/2 term) (RE) and How Things Work| (Geography

Me and My Family (1/2
term) (PSHCE/Citizenship

Someguestions to consider include:

A How will the amount of teaching time be matched to the differing needs of your pupils to
ensure appropriate pace and progress?

Example In some special schools teaching takes place in a combination of one to
one and group Séngs.
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9 If your proposal involves primary age pupils, how will your curricular offer ensure they all
develop their literacy and numeracy skills to a high standard?

Example:one school ensures that a high proportion of teaching time each day is
allocatedto core curriculum areas including numeracy and literacy both as discrete
subjects and within wider curriculum topic areas..

A If your proposal involves secondary age pupils, dlwyou ensure that they arenabled to
access a broad, functional and baladaurriculum which will prepare them for greater
independence in adult life?

Example One school gives pupils a choice of vocational pathways at Key Stage 4 and

K2f Ra NB3Idz I NJ §SFOKAYy3 FyR fSFENYAy3 YSSGA
individual need and the priorities identified in their Individual Education Plan (IEP)

in order to review progress and revise learning objectives

D2: Provide a coherent and feasible school timetable and calendar.

School timetable and calendar
In this section DfEriteria state that yu must:

9 set out expectations around the length of the school day, term and year. This should
include the number and length of lessons each day and your plans for extended hours, and
should make a clear distinction between compulsorgagoptional activities; and

You need in this section to set out the length of the school day, terms and year for each key Stage.

Guidelines for maintained schools

Youshouldfollow the DfE guidelines for maintained schosisce these also apply to any special
school not maintained by a LAzor example:

Wig €£SIHad oyn aSaaizya Ydad oS KStR Fd | aokKz22f R

You can find the regulations herettp://www.legislation.gov.uk/wsi/2003/3231/contents/made

Some questions to consider:

A How will the amount of teaching time be matched to tyeecificneeds of your pupils?

Exampleln someschools, different groups of pupils receive different amounts of taught time,
depending on their needs and the amount of support required. The rest of the time may be
devoted to other enrichment activities.
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A How many terms will you divide the school ye#oiand why?

Example Some schools have divided their year into five terms, separated by holidays of equal
length. This means there is less risk of the momentum of learning being lost through the long
summer break.

A Will every day be the same length?

A What will be the optimum lengtif lessongo maximise progress for your pupilg@ll all
lessons be the same length for different subjects and for different groups of pupils?

A What plans do you have for extended servces outside regular school hours?

Exampe: Some schoolsffer breakfast or after school clubs and/or holiday and respite activities.

A Which activities will be compulsory and which optional?

Organisation of pupils

In this section DfE criteria state thabity must:

1 explain how pupils will beorganised, for example through year groups, tutor groups or
other class structures and how this links with and supports the education vision.

In this section you should explainhow | 2 | § | & Qi kA a& K
pupils will be organised, both teaching
time, andoutside of the classroonfor Key Stages are periods of learning set out in the
example if they are organised into National Curriculum, whichormally correspond to
different groupings for extracurricular off the years and ages shown in the table. Children are
pastoral activities or if you are planning| normally assessed on completing each Key Stages|2, 4
to open a residential speciglee 8hool. | and 5.
Pupils may be organised through year

groups, tutor groups or other class Key Correspo'ndmg years Usual age
structures. dur decisions about stage of schooling range
organisation of pupils will be influenced 1 Reception, 1 & 2 4c7
by the SEN of the pupijithe amount of
individual support requirednd, 2 3¢6 7¢11
explicitly, by your educational vision. 3 7¢9 11c14
At a minimum, you should set out: 4 10 & 11 14¢ 16

A Potential class size at each stag 5 MH 9 "MCa Nov& 16c¢ 19

of learning;

A Factors affecting class sjand

37



A How pupils will be allocated to classes.
You may wish to consider the following:

Al 2 oAttt @2dzN) OK2aSy 2NAFyAal A2y 27F Lz €
curriculunf?

A Will the system change as the school develops and if so how?

A How will your system of organising pupils improve learning outcomes?

It will also be important to consider the following constraints:
A The number of pupils you have, their differesftaracteristics and their SEN;
A The amount of individual support your pupils will require;
A The availability of appropriately skilled, experienced and qualified staff; and

A Your budget (e.g. smaller classes or more-on@ne support will increase costs).

Organising pupils for academic purposes

Class size

There is much debate about the optimum class size and practice in special schools will vary widely
according to pupil need. For mainstream schools research has convincingly shown tipaalibeof

the teacher is far more important than class siznd the quality of teaching is undoubtedly also of
prime importance in special schoolighly effective teachers can achieve great results with

relatively large mainstreamgroups because they can personalise #arhing really well. Larger

groups may mean you can employ fewer teachers and focus on hiring and developing the very best
candidates. This will apply to special schools where the pupils have no cognitive impairment as well
as to mainstream. On the otheilhd, teaching larger groups in special schools for a more complex
pupil population may be more stressful for your staff and reduce their ability to provide a highly
personalised curriculum and formelationships with individual students.

In determining youideal class size, you should be aware of the following:

A Class size may need to be smaller for pupils that face more challenges, to allow greater focus
on each child;

A Some practical subjects, such as design and technology or drama may be bettemadir
group sizes than other subjects because closer levels of supervision are needed in order to
ensure the safety of the pupils; and

A The law states that in Key Stage 1 the maximum class size should be 30.

Allocating pupils to classes
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Organising pupildy ageis the almost universal practice. However, mixed age group classes are very
common in speciagchools.

Setting by abilityis commonplace in the core subjects of mainstresgnondary school, and is
frequently used in primary schools. The scale ofnsecondary schools allows them to separate
pupils into classes by ability, and teachers find it easier to pitch the work when there is a harrower
ability range in the class however special schools are much smaller and rarely enjoy the same
economies of sale.

Other optionsyou could consider, depending on your vision and ethos and the needs of your pupils ,

could include:
A
A
A

A

Single sex groups; or

A summary ofapproachedo grouping pupils

Vertical grouping (where children of different ages are taught together);

Grouping according to the primary special need or other pehkacteristics

Mixed ability groups (where the pupils are grouped by ability within the class)

Options Definitions Potential advantages Potential challenges

Setting Pupils are Allows effective targeting and Unless carefully planned, setting i
grouped YI GOKAYy3 2F NBa|2yS adzwaSoa OFy

May be . s .

_ according to | individual needs. placement in another.
suitablefor e
) their ability in ) ) o ]

special a particular Curriculum and teaching methods Individual differences between

schgols where subject. They and pace can be tailored toeh pupils may be ignored.

pupils are be i level of each class. . _

disabled or may ein Oncecategorised, pupils tend to
higher or A flexible system, grouping perform according to the set to

have sensory
impairment or
challenging
behaviour but
do not have
learning
difficulties

lower sets and
with different
peers in each
subject. In
practice, many
pupils tend to
be in similar
level sets
across several
subjects.

FOO2NRAYy3A G2

different subjects.

LJdz

Pupils can be appropriately
challenged and can be motivated
by peers of similar levels of ability

Can reduce the effects of labelling
if pupils are in dferent sets for
different subjects.

Can play to the strengths and
experience of individual teachers.

which they are assigned.

The allocation to set may be linke
to a predicted attainment level,
and thus limit achievement.

Pupils in lower sets may lack
positive role models and can
develop negatie attitudes.

There may be a tendency for mor:
experienced and highly qualified
teachers to be targeted to top sets

Pupils in top sets can have an
enhanced educational experience
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and tend to benefit most.

Mixed-ability | Pupils are Encourages greater cooperation | Makes greater demands on the
grouped to and social integration. teacher, to cater for a full spectrur
reflect the wll _ _ | of ability and ensure all pupils

Avoids problems associated with
range of _ _ i make good progress.
g setting and streaming/banding.
abilities for ) ]
_ Planning, preparation and
that year Promotes teaching matched to ) .
o ] resourcing for lessons isnaore
group or key | individual needs and requires . .
complex and timeconsuming task.
stage. The teachers to make good use of
spread of assessment data and information, Teachers can spend much of thei
ability - C|GAYS YEYIEIAYT L]
depends upon Reduc-es compe.t?tlon ahd labelling responding to demands rathe
the ability of pupils. Lowability pupils can than teaching.
range that benefit from other role models,
exists in the | bothin learning and behaviour. |5 y3SNJ 2F (St OK
school. More abl | ddz iKS YARRESQ
oreha he :OUp' sbcar; sm;pport andl meet the needs of both higher
coac _t € ess.a leboth groups ability and lowerability pupils.
benefit from this.
Danger of devoting too much
attention to higherattaining
LJdzLIAftad /Yy tAY
and lead to low expectations.
Valuable teaching time can be
wasted working with individuals,
while wholeclass supervision may
be paor.

Streaming Pupils are Allowsteachersto better direct In practice, streams or bands are

and banding | assigned to lessons toward the specific ability| not homogeneous so some
classes on the| level of the pupils in each class. | potential benefits can't be

May be , .

i basis of overal| N ) | exploited.Even when they are
suitable for Higher ability pupils often benefit | . ..
_ assessment of _ initially more homogeneous

special . most in streams that cater - .
their general - ) variations develop over time.

schools where| _, .. specifically for their needs.

) ability, usually .
pupils are based on prior| pupil i ol dt Does not take account of pupils
disabled or UpTiS WOrK IS mainly Comparediq. yittarent abilities in different

have sensory
impairment or
challenging
behaviour but
do not have
learning
difficulties or
for small

attainment or
outcomes of
tests. Pups
remain in their
streamed
classes for the
majority of
subjects.

that of similarability peers,
preventing a possible lowering of
their selfesteem or inflaing the
egos of the highability students
when compared to loweability,
sameage students.

Lowerability pupils can be
encouraged to participate in class

subjects; a pupil may struggle witt
maths but be excell at art.

Lower ability groups can tend to b
composed of more vulnerable
pupils making the allocation of
resources and managing behavio
problematic.
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special Banding is a | when separated from intimidation| There may be a tendency for mor
schools where| less of higherability students. experienced and highly qualified
it is more differentiated teachers to be targeted to top sets
efficient an form of _ _
. : Behaviour may be poorer in lower
practical to streaming. . _
. ability classes which can be a
grouppupils _ _
. barrier to learning.
according to
ability rather Lower ability pupils may feel
than age. This stigmatised leading to lower self
system can esteem, poorer attitudes to
also be used learning and slower progress
for mixed age
teaching Pupils in lower bands may lack
groups positive role modés and can
develop negative attitudes.
The predominance of pupils from
particular socieeconomic or ethnic
groups or with more complex
difficulties in certain sets may limif
social integration/inclusion.
Vertical or Pupils of Cheaper where numbers in a yeal Lowattaining pupils, especially th¢
mixed age differentages | ANR dzLJ R2y Q0 I t f | youngest, can be intimidated by
grouping. are taught sizes. the level of attainment of the
) _ | together in ] oldest and most able.
This system is the same Older pupils can act as role mode
widely used in class. More and benefit from the opportunity | Significant gaps between maturity]
special typical of small to .become an 'expert' for younger| levels in the group.
schools children to learn from.

schools where
choices on
grouping are
much reduced.

Offers flexibility and opportunities
for forming and reforming within
class groups according to the
learning objectiveage, ability,
need, pupil choice and so on.

Pupils can develop cognitively ang
socially through interacting with
older and younger pupils.

Younger pupils often view older
peers as part of the hierarchy of
authority leading to a diminished
need for teacheintervention in
the event of bad behaviour.

High demands on planning and
teaching skills to provide for the
full spectrum of age and ability,
ensuring all are stretched.

Lesson planning, preparation and
resourcing is more complex and
time-consuming.

Teachers can spend much of thei
GAYS YIylF3Aay3a LI
and respondig to demands rather
than teaching.

5Fy3aSNI 2F (Sl OK
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meet the needs of both most and
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least able pupils.

Risk of devoting too much
attention to the youngest pupils
who need more guidance.

Valuable teachingime can be
wasted working with individuals,
while wholeclass supervision is
poor.

Can reduce opportunities for
valuable direct instruction from the
teacher.

Flexible/
short-term
arrangements
across year
groups

Can be used if
tandem with
any of the
above
grouping
systems

For example:

Managed
withdrawal for
intervention,
including 1:1
tuition.

{ LISOA T4
dzLJQ
programmes
that are time
limited

Flexible
grouping;
regularly
regrouping
pupils
according to
exam and test
outcomes to
enable very
focused
teaching of
particular
topics
assessments;

t dzLIAf 3 Q aLISOATA

be targeted.

Shortterm nature of the group

sends a positive signal to pupils
that their learning needs are being
met.

Maximises flexibility so that group
size and composition can be
carefully tailored.

Enables a department to target
content, materials and teaching
style to groups of pupils for
example running catclip classes
at the same time as extension wo
for the mostable pupils.

Teaching assistants and other
adults can be tageted to support
groups with the same needs.

Unless carefully planned, can be
disruptive to timetabling.

Overuse of withdrawal groups car
RA & NXzLJG LJdzLIA £ &4 Q
whole curriculum.

Although pupils often make good
progress in the specific groughay
may not transfer the skills and
apply them in other contexts.
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Within-class

Can be used ir
tandem with
any of the
above
grouping
systems

Pupils are
grouped
within a class
to enhance
their learning.
They may be
grouped for
specific
activities and
these
groupings may|
change over
time. Pupils
may also be
grouped
according to
ability or to
other criteria
such as gende
mix or a
specific
learning need.

The needs of individual pupils can
be better met through careful
modification of teaching

objectives, matdals, tasks set and
level of support offered.

Encourages peer support and a
culture of independent working
within groups, releasing valuable
teaching time.

Creates opportunities for
WAYAGdNHzOGA2Y I f
that can deepen learning.

Cooperative learning can increase
LJdzLIA £ 3 Q Y23GA QI

Encourages social interaction
between pupils, and supports the
development of communication
skills.

Promotes flexibility as groups can
be changed regularly.

Where groups are abilithased,
this may perptuate issues of low
seltesteem, negative attitudes an
poor behaviour associated with
other grouping practices.

If overused as an approach to
differentiation, it may place
unreasonably high demands on
teachers to plan, prepare and
resource lessons.

Friendship as the basis of groupin
can lead to the creation of an anti
work culture in the group.

If overused, withirclass grouping
can reduce the amount of time
available for direct instruction fron
the teacher.

May create oveidependency if a
particular teaching assistant alway
supports the same group.

Organising pupils for noracademic purposes

You will also need to consider how to organise your school for extracurricular and pastoral purposes
including if you are planning to open a residentiak@plFree $hool.

Pastoral care covers many areas such as health, sociaharadeducation behaviour management
and emotionakupport. In special schools it can also be linked to the application of specific
therapies,The organisation of this should reflect your vision and values.

There are two basic approaches, and schools can use a mix of the two:

A Organising pupilgithin yearor Key Stage groups; or

A Organisingacross yeaor Key Staggroups

Within a year group (horizontal)

Most state schools in England organise pupils for pastoral purposes within year or age groups.
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Extracurricular activities are either arranged as asslée.g. school trips), as an age group (e.g. sports
teams) or as a whole school (e.g. theatrical productions).

t I a02Nrf OFNB Aa y2N¥Iffte GKNRBIdAK | addzi2N agais
the class teacher also acts as the tuimthe children. In most secondasghoolgncluding special

schools, pupils join a form or tutor group. A form tutor, or class teacher, the person (usually a
GSFOKSND FaaAaySR (G2 (GKS (dzi2NJ ANRdzLIE KI & 2 JSNEA
usually stays with their form group throughout the pupils' time at the school. Tutor time (the time

that the tutor and pupils actually spend together) is often but not always at the start of the day. The

tutor will often stay with the same tutor group froiviear 7 to Year 11 to provide continuity of

pastoral care.

The potential advantages of this system are that:

A Pupils are at similar stages of maturity which can aid the social mix and reduce the chance of
poor behaviour from older pupils influencing the ymer ones;

A There may be more opportunities to set up peer support, as all pupils in a group will be
tackling key milestones at the same time (for example, preparing to go to secondary school,
induction to a new school, taking internal or external testglmwosing subject options);

A It can be less intimidating for younger pupils; and

A 1t may be easier to link together academic and pastoral support.

Across year groups (vertical)

Most independent schools and an increasing number of state schools organise gupis year
groups, rather than in groups of the same age.

This type of arrangement canvolvel & | 2 dza S$ thedmiaia argansational structure of the
A0K22ft ® 9 to@dins gupilg fomh Bvéry year group. Assemblies, sporting competitions,
theatrical performances, and other activities are often done as a house.

Another way of organising pupils across year groups is by arranging pastoral care-th &rds®lJ & G dzi 2 N.
goupg T S KAOK g2dA R y2NX¥Ifte 06S YdzOK avYltfSNI 0KIy

The potential advantages of this system are that:
A It can improve relations between different year groups and reduce bullying;

A Older students can be trained to be leaders and mentors of younger pugéltiray positive
crossage relationships; and

A The size and speciality of each group can be designed and modified to suit the needs and
interests of different students (e.g. smhtbuses for more challenging students, or each
House being for a certain spelify such as mathematics or music).
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Case Study
A 4 to 19 school for pupils who are profoundly autistic (88 pupils)

Each class is defined for
academicand pastoral purposes
but pastoral, extension and
enrichment activities tend to be
based on Phases. Each class h
Two Key Stage 3 |5 mixed age classes an attached multdisciplinary
team including teachers and

5 classes: 2 for KS4 and 3 foi  therapists who will stay with the

6" class for the duration of the Key
Stage. Maximum aks size is 6 .

Phase Key Stage Number of classes

One Key stages 1 & 2 5 mixed age classes

Key Stagesdnd | form

Three
5

(Upper and Lower'®and

Transition)

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

The DfE provides a literature reviean pupil grouping and organisation of classes at:
http://www.education.gov.uk/schools/toolsandinitiatives/tripsresearchdigests/a0013256/themes
pupil-grouping-and-organisatiorof-classes
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D3: Set out a clear strategy for ensuring that the needs of pupils with
differing abilities are met.

In this section DfE criteria state thady must:

1 demonstrate an awareness of the varying needs of individual pupils and have an effective
strategy for supporting all pupils including supporting those who need it and stretching the
most able (gifted and talented pupils);

9 describe the strategies you willse to overcome the barriers to learning that have
prevented pupils from being educated effectively in mainstream schools;

9 describe the strategies you will use to ensure that pupils with different special educational
needs are catered for appropriateliy you propose to apply for multiple SEN designations;
and

1 set out how you will have regard to the Special Educational Needs Code of Practice
including your approach to supporting disabled pupils.

In this section you should set out your strategydosuring that the needs of children of varying
abilities will be met.

You will need to demonstrate an awareness of how individual pupils will have varied needs and
describe your strategy for meeting them including how you will support those who need extra
support and how you will stretch the most able pupils and those with particular talents. This will be
particularly important if you are applying for multiple SEN designations.

You will need to think about:

1 How you will use a variety of resources includi@@ and recognised therapies to deliver a
personalised curriculum which will be accessible for all pupils and to overcome barriers to
learning;

1 How you will work with other partners and agencies;

1 How your provision will be more effective for your cohoftpupils than that offered in
mainstream schools;

1 How you will prepare your pupils for their transition to and integration into independent
adulthood, lifelong learning and employment or training where appropriate and

1 How you will have regard to the SENde of Practice and the Equality Act.

The Equality Act 2010

Special Educational Needs (SEN) refers to the additional requirements of children with learning
difficulties, as well as the additional requirements of children with disabilities, which camgass

a wide range of conditions. Your school will have obligations to improve access for disabled pupils
and prevent discrimination under the Act and from April 2012 the Governing Body is required to
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have an equalities scheme in place. This outlines ati#ons the school will take to promote
equality and challenge discrimination for pupils and staff.

CKS RSTAYAUGUAZ2Y 2F WRAAFOATAGEQ dzyRSNJ GKS 91ljdz £ A
In the Act, a person has a disability if:

A They have a physical or mental impairment; and
A Theimpairment has a substantial and lotgym adverse effect on their ability to perform
normal dayto-day activities.

For the purposes of the Act, these words have the following meanings:

A WadzoadlyaAalrtQ YSFEya Y2NB (GKFYy YAY2N 2NJ (0NR DA
A Wi ZH8NKX Q Ythe gffact df tkelimpairment has lasted or is likely to last for at least
twelve months (there are special rules covering recurring or fluctuating conditions); and
A Wy 2 NVHofRIRIF & OGADGAGASEAQ AyOf dzZRS SOSNEBRINg GKAy3
shopping.

People who have had a disability in the past that meets this definition are also protected by the Act.

Progressive conditions considered to be a disability

There are additional provisions relating to people with progressive conditionsldPeith HIV,
cancer or multiple sclerosis are protected by the Act from the point of diagnosis. People with some
visual impairment are automatically deemed to be disabled.

Conditions that are specifically excluded

Some conditions are specifically excluded from the disability definition, such as a tendency to set
fires or addictions to noiprescribed substances.

It is important to note that the Disability Discrimination Act (DDA) definition is broad and includes a

range of impairments such as learning difficulties, dyslexia, diabetes, epilepsy and HIV, where the
STFFTFSOG 2F GKS AYLI ANNYSYyG 2y itdday aciviyds adgeise, | 0 A £ A (&
substantial and longerm.

For a fuller discussion see:
http://www.equalityhumanrights.com/uploaded files/guidance on matters to taken into acc
ount_in_determining_questions_relating_to_the definition_of disability.pdf
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Requirements for education providers

The Equality Act has simplified and strengthened the discrimination laws that protect people from
unfair treatment. Theequirements for all education providers are the same.

It is unlawful for a school or other education provider to treat a disabled student unfavourably. Such
treatment could amount to:

A Direct discrimination;

Indirect discrimination;

Discrimination arisinfrom a disability; or
Harassment.

> > >

Direct discrimination

An education provider must not treat a disabled student less favourably simply because of their
disability. For instance, they cannot refuse admission to disabled applicants because they are
disabled

Indirect discrimination

An education provider must not do something for all students which would have a negative effect on
disabled students. For example, a school cannot provide course application forms exclusively in a
format that may not be accessébfor disabled people.

Discrimination arising from a disability

An education provider must not discriminate against a student because of something that is a
conseqguence of their disability. For example, a school cannot prevent a disabled pupil from going
outside during break time because it will take them too long to get there.

Harassment

Education providers must not harass students because of their disability. For example, a teacher
must not shout at a disabled pupil if the disability means that theyuable to concentrate.

Making adjustments

Education providers must make reasonable adjustments to ensure that disabled students are not
discriminated against. Making reasonable adjustments could include:

A Changes to practices or procedures;
A Changes tphysical features;
A Changes to how learners are assessed; or
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A Providing extra support and aids (such as specialist teachers or equipment).

Schools are not expected to change their premises, but they are expected to makeronglans
for improving accesttheir buildings through their planning duties.

For a starting point on school obligations see:

http://www.equalityhumanrights.con/adviceand-guidance/quidancdor-educationproviders
schools/introduction/

{OK22faQ Rdzié G2 LINRPOARS | dzEAfAINE FAR& | yR &SNX

Under the relevant provision of the Equality Act, schools have additional duties. The reasonable
adjustments duty will include the provision of auxiliary aids and services for disabled pupils. As a
Special Free School, it is likely that you would already have the necessary provisions in place but it is
worth considering your obligations in this area.

Most disabled children will already have what may be classed as auxiliary aids and services provided
through the SEN framework and through their statement, but you may want to consider if the
children have other needs that you should be addressing.

It is up to schools to decide how to meet their legal duties to support each pupil with SEN following
O2yaARSNYI GA2Y 2F GKS AYRAGARIZ f OKAfRQa ySSRao
guidance in the SEN Code of Practice. In your applicéti®important that you demonstrate how

you are going to meet the aims if the Act, specifically:

A Eliminate discrimination, harassment and victimisation;
A Advance equality of opportunity; and
A Foster good relations (and tackle prejudice and promote undetstey)

For a more detailed account of what you need to do in a disability impact assessment see:
http://www.equalityhumanrights.om/uploaded_files/PSD/equality impact assessment guidance
quickstart_guide.pdf

The SEN Code of Practice

The SEN Code of Practice sets out guidance on policies and procedures aimed at enabling pupils with
SEN to reach their full potential, to be includedly in their school communities, and to make a

successful transition to adulthood. You must read the SEN Code of Practice before setting out how

your school will have regard to the code and meet the key expectations (eg. having an identified
governorwii K aLJISOAFAO 20SNBAIKG 2F GKS a0Kz22f Qa LINR DA
ensuring that parents are fully involved and understand the purpose of any intervention or

programme of action for their child.)
http://www.education.gov.uk/childrenandyoungpeople/sen/sen/guidance/a0013160/d@code

of-practice
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Special Educational Needs ©ainator (SENCO)

Special Free Schools dot need to appoint a SENCO but thiedsidered best practicéVhere
employed, SENCOs assponsible for the following tasks:

A Managing schoebased provision;

A Providing professional guidance to school staff on matters relating to SEN;
A Advising the school leadership on SEN strategy; and

A Liaising with parents, carers, external agencies, professionals and the LA.

A good SENCO can make a profound difference to helping a school develop its overall strategy and
help teachers deliver tailoresupport to individual pupils.

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

Information on how to use P Scalelsttps://orderline.education.gov.uk/gempdf/1849624011/qcda
11-4841 Using _the p scales to_assess_pupils_progress.pdf

Gompleting the record of inspection evidence and juelgents Section 162A independent school
Inspection guidanc€Ofsted,Reference no090051) provides guidance for inspecting the curriculum
of Independent schools which may be helpful.

http://www.ofsted.gov.uk/resources/completingecord-of-inspectiorevidenceandjudgements
independentschools

The Framework for Smol Inspection(Ofsted,Reference no090019) provides the criteria and
descriptors set out in the inspection framework and guidance illustrate the standards of
performance and effectiveness expected of schools. It is therefore a valuable source dofoment
schools seeking to implement a robust, nationally referenced, self evaluation system.

http://www.ofsted.gov.uk/Ofstedhome/Formsand-guidance/Browseall-
by/Other/General/FrameworKor-the-inspectionof-maintainedschoolsin-Englandirom-
September2009

A new Ofsted school inspection framework will commence from January 20t draft inspection
schedulecan be downloaded herehttp://www.ofsted.gov.uk/resources/drafframeworkfor-
schoolinspectionjanuary2012

Specific toSEN

A 5F9Qa 2 T Rth/Ovivi.dducatibny®.uk/childrenandyoungpeople/sen/sen

A Implementing the Disability Discrimination Act in schools and Early Years setiinga
essental guide to the duties set out in the DDA in theROM publication. It is designed to
help schools and LAs to fulfil their obligations to improve access and prevent discrimination
http://www.education.gov.uk/publications/standard/publicationdetail/page1/DfES%200160
%202006
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A The Equality Commissidmsproduced guidance on the new Equality Impact Statement for
Public bodieshttp://www.equalityhumanrights.com/uploaded_files/PSD/eiaguidance.pdf

A SEN Code of Practice and SEdIKit:
http://www.education.gov.uk/childrenandyoungpeople/sen/sen/guidance/a0013160/the
sencode-of-practice
http://www.education.gov.uk/childrenandyoungpeople/sen/sen/guidance/a0013144/sen
toolkit

The Code provides guidance on policies and procedures. The Toolkit provides additional
informationand practical advice on ways to implement the Code and to support pupils with a
range of SEN.

A SEN National Guidance and FA@uw.education.gov.uk/schools/pupilsupport/SEN

WeKS 9FFSOGADS wmrasdn.a@gfuk 6 KS {9b/ hQY

A SEN & ICT weblinkttp://www.abilitynet. org.uk/

The use of resources in meeting pupil needs
In this section DfE criteria state thatly must:

1 4K2¢g K2g¢g @&2dz gAff dzasS L/ ¢X 20KSNJ I3SyOASa
varying abilities and needs;

In this section you will need tshow how you will use a variety of resources both internal and

external to the school as part of your strategy to meet pupil needs. Information and

Communication Technology (ICT) will be crucial in this respect, both as part of the curriculum and as
a means of making the curriculum accessible through the use of specialist software and of auxiliary
aids by reducing barriers to learning. You should also think about how you will use recognised
therapies as part of your provision, if you plan to do so, lanw their use supports your educational
vision. Outside the school you will be working with a range of agencies and accessing their resources
and you should describe which partners and agencies will be supporting you.

The use of ICT

ICT is an importantgt of the Core Curriculum in both the primary and secondary stagksls may

be taught through individual lesson plans, and may also support learning in other curriculum areas
In your applicatioryou should make clear how ICT will be used in ywotool to enable pupils to
achieve their full potential and to improve their quality of life and independence.

For further information on how ICT can aid inclusive practice see:
https://www.education.gov.uk/publications/eOrderingDownload/15009MIG2791.pdf
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Partnership working

In order to achieve the best possible outcomes for young people, Special Free Schools should ensure
that they are working in partnership witbarents, pupils, other services and agencies. In your
application you should set out how your school will work in partnership to give each pupil the

support needed to fulfil their potential. This sort of medijency approach can offer improved

outcomes fa@ children by providing access to a wider range of services. In particular, your school will
be expected to have strong links with charities and voluntary organisations that work with the type

of needs your Special Free School intends to cater for. Maradly, you may want to consider if or

how you will work with:

A Local healthcare providers;

A ! OKAfRNBYyQa aSNBAOSaT

A Child protection agencies;

A Social services:

A Relevant organisations in the voluntary and community sector;

A Child and adolescent mental heakibrvices:

A Local charities:

A Parent Partnership Services;

A Parent support groups; and

A LocalLLDD (Learners with Learning Difficulties or Disabilities) independent providers.

Your application should also set out how the school will work in partnership wittr stthools and

local authorities. This could involve working with individual schools or a cluster of schools, including
mainstream schools, other special schools, independent and state scHdefending orthe needs
catered for,your schoomayexpect tohave some pupils in mainstream schools part tintéch may
necessitate a formal partnershijgou could cosider:

A Partnerships to develop your staff (eg. shared CPD or training);
Partnerships which can extend your curricular offer;
Opportunities to share dst practice;

{KFNRY3I 282dzNJ ad FFQa {9b SELISNIAZS sAGK 2GKS|

> > > >

Sharing facilities or resources; and

>

Partnerships to offer opportunities or projects for pupils.
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Further information

Contact NSNor tailored specialist advicegafo@newschoolsnetwork.org

Contact your local council for information abouttheikK A f RNBSY | yR |, 2dzy3 t S2 LI} SC

http://www.direct.gov.uk/en/DI1/Directories/Localcouncils/index.htm

National Association of Independent Schools and Ndiaintained Special Schoals
http://www.nasschools.org.uk/

Council for Disabled Childrettp://www.ncb.org.uk/default.aspx

NASENhttp://www.nasen.org.uk/

British Institute of Learning Difficultieshttp://www.bild.org.uk/

Case studyf effective multtagency working:

http://www.nationalcollege.org.uk/docinfo?id=73876&filename=be&stsescenario.pdf

Social integration and emotional development
In this section DfE criteria state that you must:

1 set out how you will prepare pupils to integrate into society successfully after leaving the
school, including progression into further education, training or employment where
appropriate;

Your Special Free School should provide opportunities to helg@mobrt the social integration and
emotional development of pupils while at school and in their transition to adult life. Developing
links with mainstream schools and other special schools in your local area can provide such
opportunities, for example jot sporting events, or performance opportunities such as music.

Working in small groups does not always promote social integration and emotional development;
the opportunity for learners to work with different genders and ages in a range of environro@mts
be beneficial. To this end, special schools regularly involve their learners in community projects,
residential trips, group performances and specialised outreach and support.

Exampleof successful approaches include the following:

A One school particigted in a project with a local hotel chain to regenerate the ancient
garden on the hotel site. Students from a local special school designed, developed and
reconstructed the garden. The project was supported by staff and professionals from local
businessesind the hotel itself. Once completed, the students from the school provided
tours for guests and local people.
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A One special school worked closely with a mainstream school to provide a sports competition
for primary aged students from the special school.

A One special school promoted the theme of citizenship and arranged an organised trip to the
Houses of Parliament. As part of the tour and visit the students were able to have a question
and answer session with their local MP.

Transition

Where appropriate, [gecial Free Schools should prepare pupils for the next educational stage as well
as encouaging the reintegration of pupils to mainstream schools. Your application should outline

how the school will support pupils to make these transitions. Schools Egakey role in helping

young people make a successful transition to adulthood. This may present additional challenges for
young people who are disabled or have SEN. Where appropriate, your application should also set out
how your school will prepare yoig people for the transition to adulthood and independent living.

At the ages of 11, 14 and 16 the SEN Annual Review process deliberates on the Pupil's impending
transition from school to adult life. A plan is put in place to help the pupils and theintsmadapt
towards life as an adult.

The goals for transition are set out in 4 broad areas:
A Employment, useful work and valued activity;
A Personal autonomy, independent living and adult status;
A Social interaction, community participation, leisure aedreation; and
A Adult roles within the family.

Students with disabilities have a legal right not to be discriminated against at college or university, or

in the work place. Under the Equality Act 2010 educational institutions are required to make
WNBIFa2g$Q R2dzaGYSyia F2NJ RA&AlIof SR addzRRSydaod ¢KS
Ffa2 IRYA&aaAz2ya FyR WaildzZRSyd aSNBAOSEAQ &dzOK & C
You will need to set out the transition process that you wibgtdvithin your school to address the

individual needs of each learner at each stage of transition freir8.3

One special school for children and young people who are profoundly autistic has a dedicated
Transitions Officer to support students and paremtsnaking informed choices about transitions
from one stage to another including to post school provision.

As part of the Transition process you will neecihgageother agencies and providers, such as local
health services, social care servicameersadvice and guidance providess other education
providerssuch as collegess their support may continue until the young person is 25 or older.

Within this section you should also outline how you will consider potential student transitions to and
from mainstream schools.
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D4: Tell us how your definitions and measures of success will deliver
your aspirations for pupil achievement.

In this section DfE criteria state thatly must:

9 outline the targets that are proposed, why these are suitable to measure the delivery of
your education vision, and what your strategy will be to achieve these;

9 describe the proposed success measures for individual pupils and the school and how
these will be monitored, reviewed and reported; and

9 setout plans to develop pupil assessment and tracking systems.

The developmentachievemenandattainmentof pupis is the ultimate goal for a school.
Achievement is the progress that your pupils make at school from the baseline on admission and
attainment is represented by their quantifiable resuttsscores.In order to demonstrate that you
have a robust plan fopupil achievementandattainment, your application should answer the

following questions:

What are your targetfor the whole schoglfor groups of pupiland individual pupils?
How will youdefine, plan for and measure the success of your school?

How wil you monitor and track pupil progress towards your targets?

How and how often will you review targets?

How and to whom will you report your results and outcomes?

How will people be held to account for the success of the school as a whole and for

individual pupils?

D> B> B D D

To succeed, a school needs to decide where it wants to get to, determine the path for getting there

YR OKSOl GKIFIG GKAy3a adre w2y (GNX Ol Qe {OKz22fa |
will integrate planning and whole schiogystems in a way that will ensure the success of your

school.
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How will you define success?

In this section DfE criteria state thatly must:

9 outline the targets that are proposed, why these are suitable to measure the delivery of
your educationvision, and what your strategy will be to achieve these

There areamany possible definitions of success. Some, for example, may relate specifically o @upil
attainmentor progressexpressed as quantifiable targetsthers may pertain to their participation in

specific aspects of school or community life,

such as playing a musical instrument or
carryirg out voluntary work. Other definitions
may be more aboutJdzLJA f 3 Q RS a
employment or further and higher education
after they leave schooMany speciaschools
will want their pupils to have highly

Depending on your vision and ethos, you could
define success in many ways. Examples of suitabl
whole school targets could include:

Possible definitions of success

P ft
in English and mathematic3his could be
defined in National Curriculum or P levels 0
sub levels.

Every pupihaslearned to playa musical
instrument

Every pupihas the opportunity to be
involved ina community based project
during ther time in schoal

LJdzLIA t a

All pupils develop increased selfteem
through a performance opportunity.

Every pupil will learn to use ICT to access t
curriculum.

D

YO ] SR I LINZ BMIAA
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he

A
personalised goals.
It is important that your definition of success i
determined, to a large degreeytihe vision )
and goals you have set out in section 3 of you A
application. It should incorporate all of the )
AYRAOIF(G2N&B @&2dz ¢2dzA R A
if everything had gone well and your school
was achieving your own particular vision. You )
goals shald be: A
A Specific and simple to understand:; A
A Based ormeasurabledataand/ or
criteriawhere possible;
A Credible;
A Achievable through efficient use of the resources at your disposal; and
A Linked to a specified time by which you will achieve it (eg. in 3 years)

Bottom line: in this section of your application you should specify the targets you will set for your

expected pupil population.
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How will success bmeasured®
In this section DfE criteria state thatly must:

9 describe the proposed success measures for individual pupils and the school and how
these will be monitored, reviewed and reported; and

Your proposal should outline how you will go about setting ambitious yet cretdifets for

individual pupils, groups of pupilsandfor the whole schoolfor improvedattainment and
FOKAS@SYSyid YR K2g (GKSaS IyR 20KSNJ YSIF adaNBa 27
planning and systems over time.

QEGSNYyItfesr & zdmbed OK22f Qa adz00Saa

measured in two ways:

Different types of indicator

A Performance tablepublished annually by
the DfE. These include measures of
attainment, progress and attendance and
tell you how well your school is doing
compared to other schools nationally, in
the Local Authority and in relation to the
DfE floor standardgdowever for shools
with fewer than 300 pupils performance
data are not published in these tables.
Nevertheless special schools are required
to provide P level data or the results of
Standard Assessment Tests (SATS) to the
DfE annually.

Quantitative indicatorsare measures that a
number can easily be put against. They include:

A pupil numbers

A test scores: and

A attendance.
The data might be analysed at individual pupil le
orbycohortLYy G NJ O1Ay3 LIzLIAf a4 Q
performance schools need to take care that the
assessment information provided by teachers is
accurate.

14

Qualitative indicatorsare important fortelling you
things that the numbers do ripsuch as parent
satisfaction Evidence for them can be gathered,
for example, fronguestionnairesinterviews with
pupils and parentandlesson observations.
Frameworks which provide the criteria for nationa
standards can help to bring about consistency and
openingto provide you with an rigour when making judgements based on
independent regisation number which qualitative information. One example would be th

SyadNBa GKS a0kz 2t Ofsted Frgmewaik fopcBoRhingBgsiianiz 5 § ¢ ¢

A Ofsted inspectionsvhichprovidean
independent, external evaluatiomay and
residential special schools are subject to
different Ofsted inspection schedules. Both
can be found on the Ofsted web site.

- You will receive an inspectidrefore

<

- You will then receive further inspection, usually in the first 2 years of openintp
SO ftdzZ GS @82dzNJ a0K22t Qa SFFSOGUAQSySa@sad | yR RS
on a range of evidere.

| 26 SOSNE @& 2 dadlFedalDdiengystetnzshoidayfow you to identify and resolve issues
without having to wait for inspections, external test or examination results, or league tables. Your
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application should, therefore, outline how you wiltwklop a robust selvaluation system that tells
€2dz oKIG @2dz ySSR (2 1y2¢ |yR K2g &2dz gAftft dzaS

Selfevaluation

I 18S@ LINI 2F YSIF&dzZNAYy3I &2 dzN) & OK 2 adif@aluatodz00Saa 4 A
which could reference these external measures as national benchmarks. The process should be

simple and integrated with other school management systems and should include listening and

responding to the views of those involved in and witk gthool.

The core indicators you should track to understand your progress against these external measures
include:

A Attainment and progress (see the link at the end of this section to the DfE annual
performance tables for what is currently publishied schools with more than 300 pupils);

Quiality of learning and teaching;

Pupil attendance;

> > >

Behaviourand safety;

>\

t dzZLIAf aQ Sye22eYSyid 2F a0Kz22tT

A tIFINBydaQ IyR OFNBNBRQ FGdGAGdzRSAT
A Leadership and management including governaaoe

A Budget planning and management.

In addition, your sefevaluation system will allow you to track your performance agajinst own

definition of succesél K & Aa €t Ay {1 SR (2 @&2dzNJ-evaatbadystesn LI NI A Od:
should identify, monitor and evaluate those indicatorsth g A f f dzZf GAYF G§St & AYLI Of
outcomes.

Good seHevaluation systems share certain characteristics:
A Headteachersenior leadersgovernors staff and pupils are fully involved:;

A SelfS@I fdzZt GA2Yy A& | O2y(AYy dz2 dzéletetiiiBddBibiedneeds? G | W¢
of the school and its pupils rather than the requirements of external bodies;

A A range of quantitative and qualitative indicators are measured:;

A These indicators are selected carefully to ensure they capture the most important
information about the success of the school;

A Dayto-day monitoring within the school is sharply focused on these indicators;

A Strengths and weaknesses, particularly in teaching, learning, behaviour, safety and
attendance are rigorously analysed andstleads to fans for continuous improvemengénd
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A The school compares itself with similar schools nationally and uses this information to set
challenging targets.

To be effective, sefvaluation must inform and be informed by other key systems in the school
includingthose dealing with:

A Assessmentthe use of external and internal examinations, targets for individual and groups
of pupilsandtestsincluding baseline assessment and tests for small steps of progress where
appropriate aswella8 S| OKSNE Q Buik @S ¥odnidate hodv Well they are
developing knowledge, understanding and skills and meeting their IEP tapgstsssment
and reporting systems should show both pupil attainment (e.g. test or P Level scores) and
achievement (progress);

A Trackingthe gathering, sharing and use of assessment and other data to check whether
individual pupils, classes, yegoups specific groups such as gender groups, ethnic
minorities, looked after children anchildren with specific special needand the shool as
I 6K2fS INB w2y (NI O1Q (2 YSSO G4KSANI (I NBSGaA-

A Pupil intervention any action planned to improve the progress of pupils who are at risk of
not fulfilling their potential. Effective intervention helps pupils make up shortfalls in their
learning and acelerates their progress;

A Line managementa chain of management, accountability and support, involving all staff,
that leads via the leadership team to the headteacher;

A Performance managementhe process for assessing the overall performance of a teacher
therapist ,member of the support stafbr headteacher in the context of their job description
AyOft dzZRAY 3 LINPGAAAZY F2NJ 0KSANI FdzidzZNBE RS @St 2 LD
strategic plan;

A Professional developmentlearning that enables aff to developthe skills they need to do
their job effectively and advance thaiareers.

You should consider how you will make sure these systems are effective so they work together to
1SSL) 282dzNJ a0K22f | yR SI OK A npdRow@duWitlizedpondddaeds t W2y
necessary.

Who will be accountable for success?
In this section DfE criteria state thatly must:
9 set out plans to develop pupil assessment and tracking systems.

5STAYAYA | YR YSI & dzNailyha leadl foqmsitivé ©5I&s priessdherd idzlearS 4 &
accountability A goodaccountabilitysystem has the following characteristics:

A The Headteacher is regularly held accountable for the success of the school by the governing
body;
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A The school leadership and tigeverning body have systems in place for monitoring the
a0K22f Qa LINPINBaa G261 NRa Ada GFINBSGA YR 20:

A All staff have clear job descriptions that give ultimate responsibility for achieving each of the
a0K22ftQa 321 fta G2 &LISOAFAO YSYOSNE 2F adl FFT

A Aline management system and structure ensures every member of staff is held accountable
for the outcomes of students in their area of responsibility;

A Accountability is supportive, rather than punitive, with positive as well as negative incentives
for performance; and

A Where performance is not satisfactory, a clearly defined, well communicated process of
escalation is in place that supports the staff member to improve as well as providing
consequences if they do not.

A The Governing Body is ultimately aootable to the wider community for the success of its
school and is responsible for ensuring high standards through setting strategic direction,
ensuring withinschool accountability, and monitoring and evaluating school performance.
You may want to consét what performance information you will make available to parents
and the public, and how this will be communicated.

{SS +tfta2 codp W[ SIFRSNEKALI YR alFFFAYIQ®D

Further information

Ofsted report on Special Schodiied twelve outstanding special schools<delling through
inclusion http://www.ofsted.gov.uk/resources/twelve -outstanding-specialschools-excelling-through-
inclusion

A Guide to theLaw for School Governor&uidance for school governors on their legal
responsibilities and how these fit in with the responsibilities of the Headteacher, the local
authority (LA) and the Secretary of State for the Department for Educathia.guide setout the

statutory requirements relating to governing body responsibilitiHse explanatory text should be

read alongside the Law and Guidance sections listed at the end of each chapter, and any information
on governance provided by the local authoritihis document also includes a comprehensive and

very useful glossary of terms.

http://www.education.gov.uk/schools/leadership/governance/b0065507/gttl

DfE Performancdables: These tables give information on the achievement and attainment of
pupils in primary and secondary schoolsduolleges for key stages 2, 4 and 5, and how they
compare with other schools in their local authority (LA) area and in England as a whtile tables
include LA maintained schools, Academies, City Technology Colleges, Independent schools and
some largerSpecial schoolshttp://www.education.gov.uk/performancetables/

Assessing pupil progresa:useful guide from 2009 can be downloaded here:

https://www.education.gov.uk/publications/eOrderingDownload/Assessing pupitogress.pdf
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The Framework for School Inspectig@fsted,Reference no090019) provides the criteria and
descriptors set out in the inspection framework and guidance illustrates the standards of
performance and effectiveness expected of schools.thtésefore a valuable source document for
schools seeking to implement a robust, nationally referenced,esafuation system.
http://www.ofsted.gov.uk/Ofstedhome/Formsand-guidance/Browsell-
by/Other/General/FrameworKor-the-inspectionof-maintainedschoolsin-Englandfrom-
September2009

A new Ofsted school inspection framewk will commence from January 201Zhe draft inspection
schedulecan be downloaded herehttp://www.ofsted.gov.uk/resources/drafframeworkfor-
schootinspectionjanuary2012

Ofstedalso provides other useful guidance materials including:

A Supplementary guidance and resources for inspectutg://www.ofsted.gov.uk/Ofsted
home/Formsand-guidance/Browsell-by/Educatiorand-skills/Schools/Supplementary
guidanceandresourcesfor-inspectors

A http://www.ofsted.gov.uk/resources/bespracticeselfevaluationsurvey-of-schools
collegesand-localauthorities

A new relationship with schools: Improving performance through school salaluation (DfES
12902005DO€CEN) identifies some key points about sedfaluation that schools should take into
account:
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publi
cations&Productld=DFER90-2005&

ThePerformance Managemenarrangements for teachers and Headteachers employed by a LA or
governing body in England are set out in legislation via The Education (School Teacher Performance
Management) (England) Regulations 2006.
http://www.legislation.gov.uk/uksi/2006/2661/contents/made

Transition Information Network http://www.transitioninfonetwork.org.uk/homel.aspx

The National College for Schobkadershighas resources on achievement of children with SEN:
http://www.nationalcollege.org.uk/index/leadershiplibrary/leadingschools/narrowiine-
gap/narrowingthe-gapresearchcampaign/addressingchievementof-childrenwith-sen.htm
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D5: Describe how your approach to behaviour management, pupil
wellbeing and attendance will improve pupil outcomes.

Pupil wellbeing and safety,@pd behaviour, good attendangpositive relationships and attitudes to
learning will be key toyolE NB S { OK 2 Zrhe@farm a oe(oOdard o @fsted judgements

about the quality of provision in your school. Your application will need to give clear and specific
information about how you will address these issues. In this section of your appiicgdu should
describe how your policies for safeguarding, pupil welfare, behaviour and attendance are informed
by your educational vision and how they will help you to raise educational standards.

In this section DfE criteria state thaby mustat all times

9 describe how these strategies are informed by your education vision and linked to raising
standards and educational outcomes.

Safeguarding
In this section DfE criteria state thatly must:

9 describe how you will ensure that pupils aleept safe and how you will comply with the
relevant safeguarding requiremenis

9 describe how you will promote pupil wellbeing, including through pastoral care and
strategies for tackling bullying.

The welfare of the child is paramount. Safeguardingd pupil welbeing must be at the forefront of
your planning.Behaviour and safety are key elements of Ofsted inspections of schools and concerns
about safety can trigger inspections outside the normal time frame.

You will need to think about:

1 Your safguarding policies;

1 Roles and responsibilities for safeguarding in the school and its goverr@ndastance
who will be the designated Protection Officer

1 How pastoral care is structured in the school;

Anti-bullying policies;

1 The systems you will have enable pupils to express concerns or make disclosures safely
and how these disclosures will be acted upon;

9 Safe recruitment procedures

1 CRB checks for staff and volunteers before they begin work at the school and revised within
the legal timeframe;

1 Staff governor and volunteenduction andtraining;

=
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9 Links with local and national safeguarding agencies such as Social Services, the Local
Authority Designated Officer (LAQD®@)e Local Safeguarding Board, the Independent
Safeguarding Authority (ISA) and thalice;

1 The systems you will use for managing very challenging behaviour safely and legally;

Your whistleblowing policies to that staff feel safe in reporting suspected abuse;

Pupil wellbeing policies such as the use of medication in school and theusafef the

internet and digital media.

= =

In this section you should describe the policies and processes you will adopt to ensure that your
pupils will be safe at all times when in school or engaged in school activities, in line with your legal
obligations. These are laid out in the followiagi$lation and guidanoghich includes:

Working Together to Safeguard Children: A guide to inter agency working to safeguard and promote
the welfare of children, HM Govt. 2010; Safeguarding Disabled Children Practice Guidance,
Department for Children, Sobls and Families 2009afeguarding Children and Safer Recruitment in
Education (DES 2006) and the Children Acts 1989 and 2004.

You should also how in your application how children and young people will be tauiggwp
themselves safand how to rase concerns if they do not feel safe in all aspects of their lives.

Further information

Working Together to Safeguard Children: A guide to intgrency working to safeguard and
promote the welfare of children.HM Govt (2010t
https://www.education.gov.uk/publications/standard/publicationdetail/page1/DEEB052010

What to do if You're Worried a Child is Being Abus&hH (2006) at
http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/D
H 4010283

Safe from Harm: a Code of Practice 8afeguarding the Welfare of Children in Voluntary
Organisations in England and Wald4ome Office (1993) at
http://www.cafamily.org.uk/pdfs/GAPChildProtection.pdf

Safeguarding Childreand Safer Recruitment in Educati¢BfES 2006) at
https://www.education.gov.uk/publications/standard/publicationdetail/pagel/DFER 172006

Other useful sources of information you may want to refer to include:
Safeguarding children and young people who may be affected by gang act®iGSF, 2010).
Safeguarding children and young people from sexual exploitat(®€CSF, 2009).

London Good Pragate guidance for Safeguarding Children Missing from Scifioohdon SCB 2007).
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WSSLIAY3 2dzNJ { OK22f { I FSQ wS@ASg 2F {I ¥FS3Adzr NRAY 3
Maintained Special Schools and Boarding Schools in England Sir Roger Singhetepencdent
Safeguarding Authority 2009).

Safeguarding Disabled Children Practice GuidarfB&SF 2009).

Safeguarding Children in Whom lliness is Fabricated or Indu@@@SF 2008).
Safeguarding Children from Abuse Linked to a Belief in Spirit PossefBi@2007).

Use of Reasonable Force Advice for Head Teachers, Staff and Governing Bofeie911).

Guidance on the Use of Restrictive Physical Interventions for Pupils with Severe Behavioural
Difficulties. ( DfE 2003).

Promoting good behaviour andttendance
In this section DfE criteria state that you must:

9 set out detailed strategies for promoting good behaviour and attendance that are
appropriate for your pupils;

You shouldoroduce draft behaviour and attendance policies that your school coattbpt upon
2LISYAYyId 9EFYLES LRt AOASE Oy 68 F2dzyR dzaAy3a (KSE
is appropriate to draw on existing best practice in this area, it is important that your approach to

promoting good behaviour and attendance isighed with the vision, ethos and educational plan

for your schoo] particularly if your pupils include those with challenging behaviour as part of their

SEN You should present a strategic and structured response for this section of the application

rather than focussing on operational detail.

You will need to consider current legislative requirements and the criteria in the Ofsted inspection
framework when devising your policies. There are differences in the law between maintained
schools and Academiedlevertheless, you could look at legislative guidance for maintained &choo
as a model of good practice.

Your application will need to address the following questions:

A1 2g gAtf @2dz2NJ a0K22f Qa SiK2a LINRY24GS 3I22R 0S|
issues, including exclusion?

A How will you secure good attendance?

A How will you develop positive relationships and attitudes to learning?

These questions may be partly answered in other sections of your application. For example, your
staff to pupil ratio nay be designed to promote good behaviour. However, you should restate the
relevant points here. One approach would be to provide the proposed behaviour and attendance
policies for your school.
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Inspection shows a strong association between good behavialisamulating and engaging
teaching which meets the needs of pupils. Behaviour is almost always good or outstanding in the
schools where teaching is at least good. Good behaviour can also be reinforced through:

A Clear expectations and behaviour policigsich are consistently applied; and
A Effective, targeted support for individual pupils whose behaviour is particularly challenging.

Key considerations
Your behaviour policy should include disciplinary measures, promote good behaviour and deter bad
behaviou, especially bullying. It should be publicised to everyone involved in the school.

Securing good attendance.
All schools have a legal obligation to keep an accurate attendance register.

In addition to this statutory responsibility, you will need to&trio secure high attendance to meet
your educational goals.

Key considerations

The impact of good teaching

Depending on the SHing catered for at your
school, there may be implications for attendance
(including the possibility of extended absences). Th
school should put in place measures to address thi
as far as possible, along with plans to support
education during and afteperiods of absence.

GThe better the quality of education, the
0SGGSNI GKS aldzRSyG4aQ
leadership and management, high quality
teaching and a flexible curriculum have a
AAAYATFAOLY G AYLI OG |2y
particular, there is a strongorrelation

You should state how the ethos and goals of your | Petween inspection judgements about
school will promote and lead to good attendance. | attendance and the quality déaching and
This statement should: learninge

A Emphasise the link between school Attendance in secondary schools, Ofsted

attendance, effective teaching and learning 2007
standards and pupil safety and lmeing;
and
A Be explicit that the goal is to ensure all pupils achieve their full potential in a learning
environment where they feel safe, happy, accepted and included.
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Checklist fobehaviour and attendance policies

Policies on behaviour arattendance should answer the following questions:

A How will your ethos and goals inform your approach to promoting good behaviour and
attendance

A How will your policies and procedures reflect appropriate practice for children with complex
needs, medical nads and/or challenging behaviour?

A How will you communicate your policies to everyone involved with the school, including
parents, and ensure they contribute and take ownership?

A How will you make sure your policies on behaviour and attendance link to o#néngnt
statutory policies, especially bullying?

A Who will be accountable and responsible for what?

A How will you set clear and high standards, including in a code of conduct, using positive
language?

A How will you use rewards and sanctions?

A What support and trainingvill you provide for all staff, including ndeaching staff and
governor®

A What supportwill you providefor parentsand carersvho want to learn moreabout how tohelp
their children do wef

A Howwill you monitor and evaluate yo policies and consult on reviewing them so that they are
fair and applied consistently?

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

Inspections:

A TheFramework for School InspectiofDfsted,Reference no090019 provides the criteria
and descriptors set out in the inspection framework for behaviour, attendance and attitudes
to learning. http://www.ofsted.gov.uk/Ofstedhome/Formsand-guidance/Browseall-
by/Other/General/Frameworor-the-inspectionof-maintainedschoolsin-Englandfrom-
Septembe+2009

A The draft inspection schedufeom January 2012 can be downloaded here:
http://www .ofsted.gov.uk/resources/draframeworkfor-schoolinspectiorjanuary-2012
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A Futher guidance on the inspection of behaviour and attendance is provided in the

Supplementary guidance and resources for inspectdrdp://www.ofsted.gov.uk/Ofsted
home/Formsand-guidance/Browsell-by/Educatiorand-skills/Schools/Supplementary
guidanceand-resourcesfor-inspectors

Behaviour and discipline:

A

A

A new set of guidance documents on behaviour and disciplives been published by the
DfE.:http://www.education.gov.uk/aboutdfe/advice/f0076882/ensuringood-behaviourin-
schools

Thestatutory responsibilities of governorgor behaviour, discipline and exclusions are
provided in Section 88(2) of tieducation and Inspectis Act 200€EIA 2006) and can be
found at:http://www.legislation.gov.uk/ukpga/2006/40/part/7

TheAnti-bullying Allianceis a coalition of organisations working together to stop bullying
and create safe environments in which children and young people can live, grow, play and
learn. They provide extensive guidance for schools on their website
http://www.abatoolsforschools.org.uk/strategies/strategies.aspx

Attendance:

A

a 9 y a dzh#rgh3 Right to Educati@provides guidance on the roles and responsibilities

of parents, schools and the localauthd 1 & Ay Sy adadz2NAy3a OKAf RNBY Q&
and the law relating to school attendance.
http://www.education.gov.uk/publications/standard/phbiicationdetail/pagel/DFEG05293

2007

DfE guidance:

A

Advice on improving school attendance and reducing absence
http://www.education.gov.uk/schools/pupilsupport/behaviousttendance
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D6: Demonstrate your understanding of the local community and its
needs, and your plans for sharing facilities with other schools and the
wider community.

In this section of the application you need to demonstrate whyrschool is the best solution for
providing for the needs of students in the area. Areas that need to be highlighted in your application
include:

1 How your vision, ethos and design of the school curriculum, has been developed taking into
account the needsfahe students who will come to your school;

How your school will work with others to deliver the outcomes that students need; and

How you will develop and maintain good relationships with school stakeholders so that your
school can continuously improvis icurriculum offer in the light of changing community

needs.

1
T

It is important that you listen to the views of as many stakeholders in your school as possible,
especially families who will send children to your school, and the young people who will gittend
school. Collaboration with the LA will be essential.

Understanding your pupil intake

In this section DfE criteria state that you must:

1 demonstrate a good understanding of your pupil intake and show how the education plan
reflects that, while retaning high expectations for pupil attainment;

From the very earliest stages of developing your Free School plan, your group needs to work
collaboratively with the LA. The LA will be responsible for supporting parents in choosing schools for
their children, and it is therefore vital that they encourage parents to consider your school when
appropriate.

In addition, the LA will have specific information about the needs of students in the local area, gaps
in provision and outcomes that need improvemenBy working closely with the LA when designing
your school, you will be able to:

1 demonstrate the specific need for your school
9 improve your ability to evidence demanand
1 market your school effectively.
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The first step in understanding tttommunity you will serve is to investigate relevant available data.
For example:

1 Currentnationaloutcomesfor students with the charactetigs that your school will offer
places to
1 Gaps in provisioidentified by the LA;
1 The performance of local schadbr students at all key stages for this group of students.
Performance means:
0 attainment (what results the students get) and
0 achievement (how much progress students make)
1 Any gaps in educational achievement between different groups such as
0 boys and gls
0 students of different ethnic backgrounds
0 students eligible for free school meals and their peers
Issues that the LA have identified as needing improvement for this group of students;
Employment statistic§or young people with the characteristics yagahool will work with;
The cultural makeip of the community and
Health statistics such as obesity rathsspital admission and accidents amongst your
student group.

= =4 =4 =

You need to make clear in your application that your Free School will addresscsigsaitis needing
improvement for your student group.

In addition, this analysis will help you to identify key groups that you will need to listen to in order to
make sure your school serves that needs of the community.

Stakeholders in your school

Groups whom you should considawnsultinginclude:

>

The LA,

Parentsg both of the children who will attend your school and others;
Young people;

Businesses and business organisations;

Chatrities;

Voluntary organisations;

Social enterprises (organisatiowko run not for profit businesses that directly help the
community);

Other schools in the area;

Colleges and universities;

Alternative provision providers;

Faith groups and churches;

WSAARSYGAQ INRAzZLIAT

The local MP;

Local borough councillors;

> D> D> D>

> > > > > D>
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A Housing preiders; and
A Statutory organisations including social services, and the health authority.

There may berossover between these groups. For examgdeyspective parents mayolunteer
for local support organisations and can therefore distp your schoalo engage with different
groups across the community.

How to find out the views of different sectors of the community

You will need to use a range of strategies to consult with different stakeholders in your
school. Your group will need to be active ipgroaching the community directly. Leaflets,

advertising campaigns and forums can be useful, but rely on people being motivated to engage with
your Free School proposal.

The following list gives ideas of how to consult with various sections of the cortymuni

T

The localCommunity and Voluntary Sector Association will have contacts with organisations
including charities, social enterprises, and voluntary groups, working with your student
group and their families

It may be possible for the LA to pass your grdefails onto families who have children who
could be eligible to come to your school.

Make contact with the Sure Start Centres in the area. These offer services to children and
their families from pregnancy through to starting school and could be lextdbr

information gathering from parents

Contact the local Portage Service (a hewsdting educational service for psehool children

with additional support needs, and their families)

1 Make contact with Places of Worship in your area. Activities that these organisations offer
G2 GKS gK2fS O02YYdzyAdeés &adzOK |a Y2GKSNJ I yR
help you to gather information from parents

 Asktomeetlocalcoun@INE > SalISOAlFffe GK2asS Ay@g2ft SR A

Ask the local MP for their support. Ideally, arrange to meet them so you can outline your
plans, and explain how your school has been developed to meet the needs and aspirations
of the client group

Questions to ask, and how the information you gather can help yavelop
your curriculum plan

You will need to be strategic in the questions you ask in order to develop your educational

plan to best meet the needs of the students that wiime to your school. The table below
gives suggestions regarding the type of questions you could ask some of the different
sections of the community, and how the information they give you could influence your
curriculum plan.
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Group Possible questions Howto incorporate this
information into your
educational plan

Parents What could our school offer| Include outcomes as KPIs

that would make it your first
choice to send your child to’
What puts you off sending
your child to a school?
What aspirations do you
have for your children?

Reflect views in the vision
and ethos

Young people

What makes a good school?
How would you like our
school to be?

How could our school help
you become the sort of
person who hope to be?

Include outcomes as KPIs
Include views iwvision and
ethos

LA/ statutory organisations

What gaps are there in
provision locally?

What are your priorities for
improvement for this client
group?

Which outcomes for this
group of young people need
most improvement in this
borough?

Ensure the curricuim and
work of the school directly
supports these areas

Businesses

What skills would make
young people from our
school employable?

Include characteristics as
KPIs and in school vision
Curriculum directly
addresses the areas needin
development

Charities/voluntary
organisations/ community
interest companies

What are the needs of this
client group?

What could our school do to
help?

Work collaboratively, sharin
resources and expertise to
make the curriculum offer
appropriate to these needs

Other schoolsn the area/
alternative provision
providers

How could provision be
improved for this group of
students?

How could our school
support you to provide for
young people from the clien
group?

Ensure Free School
curriculum provides for gaps
in educationaprovision

Plan for your school
expertise to be available to
other schools and
organisations

Colleges and universities

Are there any gaps in
performance in particular
courses when students in th
group arrive at your
institution?

Would you be interested in

School curriculum targets
areas identified

Courses might include a
student who is very capable
in Maths following courses
more advanced than those
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having students from our on offer at the Free School;
Free School on courses, wit| highly creative student with
appropriate support from an aptitude in IT studying a

the student and staff? Computer Aided Design
course
Social services/ health What barriers do these Curriculum provides input ot
authority clients face in terms of living the specific barriers to
independently? independent living

Incorporating information from stakeholders and developinglationships to
meet student needs

In this section DfE criteria state that you must:

9 describe any plans you have for working with other schools, educational establishments or
the wider community; and

Good educational plans will directly address the needs of students with the characteristics to whom
your school will offer places, amkplain how you will develop relationships that can support
improved outcomes.

The table below shows how different schools could develop their educational vision, and community
relationships, on the basis of consultation with the community.

Group | What needs and aspirations| What the school has as an | The relationships that

the community have outcome to reflect develop
community views
A Data indicates that children| All students will be able to | Intensive input from speech
enter school with specific | maketheir needs and language specialists
weaknesses in expressive | understood through targeting expressive
language language or gesture language

Makaton taught and used
universally in the school

B Standards in numeracy at | All students will have a leve| Numeracy activities
the end of KS2 are lower | of numeracy in line with embedded in every
than those is lgracy their level of literacy curriculum area

School will design a
specialist numeracy
curriculum for this client

group
C Students have a particular | All students will gain IT used in all curriculum
aptitude with IT accreditation in the use of Il areas
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All students work towards
qualifications in IT listed in
the register of regulated
qualifications

D Parents and young people | All students will have post | Curriculum includes career
report inconsistency in compulsory education planning throughout the
transition danning for post | provision in place school
compulsory education During their time at the

school, all students
experience a variety of high
quality post complsory
educational environments,
appropriate for their needs

E Parents are concerned abo| Gving studentsangible job | Local businesses, voluntary

high rates of youth
unemployment

Businesses in the ardwmve
vacancies that could be
suitable for this client group
but have problems
recruiting

related skills

organisations, and charities
offer frequent work
experience from years-I1

Business leaders volunteer
to become mentors in the
school

Promoting good community relations

In this section DfE criterigtate that you must:

1 set out how you will promote good community relations.

In your application, your group needs to explain how your school will continue to listen to various

community groups and stakeholders in order to monitor, evaluate and devlbpducational plan.

| 2YYdzy Al @

YySSRa

OKFy3aS 2@SNJ GAYSZ

FYR A

continues to consider all the information outlined in the sections above.

Demographic, school performance and LA data is typically publisheciiyn  Contact with various
sectors could take place more frequently than this. Good applications will indicate

1

when information gathering will take place with different sectors of the community, in their

school calendarand

which staff will be respasible and accountable for ensuring that this feedback is reflected in

the schools evaluation and improvement systems
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Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

TheOffice of National Statisticshttp://www.ons.gov.uk/ons/index.html

School performance tableshttp://www.ed ucation.gov.uk/performancetables

National Council for Voluntary Organisationisttp://www.ncvo-
vol.org.uk/membership/members C

National Portage Associatiornttp://www.portage.org.uk/
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E: Evidence of demand and marketing

This section is relevant to everyone involved with the school.
For Special Free Schools, you are asked to demonstrate demand from both parehssand

If you submit surveydata, you should submit the age of the children, and the postcode of
everyone who signed your petition, but not their naes.

However, you should keep a record of their names in case you are called on to produce them at a
later date.

Please noteif you are holding private information in electronic copy, your Company Limited by
Guarantee will need taegisterwitn the InfoNX' | G A 2y / 2 YY A dvaukcanfi®INIRE h FFAOS
more at this link:http://www.ico.gov.uk/for_organisations/data_protection/notification.aspx

Why demandmatters
In preparing your application, it is important to note thafE criteria state that

1 the more evidence you can provide to show you have demand for the number of pupil
places you need to fill in the first two years, the betteand

f demand is critical because a4 OK22f Qa4 Ay O0O2YS A& RSIbion®Sy il 2y
you will need to fill in a financial template to show how you would amend your budget if
your schod were not completely full.

Special Fre&chool applications will only be approved where there is demonstrable demand, as well
as demonstrable need for the numbers and type of SEN provision your school will offer (indicated by
support from LAS).

Developing a shared understanding of the role yaschool will play in local provision for pupils
with SEN and building good working relationships witl\s iscrucial because LAs will continue to
play a central role in the admissions process for special schools, working with parents to ensure
their childis placed in the school they think best for them.

The DfE will want to see evidence of demandtfwee reasons:

A If there are no pupils, there is no need for a school;

A If yourapplicationis successful the DfE will be giving you money for capital-iteadsts
(before you open) and statip costs (before you are full). They want to see robust
evidence that the school will be the size you predict before they commit that money; and

A The principle behind the Free School policy is to give more parentsugild fhe option of
a good schoat you must therefore engage with local parents.

Evidence of demand is likely to be onelo most time-consuming elementsf the application
process and one that you should start work on this immediately.

75


http://www.ico.gov.uk/for_organisations/data_protection/notification.aspx

What is requirel?

You need to include an agreement frgrour local LAand/or others nearbythat they would be

gAtftAy3a G2 LI I OS OKAfRNBY I (Thes@paNJrom@hg2Aafay Ay Ay S
take the form of a letter indicating the number of pupils they would refer (including age ranges) as

well as details of any perceived shortage of local provision.

If you are not able to secure this support, your applicatiarll not be accepted.

You must also includevidence of parental demantbr your school. FoBpecial Fre&chools, this
does notneed to be a signed petition stating that they will select your school as a first choice.
However, a petition of support from pamés who have children with your designated SEN
necessary (see Section E1 below).

If you can provide more evidence of demand than the minimum requirement you should do so. Your
application will be compared against others, so the more demand you can detrat#) the
stronger the application.

E1l. Provide evidence showing clear levels of parental demand and

need for the numbers and type of SEN provision and number of places

proposed. Include solid evidence of support from local authorities

that shows they will be willing to place children at your s chool in line

xEOE PAOAT 006 xEOEAO AT A OEA OPAAEAI |

Parental Survey & Petition of Support

In completing this section DfE criteria state thatiymust:

1 provide evidence of support from parents of children with the particul8EN that the
special Free School will cater for;

In submitting your applicatioas a minimum requirementou will need to survey parents regarding
their preference for the proposed special Free School, whiclalsdneed to include a petition of
suppat from parentswith children with your designated special educational need. You should
submit the age of the children, and the postcode of everyone who signed your petition, but not their
names. However, you should keep a record of their names in caseaye called on to produce

them at a later date.

In completing this section DfE criteria state thatiymust:

1 provide a template of the survey form you asked parents to complete. You must not send
copies of indivdually completed survey forms.
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In preparing your application, it is important to note thfE criteria state that

1 you may find it helpful to survey parents. Please tell us the exact questions that you asked
and provide a summary of responses. These questions should be specific to ghapk
and its proposed curriculum, SEN designation and ethos. An example of a survey question
GKIFG RSY2yailiN}GSa GKAA AaY a52 @&2dz adzJJi2 NI

NSN has produced a sample school support surwych has been approved blgg DfE. This can be
found at:

http://www.newschoolsnetwork.org/setup-school/firststeps/evidenceor-your-school

The petition of support that yoprovide to the DfE might look something like this:

We asked parents whether they would include our new school in the choices for their child if th
could. We explained awschool to parents as follows:

HNSERT TEXT SPECIFIC TO YOUR SCHOOL RR@POSAL

Age of child(ren) Postcode (will not be Category of SEN
published)

9 AB1 2CD Visual Impairment

8 EF3 4GH Severe Learning Difficulty

Your application should also include the list of questions included in your parental survey. These
should be specific to your school, but please do not send copies of the individual completed survey
forms to the DFE with your application.

Please note: Esting schools who wish to become Free Schools will need to petition both current
parents and parents of pupils who do not currently attend the school. Make sure that the data is
presented separately for these two groups.

Wider evidenceof parental demand
In completing this section DfE criteria state thatiymust:

9 tell us how you have engaged directly with the community. This could be through public
meetings, attendance at community events, discussions with local schools, local
authorities or parents.

¢CKSNB | NBA¥ED gathansg@RdeEnce of parental demarithis process will take time.
You know your local area bestand there will be organisations, meetipdaces, and a local context
that will be unique to where you livend to the SENour school will cater for
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Please note that the requirement for demonstrating parental demand is less strenuosis€foial
FreeSchools than for mainstream Free Schools. It is therefore important that you do not spend so
long on this that you are unable fully engage with the LA, or complete any other part of the
application successfully.

You need to consider three key questions:

A Who am I looking to reach?

A Where do those people get their information?

A What resources are available for evidence gathegimgterms of money, time and other
people?

There are five main tools you can use:

>\

Other people (through word of mouth, networking, and involving key support networks or
voluntary groups);

Paid or free advertising;

Printed material (such as leaflets);

Yourwebsite (and others, including social media); and

Local and national media (newspapers, magazines, radio and television).

> >y > >

Word of mouth and networking

If you are a parent group, or have a significant number of local parents on board, you will probably
already know lots of other parents with children of the relevant age or with SEN. Do your children
access local support or make use of services from relevant charities or community groups? Could
these provide opportunities to speak with other parents?dfiyare not a parent group you should

still be thinking about organisations and institutions with which parents tend to be involved.

You may want to consider ways of getting lots of parents together in the samegdonexample
coffee mornings, open days evenings. Try to arrange a variety of opportunities; some parents will
feel comfortable in a large public meeting, while others will only be willing to discuss your plans in
their own home or a familiar environment.

Some places you may wish to thinkoai include:

A Potential feeder schools and nurseries;
Community organisations and clubs;
Local voluntary organisations;

Places of worship; and
Out-of-schooiclubs.

> > > >
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Examplelf you are setting up a school for visually impaired pupils in Surrey, you may want to lo

A [20Ff ONIyOKSa 2F OKIFNARGASA YR 2NHEFYAE|IGAZ2Y
Look UK, RNIB, etc.;

A Local bodies (eg. Surrey Association fisusl Impairment);

A bSGg2Nyla FyR O2YYdzyAliASa adzOK |a wbL. Q& t I NE
forum; and

A Parent Partnership Services.

Advertising

Advertising can be expensive, so you should think carefully about whether it is worth itreatiden

it will reach your target audience. Before you commit to advertising you should think of whether
there are any opportunities for inexpensive publicity. Are there free local newspapers -cokiw
community or charity newsletters that parents areclik to read? Parenfocused sites such as
mumsnet and netmums provide a great way to communicate with lots of local people without

paying.

Leaflets

A short, simple leaflet can be very effective, and you should be able to distil your message and your
caseinto a few clear words or statementseafletscan be relatively cheap to produce. You should
not be paying a fortune for slick design at this pa@fibcus on getting your case right.

Websites

Bear in mind that people are likely to search for infotima about your school online. Simple
websites are free to make with Open Source software [$8Bl guidance on setting up a webkite
and can provide a way of getting your message across to people and registering interest. Your
advertising and worgbf-mouth promotion can drive people to your website for more information.

The media

Local media may well be very important for your Fesdool. You should find out who the local
journalists are, and familiarise yourself with what they write about and cover. Local radio and TV are
also important.You do, however, need to think carefully before you engage with media and ensure
that you are ery clear about the messages you are hoping to communicate.

If you are considering talking to journalists and would like advice before you do please do contact
one of the NSN advisers.
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In completing this section DfE criteria state that you must:

9 provide evidence to support the need for the type of provision proposed, for example
demonstrate that it is not catered for locally or where the only alternativase low quality
or too costly

Ly GKA&a aSOGA2y &2 dzabwWwbasiR/SSyiar&sdie Ydu shbyfdRIud¢ RS Y Y RQ

details of demographic pressure or lack of Id8pécial &hool placesYou should describe the
groups of parents you have engaged with while gathering supporting evidence. This may involve
engagement with local voluntary orgaatsns.

If you are proposing to adopt a faith ethos, you must also demonstrate that you are engaging with
parents of other faiths and none. For example, you might describe the other places of worship and
non-faith you have visited to generate parental apt.

Qupport fromlocal authorities
In completing this section DfE criteria state thatymust:

91 provide written confirmation that local authorities are willing to name the Free School in
LddzLIA £ &aQ adal 0SYSydaarT

As part of your applicationoy need to include an agreement fropour localauthorities and/or
other nearbyauthorities, that they would be willing to place children at your school in line with
LI NByiaQ sAaKSao

LAs are under a general duty to secure sufficient schools to provigeriand secondary

education in their area. In exercising their functions under this section, LAs are also required to have
regard to the need for ensuring that special educational provision is made for pupils who have
Special Educational Needs.

In proposing a new Special Free School, it is therefore important to consider how your proposal can
supportLAsto meettheir duties The main considerations will be:

A The number of children in the LA wiskatements ofSEN:

A The existing provisiowithin the LA

A ¢KS [!Qa LIRAaAAGAZ2Y 2y CNBS {OKz22fa FIyR aLls
A ¢KS [!Qa LISNOSLIiA2y 2F @2dz a | 3INRdzZI I yR

To plan your approach with the LA, you may wish to ask yourself the following questions:

A Who are the most influential peog? It may not always behibse with direct responsibility;

A Are there any people who support our ideas and if so, how can they influence others?

A What are the main concerns of those who are not supporters, and how can you allay them,
for example using datgowerful examples from elsewhere or respected speakers?
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A How can you go the extra mile to demonstrate that you are being cooperative and aim to
have a mutually beneficial relationship?

A Should you begin by approaching Councillors (elected representativedjficers (LA
staff)?

Case Study

Tips for adapting to local authority needs

A special school on the south coast has recognised that a strong relationship with their local authority
odzAf G AT (GKSe KSf LI (2 NBR dzdashingigkod qualigy dazgalpiotisvd. The@
started to do this by catering for pupils who would normally be placed outside the authority in high cosi
schools that may also have to include a residential component on account of the distances involvesl. |
particular case the underlying SEN is behaviour and the school has now adapted to include a few plac
children with severe mental health concerns who would have normally been placed elsewhere.

This particular provider also understands ttiae local authorities they work witlre looking for schools tha
can be flexible and adaptable, both in the range of the provision on offer and the way in which they act
pupils, for example, by offering assessment places prior to the completion of a glaterhis means that
for some pupils, where there is strong initial evidence to support a special school placement, they no I¢
have to stay in their mainstream schools during the assessment process and can transfer to the speci:
pending its canpletion.
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Collecting demad on an ongoing basis
In preparing your application, it is important to note tHafE criteria state that
1 we will ask you for updated evidence of demand if we invite you to interview so you

should continue to engage with local authorities and your commity and collect
information on anon-goingbasis.
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E2: Demonstrate how you intend to engage with the wider
community, including, where relevant, children from a range of
backgrounds, faiths and abilities. Strong applications from existing
independent schools and non -maintained special schools will
normally include evidence of demand to support an expansion in
pupil numbers.

In this section DfE criteria state that you must:

1 include details of any discussions you have had with the local awitly about pupil
placements or any details you have gathered about the need for more special provision in
the area;

9 set out how your school will work with parents, other services and agencies to give each
pupil the support needed to fulfil their potenti

9 set out how your school will work in partnership with other schools and local authorities in
its locality to help develop its own staff and share its expertise; and

9 tell us if you are planning to use the school as a resource for the wider commupity.
hiring out premises) and, if so, tell us how this will be managed.

Your approach

In this section you will need to demonstrate how you intend to engage with the wider community,
including where relevant, children from a range of faiths, backgroandsabilities. This should

include reference to the previous section where you have actively engaged with community groups
to confirm your understanding of demand.

Specifically, your engagement with the wider community must include:

A How you have engagediith the local authority about pupil placements, which should be
supported by a summary of written accounts of meeting, letters and emails.

A Information you have gathered from the community about the need for your type of
special provision in the area.

A Howyour school will work with community services, local agencies and parents in securing
the very best learning outcomes for your pupils.

A Information that relates to partnership work with other schools and local authorities to
develop staff in all organisatis and share expertise.

A tftlhya F2NJ aKINAy3 @2dzNJ 4a0K22tQa FlLOAtAGASaA
managed.

You should also explain how your Spek€rale School will promote active contribution to modern
British society and foster good comunity relations. You should demonstrate that you are aware of
82dz2NJ a0K22f Q4 NbawitietyeEqualityiAdt 2080. G2 | OG Ay f
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Sections of the community

To ensure your full engagement with the community you may wish to consider the following
guestons:

A With which sections of the local communityill your school build a relationstip
A What kinds of relationshipwill these be?
A How will you build these relations?

Groups you should consider building a relationship with include:

>

Parents; both of thechildren who will attend your schools and others;
The LA, including all wider services and agencies;

Businesses and business organisations;

Charities (including those that work with SEN or disabilities);

Other schools in the area;

Colleges and universities

Faith groups and churches;

WSAaARSYGaQ 3INRdAz2LIAT | yR

Local councillors and MP.

Pl - I P

There may be considerable cremger between these groups, e.g. prospective parents may be local
business leaders who can help your school to engage with different groups dwassmmunity.

Types of relationship

A good application will identify how its vision and ethos will drive specific types of relationship with
different community groups. For example, a school that focuses on giving students tangible job
related skills magocus its engagement with local businesses, while a school that wanted to build
crosscultural understanding may have links to several different cultural organisations.

Consider the different levels of engagement and the type of relationship which ylooolseill have
with each of the groups you have identified. It may be useful to ask yourself if you want each
particular group:

A to be aware of the Special Free School;

A to express their support for the Special Free School;

A to make a small contribution to thSpecial Free School, for example providing places for
work experience students;

A to make a significant contribution to the Special Free School, for example providing/sharing
facilities; or

A to form an active and involved partnership with the Special Fobed.
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How to engage

You should specify if you already have relationships with some of the groups you want to engage,
and the nature of that relationship. For Special Free Schools a strong relationship with your LA is

essential. New Schools Network ggive tailored advice to groups with specific questions on how to

approach other organisations.

Every Free School proposal is different and you do not have to demonstrate relations to any
particular community group. However, it will be important to showttiiau have considered this

area in detail. There is also significant croger with other sections; for example, in the section on
demand you will have to explain how you have engaged with parent groups. This section is an
opportunity for you to expand othe ways in which your school will serve its community. It is also a
place for you to explain how you will enrich the experience of pupils at your school through links to
others.

Existing independentschoot and non maintainedspecialschools

If you ae an existing independent school or noraintained special school, DfE criteria state that
you should:

1 demonstrate demand from local authorities who do not currently refer pupils to the
school; and
1 demonstrate demand from existing local authorities for additional places.

In addition, if you are an existing school, you will need to demonstrate that you have demand from
local authorities who do not current place pupils with you and that there isddseand for
additional places from your existing local authorities.

Further information

Contact NSNor tailored specialist advicéafo@newschoolsnetwork.org

NSN draftPetition and SurveyPlease contaatis for more information.

NSN support inihding contacts NSNcanprovidesome help reaching contacts in the area. Potential
options include:

A Looking at our map database for people in the local area;
A Calling to ask to be placed in contact with individualgroups in the areaand
A Attending confeence and networking events.

NSN support in creating a websit¥ou can find out how to set up your own free website through
our guidehere: https://sites.google.com/a/newschoolsnetwork.org/templafer-website/.
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NSN support in gathering local dat&¥ou can gather local data froour site here:
http://www.newschoolsnetwork.org/firststeps/collectdata

You may wish to use websites which parents use to communicate with each atbeh as
Mumsnet(www.mumsnet.com andNetmums(www.netmums.con) to talk about your local school
plans.

Partnerships for Schools www.partnershipsforschools.orgk

LYTF2NXIGA2Y /1 2YYAdaA2YSNRE hTFAOS 6L/ hoY
http://www.ico.gov.uk/for _organisations/data_protection/notification.aspx

The Equality Act 201Mhttp://www.legislation.gov.uk/ukpga/2010/15/contents

DfE guidance on the Equality Act:
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/equalitya
nddiversity/a0064570/theequality-act-2010
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F. Capacity and capability

This section is relevant for all proposer groups. If you are working with a separate company who
will provide project management, education or support services, you should work with them to
complete this section.

Our guidance on this section structured to provide some general guidance, address specific
points in each of the subsections and finally to provide some case studies

DfE guidance requires that you must demonstrate that your group has the capacity and capability to
set upandrun a sclool. You must have access to appropriate educational, financial and other
expertise either within your group or by procuring additional support. If your application is

approved, the DfE will be able to support you, if required, to secure additional tesgoérat you

may need in the implementation phase, such as project management, human resources, ICT and
sites and property/construction.

Before submitting an application for a Free School, st have established a Company Limited by
Guarantee with merbers and directors appropriately skilled to discharge their duties and willing to
do so without payment. This is explained in more deta@liapter 2of the DfE guidance.

DfE will be using six criteria to assess this section of your application. Idipgorésponses to
criteriaF1, F2andF3set out below, it is important to note that:

1 expertise could come from within your group or through forming a voluntary partnership
with an organisation or individual(s) with a successful educational track recdrgl o
entering into a commercial contract with such an organisation or individual(s);

1 there is no guarantee that your application will be successful. Thereforenystinot enter
into any contracts in the expectation of funding from the Department for Btiow. In your
application you should state what contractual arrangements, if any, you would like to have
in place should your application be approved; and

1 public procurement regulations apply to expenditure of public money and require that
commercial cotracts must be let competitively. Therefore, there canrfieguaranteethat
organisations or individuals offering support in the preparation of applications will be
offered contracts to continue providing such support should the application be approved.

In the following sections you wilheed to demonstrate that you already havhe
expertise on your longerm team, and that you have identified other skill gaps and
how to fill them.

To demonstrate this, it may help to think through the following questions:

A What are the different roles to be played in setting up the school?
What are the different roles to be played in operating the school?

What expertise do you need to demonstrate?

How can any skills gaps be filled?

What skills do you currently have withyour team, and what skills will you
need to buy in at a later date?

What time commitments are needed from relevant individuals?

> > > >

>
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A How can you be sure you are not overly reliant on any given individual?

Pre-Opening Phase

A Steering Groupnayoversee the preopening phase of your school. Members of the Steering
Group will probably include:

1 Representatives of your Academy Trustlentifying these people should be your focus now;
1 School staft, chiefly the Principal and potentially also the Financial Daétttis is only once
they are appointedg which must be after your application is approved by the DfE)

At this stage you may need bring on boardextra personnel in ordeto fill any skill gaps (e.g.
project management, legal, HR)ou will also bassigned a project lead by the DfE who will work
with your group to help deliver your school.

In the preopening phase a Steering Group will have three main functions:

1 Create detailed strategies for the core school operations, building on your appti¢ade
the box below);

1 Oversee the delivery of these strategies through the contracting and project management of
the required personnel (e.g. refurbishment contractors); and

1 Recruit the school staff required for opening.

Planning Your Staffing &overnance

In planning your staffing and governance it is important to ensure that your application
is joined up. Your company structure and whether you are part of another organisation
or independent school will have impact on your governance and sgedfimuctures.

Your financial plans must be aligned with your education vision. The implication is that
the staffing structure (which will be the majority of your expenditure) must also
therefore be aligned. The staffing structures in this section w#ldto join up with

your timetable plans in Section D2.

Your plans for premises will impact on your support staff structure in areas like cleaning
and caretaking and any plans for hiring out the premises (Section E2) would also impact
on your staffing agou would need to allow for the operation and management of this
aspect.

In completing this section of the application fortms very likely that there will be
significant overlap betweehow you address each of the criteria set out by the DfE. For
exampe, a having an experienced Principal Designate in your team will help you meet
criteria F1 but will also have relevance for criteria F3 and others.

Youshould take the following advice ag general guide; consider carefully what will
be required for yourschool, bearing in mind the requirement to keep costs tightly
under control.
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F1: Show how you will access appropriate and sufficient educational
expertise to deliver your vision.

In this section you must:

72 show that you have identified the resources, pple and skills that you will need to set
up and operate a school;

72 confirm time commitments to the project from relevant individuals; and

72 set out clear and detailed plans for identifying and securing any necessary educational
expertise currently missindrom your group

The way you complete this section will depend on the starting point of your organisation or group.
Existing independent schools, maintained schools and Academies are likely to have educational
expertise but will need to be able to demdrete how they will provide the additional capacity
necessary to function as a Free School. Other organisations and groups may need to bring in
educational expertise by adding volunteers to their team or making use of an educational provider
or Sponsor.

Expertise in special education could be demonstrated by experience as any of the
following:

A From within the organisation/school applying if this is relevant to you;
A School leade(e.qg. Principal, Deputy Head);

A Teacher(can you show that they are an experienced/able teachan?);
A Work in early years, Further Education or Higher Education.

There will be a strong relationship between this section and Section F5 regarding the role of a
Principal Designhate and you will ndteat Section F5 specifically requires you to set out that plans
the Principal Designate would play in the implementation phase.
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F2: Show how you will access appropriate and sufficient financial
expertise to manage your school budget.

You must:
72 show tha you have identified the resources, people and skills that you will need to set
up arrangements for and undertake the financial management of a school;
72 confirm time commitments to the project from relevant individuals; and
72 set out clear and detailed plan®r identifying and securing any necessary financial
expertise, including an understanding of school budgets, currently missing from your
group.

As in Section F1, how you complete this section will depend greatly on your starting point in terms of
the type of organisation or group that is setting up the Free School. Existing independent, state
maintained schools or Academies are likely to have the financial expertise but will need to be able to
demonstrate how they will provide for the capacity. Otheganisations and groups may need to

bring in financial expertise or to supplement general financial expertise with knowledge of how to
apply it to the education sector. All will face similar capacity issues.

Financial expertise could be demonstrateddxperience in any of the following:

A Bursar or business managef a school;

A Finance or accounting qualifications

A Senior financial rolén an organisation (e.g. Finance Director of a business or
charity);or

A The financial industrye.g. worked in a largednk, insurance company or
similar).

Your application will have to demonstrate that you have a clear plan to recruit and maintain the
right level of expertise to oversee the financial management of your school. The skills and
experience required in establilg the financial management systems for a Free School may vary
significantly from those necessary for day to day runmihthe school It will be necessary for
Directorsto take a view on the most appropriate pespening financial staffing arrangementsich
may include part time or outsourced financial management experiibe.focus here is on financial
management after the school opens asldould address responsibilities, obligations and roles

Financial Responsibilities

Almost every importantlecision in your school will reqeia degree of financial acumémensure
that you are making the best use of limited resources. Sound finaamuidorporate mamgement is
not only an advantagat is also astatutory obligation that the gvernment take very seriously. As
Limited Companies withharitable status funded by theogernment,the general financial
responsibilities of Free Schoalse specified by Companies House. You must advise Companies
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House when your company is formed, when Directorsxgeaand when you submit your annual
accounts.

Regulations specific tine accounting and finance of Academies are contained in the following
documents:

A The FundingAgreement A Model Funding Agreement is shown at
http://www.education.gov.uk/freeschools/a0074737/freechoolsmodetunding
agreement TheAtrticles of Association of your Company, which is jointly signed by your
school and the Secretary State. A model of Articles of Association can be found in Annex A
of the model Funding Agreement

A The Academies Financial Handbdok A 8 8 dzSR o0& (GKS , 2dzy3 t S2LX SQ3
on behalf of the DfE. The Handbook setis the expectations on finandiamanagement and
0dzRISGAYyId LG RSAONAROGSE LISNF2NXIyOS adl yRI NR:
F OO02dzyGiF oAt AGASAQ F2NJ OSNIFAY NRfSa gAGK alLIS«
revising this Handbook to make it simpler, and will publighribw version on the YPLA site
in due courseThe current version is available at this link:
http://readingroom.ypla.gov.uk/ypla/ypléAcademies_financial habookgn-Nov06.pdf

Financial Obligations

Schools will need to carry out, at@nimum, the following financeelated tasks

A FinancialPlan:Compiling a & years financial plan, forecasting income, expenditure and
reserves

A Annual BudgetCarrying out anual budget compilation and management, including
FNNFYyIAYI Yy Fyydzhrf FdzZRAGYE Lzt A&aKAY3I |y Fyy
asses, accounting for VAauthorigng delegated powers toommittees and staff and
approving salary levels

A IT:Securing appropriate financial management IT systems

A Policies:Setting standards for strong financial management including the extent of
oversight that trustees will provideand

A Proceduresrobust financial systems and processes are in place froroukset

In your application,it is not a requirementthat you list all of your financial responsibilities but it
will be important to demonstrate in your proposal that you have sufficient financial expertise in
your Governing Bodyand leadership team to fliil these obligations.
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Financial Roles
Financial responsibility for Free Schools comprises two main elenmmisight and management.

A Financial oversightThe Governors will monitor the work of the School executive, notably
the Headand FinanceDirector/Business Manager, to ensure that they are exercising proper
controls over the School finances. They will normally consider termly management accounts
at the Governor@neetings when thd-inance DirectoBusiness Maager will deliver a
briefing. Itmay be exercised by the Governors through a Finance Committee (in larger
schools), and will also involve the Chairman sigwiffidhe Annual Accounts and audit
report.

A Financial planningThe Governors will also aiperate with theHeadand Finance
Direcor/ Business Manager in strategic planning to align their plans and ambitions for the
school with the financial realities within which they must work

A Financial managemenResponsibility for day to day financial management is norrmatly
the Finance Diretor/Business Manager. Tliénance DirectoBusiness Maager will
normally also manage a wide range of other specialist functions inclualibgot limited to,
HR, ralth and sfety, estates, catering and contract management. These responsibilities
carrysubstantial financial and reputational risks to the School and should be considered very
carefully within the role and rewards. Tlénance DirectoBusiness Manager may report
directly to the Head, who would retain overall accountability to GaverningBodyfor
financialmanagement of the school.

Role of a Finance Director/Business Manager

The Academies Financial Handbook contains an overview of the responsibilities of an Academy
FnanceDirector. However, please note that it deals only with financial and accounting duties and
y2iG GKS GARSNINBYAG 6KAOK S KIS RSAZONAROSRO
also provides some examples of terms of reference for various accountingnapents:

http://www.cfdg.org.uk/crn/scripts/doc_selectcategory.asp?cat=Human_ Resources

http://www.cfdg.org.uk/resources/Document%?20Library.aspx

Setting up every school is likely to requéignificant input from an experienced Finance
Director/Business Managéut the time commitment may not be so greahen the school is well
establishedgespecially fosmaller schoolsA more cost effective approach for some schools may be
to have arexperienced financial manager on a ptime contract with a full time role that requires
less experience, focussing on bdateping and contractor managemeit may also be possible to
outsource the financial managemeot your schoobr to work in partnership with other schools to
share expertise and costglowever, it will be important in this case that the Principal has a good
handle on the finances, gbat they can retain accountability
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The Training and Development Agency produce some guidance on Business Managers that is
available athttp://www.tda.gov.uk/locatauthority/standardsqualificationstraining/schoot
businesananagers/sbrrbenefits.aspx

There is also a competency framework that shows how the role can operate at different levels at The
Training and Development Agcy produce some guidance on Business Managers that is available at
http://www.tda.gov.uk/locatauthority/standardsqualifiationstraining/schootbusiness
managers/sbribenefits.aspxand further information is available through the National College
http://www.nationalcollege.org.uk/sbm

Some schools are making an effectiwe wf resources by sharing a Business Manager.

Financial Framework

Although the School Financial Value Standard is not compulsory for Free Schools you may find it
helpful you may find it helpful to look at the DfE website to help in understandiragreework for
effective financial operation in school. The skills matrices for school staff and governors may be of
particular benefit.

http://www.education.gov.uk/schools/adminandfinance/financialmanagement/Schools%20Financial
%20Value%20Standard/a00192114/schdaianciatvaluestandardsfvs

Further information

Contact NSNor tailored, expert adviceinfo@newschoolsnetwork.org

Companies Housavww.companieshouse.gov.uk

The Charities Commission guidan(&ree Schools do not need to register with the Charities
Commissionhttp://www.charitycommission.gov.uk/Charity requirements_guidance/default.aspx

Free Schooldodel Funding Agreement and Memorandum and Articles
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools

The Articles of Association of yo@ompany A model of Articles of Association can be found in
Annex A of the model Funding Agreement.
http://www.education.gov.uk/schools/leadership/typesofschools/fredhools

Academies Financial Handbopk
http://readingroom.ypla.gov.uk/ypla/ypldAcademiesfinancial handbookn-Nov06.pdf

Charity Finance Directors Growpebsite, which gives some examples of terms of reference for
various accounting appointments:

http://www.cfdg.org.uk/resources/Document%20Library.aspx
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F3: Show how you will access other relevant expertise to manage the
opening and operation of your school.

You must:

72 provide details of your group, including the members of the company, and their
particular areas of experience and expertise;

72 show that your group has identified otherelevant expertise, such as individuals or
organisations with successful experience of setting up a new organisation or business,
school governance, human resources, ICT, property/construction, marketing and
project management;

72 set out clear time commitmets to the project from the relevant individuals;

72 explain how work on this school will be balanced against the development of others if
your group is seeking to establish more than one school; and

72 set out clear and detailed plans for identifying and secigiany necessary expertise

currently missing from your group.

Once more, how you complete this section will depend greatly on your starting point in terms of the
type of organisation or group that is setting up the Free School. All groups and schdiishate

have some of the skills, experience and expertise in these areas and again, capacity will need to be
addressed.

In this area there may well be a greater focus on the expertise needegbpening in specific areas
like project management anaharketing. Whilst these skills are likely to be needed to some degree
when the school is operational they may require less time than iropeming. Although it will be
helpful to have some of these skills on your ldagm team¢ and even in your Steery) Groupg

other expertise can also be accessed through hiring, contracting or volunteering.

The most important expertise you will need in addition to educational and financial are:

A Projectstart up andmanagement Experience in staiip projects, particwrly
schools, and coordinating a complex set of activities and people to deliver
results to a schedule;

A School governanceMay include school leaders, governors (especially chairs of
governors), experienced clerks and organisations providing support and advice
to governors.

A Legal and accountingSpecialist, professional legal and accounting expertise, in
addition to the financial expertise you have already identified;

A Marketing: Experience of producing promotional materials, generating
publicity and building a campaign can help your teaespecially when
obtaining evidence of demand for your Free School,
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Buildings and siteArchitects, quantity surveyors and other sitdated
professionals can assist you in finding a site or providing guidance on how an
existing building can be modified to suit your needs;

Information and Communications Technology (ICA} in anyusiness, the
effective and efficient use of technology will be important for the success of the
school ICT expertise will be important before the school opens, because you
are likely to make expensive purchases and even signaté@ngcontracts for

ICT srvices (e.g. phone lines, broadband); and

Human Resources (HRh order to manage the large recruiting process you
will be undertaking, as well as ensuring an understanding of employment law,
grievance procedures and so on.

Clerk to Governors The Govaming Body wileventuallyneed to appoint a clerk
to administer their meetings. In order to serve the whole Governing Body, the
clerk needs to take an independent view and be impartial in their record of
proceedings. They must perform their administrattasks efficiently, freeing

up the Governing Body to concentrate on its strategic rolde clerk must

keep abreast of the law and regulations in order to provide quality advice and
support. Clerks should have accredited training andjoimg support necgsary

to be competent in their role. They will maintain accurate records and store
useful information
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F4: Show how your staffing structure will deliver the planned
curriculum.

You will need to set out your plans for the leadership and staffing of gchwol in some detail,

including how this will change from day one until you reach full capacity. Where you appointed one,
the Principal Designate should play a significant role in defining the eventual staffing structure of the
school. However, even if ydhave not yet identified the Principal Designate, filling out this section in
detail will be an important part of demonstrating to the DfE that you have thought through how

your educational vision can be delivered.

To do thisyour application should answ the following questions:

A 2KFEG A& @2dz2NJ FLIWNRFOK G2 aGFFFAYy3d YR K26 R2!
curriculum?

A For each type of staff (e.g. leadership, teachers, support staff, facilities staff), what will their
role entail and what qualgs will they need to carry it out?

A How will different staff members report to each other to ensure strong and efficient
accountability?

A How many staff of each type will you have over time, as the school develops?

Approach to staffing
Your approach to stéing should bear in mind three key variables:

A Your vision;
A Your curriculum; and
A Your finances

Your vision Like all important decisions about your school, staffing structures should be a result of

what vision, values, culture and ethos you wantyour school. You should picture the educational

and personal experience you want each child to have at your school and use this as the basis for
determining which staffing structure will help you to deliver that experience. It is important to note

that the leadership team and the staff at your school will be responsible for communicating and
RSEAGSNAY3I (GKS a0Kz22tQa @GAarz2y FyR SiK2ad C2NJ (K
asked to play, the way they report to each other and even hamyrof them there are should all be

intimately connected to the type of school you are trying to create.

Your curriculum The application form asks you to show that you have an adequate staffing
structure to deliver your planned curriculum, building frgear 1 to when the school is at full
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capacity. The number of teachers your school requires will be greatly affected by your curriculum
model, including:

A Which subjects you plan to offer;

A How those subjects will be taught (e.g. combined classes, use difingaassistants);
A How many students will be in each class;
A

How much face time there will be between students and teachers, teaching assistants,
lab technicians, etc.; and

Al12¢ 82dNJ a0OK22t gAfft YSSG LidzZLAtaQ {LISOALE O

Your financesThe application form asks you to demonstrate the financial viability of your staffing
structure. The details here should reflect the assumptions and plans shown elsewhere in your
proposal and in the Payroll section of your financial template. Given thabtslgenerally spend 75
85% of their budget on staff costs, budget is one of the most important factors that will determine
your approach to staffing. In the interest of providing value for mos&ff structures may benefit
from part time or term time oty contractsor even job sharednthe event that pupil numbersr
income falls and the budget has to be rebalanaath options will often minimise the impact of any
reductions in staff and will make them easier to implemexiimost every decision youake about
staffing will have an implication on cost, whether it is the roles you want staff members to play, the
gualities you want them to have, or the number of staff in the school. All staffing decisions must
therefore be thought through in budgetaryr@s.

In considering the financial viability of your staffing, you must:

1 ensure the information you provide is consistent with that provided in Section G.

Roles and qualities of different staff

Your staff will be a mix of teachers, support staff, and senior leaders. You should consider what that
mix should be in order to create an organisation which reflects your vision and ethos.

You need a strong senior leadership team that is aligned witlvidien and ethos of the school.

They should have a range of competencies, skills, and experience that complement each other. A
seltaware leader can identify their own strengths and weaknesses in a variety of areas and create a
team that complements them.

Below is an example staffing structure for a-tdpacity medium or large secondary school. While
this is a commonhkapplied model in many established schools, your school will probably be starting
with only a fraction of its full capacity intake anddget. As such, you will have to consider which
structural elements are essential to provide the educational experience your school aims to offer.
For example, employing heads of faculties or curriculum can help to ensure that lines or
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responsibility are ear for any issues which arise. Your budgetary restrictions are likely to be such
that, if you do have staff in these roles, they will also need to take on significant teaching
responsibilities

Please be aware that, unlike other types of Free Sch&pecial Free Schools are required to hire
staff with QTS for all teaching positions, and for the role of SENCo where one is in place. This is
because Special Free Schools are required to fulfil the requirements which hold for all Special
schools. You carirfd the relevant regulations here:
http://www.legislation.gov.uk/uksi/2003/1663/regulation/5/made

Teaching staff are those who undertake any or all of the following as p#refrole:

planning and preparing lessons and courses for pupils;

delivering lessons to pupils;

assessing the development, progress and attainment of pupils; and
reporting on the development, progress and attainment of pupils.

I B
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Secondary School ExampBaffing Structure, TDA

Senior Management Team

T

Subject Leaders

Pastoral Subjects

Classroom Teachers

Plan, prepare and delivégssons to meet the needs of all pupils, setting and making work and
recording pupil development as necessary. Includes advanced skills teachers and supply ted
Often work in partnership with teaching assistants (TAS).

Other Key Roles

T

= =4 =4 =4

Headteacher, has overall responsibility for the school, its staff, its pupils and the
education they receive

Deputy Headteacher(g)play a major role in managing the school, particularly in the
absence ofhe Headteacher

Assistant Headteacher(g)support the head and deputy heads with the management of

the school

Heads of Department

Heads of Faculty

Curriculum Coordinatorsresponsible for a particular area of the curriculum, including
monitoring and improving standards

Heads of Year

Heads of Faculty

Curriculum Coordinatorsresponsible for a particular area of the curriculum, including
monitoring and improving standards

Key Stage 3 Cadinator
SENCO

Head of Learning Support
PSH Coordinator

School Sports Coordinator

wchers.
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Beginning with the end in mind

The case studgelow confirms the importance of working othe staffing structure the school
would need at full capacity anglorkingbackwards to understand who is needed in fire-opening
phase and as the school builds to full capacity.

Small Primary School
Vanessa Williamg Headteacher at King Solomon Academy, London

Y{!'Qa YAaaarzy Aa
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was therefore my top priority. A good teacher who was open to development was more approy
than amore developed teacher with less commitment to the vision.

| began by mapping the staffing structure the school would need at full capacity and worked
backwards to understand who | needed for opening dayey role that was filled by the May prio
to opening was the school administratoewho ccordinated, amongst other things, the deliveries,
admissions and home visitsillowing me to concentrate on the strategic and operational
requirements. An additional person to have in place in theuprio opening was the facilities
managerg ours had managed the site previously, when it housed another semubivas able to
provide valuable information to the numerous contractors involved in the refurbishment of the
existing building. Another key role was thaif Inclusion ManagerAs a small and inclusive school
in a challenging area, | needed a highly visible SENCO with the expertise to manage all elemg
inclusion and support, and step up in my absence.

| advertised for teaching staff in the TES. Asw school, it can be difficult to attract suitable
applications from more experienced teachei®his was made even more difficult given that there
was no school or pupils to show applicants. Despite having a large humber of applications for
two receion teacher roles, the vast majority of these were from NQTHhired one experienced
teacher and one NQTWithout a doubt, although NQTs bring less expertise, their open mindedr
and enthusiasm make them worth their weight in gold.

My recruitmenttIN2 OS&da Ay @2f @SR 'y AYyAGAFE f2y3fAa
followed by first round interviews to test alignment (through standardised questions). The first
round interview also provided me with an opportunity to communicate to thedidates a clear
message regarding our expectations of theltnwas important that only those candidates who
were up for hard work and tough targets chose to proce&iiccessful interviewees were then
observed teaching a lessoandidates were told wdt lesson to teach and were provided with
detailed information about the children in the clasé significant part of this section of the
AYOUSNIDASGE LINRPOS&aa ¢ a-evalial the lesgdR.MRinalirdsiid Qf inkedvidwd
including senario discussions, determined the successful candidates. | have now adudag in
tasks, such as data analysis, to the hiring process. Recruiting for a small or brand new school
difficult due to the few numbers of experienced staff applyidgtltS a2 OK22f Q& NBL
this no longer remains an issue.

It is also essential to consider personalities and staff relationships, which can seriously impact
functioning of a very small team. Prior to opening, | organised staff events and\adelo
induction programme, which took place during the summer holidays. Staff members had the

0 K I skills end gfalificatibns §olba to gdddliniviersitie | & S

i K
K2 KIR
nts of
the
ess
G ol asi
sA e G2
can be
JdzG | G A 2
the

opportunity to get to know one another and to play an active role in discussing and agreeinggg:hool

policies (such as teaching and learning, marking). We began timesteveek before the children, to
make the final school preparations together.




Staffing numbers over time

In this section DfE criteria states that you must:

E set out plans showing an appropriate and phased build up of staff (néhthe school is
increasing in size over time) in line with planned pupil numbers and financial resources
E reflect both the arrangements for the first term and year, and for the longer term as

the school builds to full capacity, with clear delineation ofles and responsibilities;

In the preopening phaseyou may need to employ staff in addition to the Principal, depending on

the complexity of your school and the size of the initial intake. For example, the school will probably
need a Business Managerglace prior to opening to ensure that the necessary contracts, systems,

and services are ready before opening day. The Business Manager can also help with finances and
can take care of administrative tasks that a Principal Designate does not have ti®$bischools

will also have an Inclusion Manager or SENCO in place before opening. If your school is a conversion
or renovation of a prior facility, a Facilities Manager can be crucial to help make decisions and to

guide architects and builders in cré@ag a building that works for you. Depending on your curriculum

and structure, you could need heads of subjects or ygaup leaders.

As you will be constrained by the budget, you should think about which staff members can take on

more than one role. Faxample, if you do not need a fdiine Business Manager or Facilities

Manager, you can consider sharing them with a local school (some maintained schools do this).

Think about the teaching load that your senior leaders will cathey may need to teachore in

the earlier years of your school. You may also want to consider appointing less experienced staff

with high potential in the early years. For example, you may want to appoint a Head of English that

will be ready for an Assistant or Deputy PrinfipaN2f S Ay GKNBS 2SI NBRQ GAYS
leadership team develops with your school.

The school team will need to expand as the school develops. This is likely to encompass professional
managers (e.g. Marketing, HR, etc.) as well as additional itggastaff. As each year brings a new

intake, it is possible that staff roles will also change. For example, in the first year of your school,
some teachers may need to teach more than one subject so that your curriculum can be delivered
within a reasonabléudget. As the school grows, you may ask those teachers to begin to specialise

in subjects. You should keep in mind that there is natural turnover in schools as staff gain experience
and leave for other opportunities, and younger, less experienced stthibe@vpromoted into more

senior roles.
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Planning YoulStaff Structure

1

T
)l

describe the final staffing structure and show how it is sufficient, affordable and
appropriate to deliver the education vision and plan;

set out the structure of the senioleadershp team, heads of department; and

any support staff, as well as a clear description bEtr roles and responsibilities.

A key aspect here is to be opaninded. Inopening a new school you have apportunity to be
innovative You are not burderd with an inherited structure which may not provitiee ideal
staffing to deliver for the pupils.

You may find it helpful to find out about staffing structures in other schools, review adverts and get
details of jobs for relevant posts in the area. THmewledge of local market forces will help in
identifying options for pay and conditions of service etc.

Theprime function ofaschool is teaching and learniagd staffing in this area is likely to be your
largest expenditure, sit seems sensible to att with this inin yourstaffing structure. There are
some isges to bear in mind as you plan the staffing to deliver your curriculum plan:

A

No matter how well you timetable you are likely to have surplus time/periods in some areas
¢ deploying this may help you save staffing costs elsewf(imrethere are restrictions if you
choose to follownational pay & conditions

In the preopening phas and as the school grows how you deploy spare time will be
significant

Know how much an average teacher costs per hour/period. Therefore how you deploy
surplus/free time is a key factor in your financial efficiency

Support staffare likely to be at a leer hourly rate than teaching staffso what jobs
actually require a teaching qualification/background?

Know how much youredior LeadershipTeam (SLTEost per period/hour. You may well
want your SLT to undertake someatding but they cost more than regular teachers for
each lesson they deliver, amde extremely expensive administrators.

Bear in mind what costs you want to carry on your payroll and where you might want to
outsourceg e.g. cleaning

Consider what expere you need to pay fay for example does your business manager need to be a
qualified accountant or is it suitable to have them financially competent with accountants engaged
for audit/year end.
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Although you will need to ensure that your staffing plansehlenk with your curriculum plan and
budget information you may find it helpful to develop staffing matrices for both teaching and
support staff. Examples of staff matrices are available from New Schools Network.

In developing a teaching staff matrix,yrdimetable model will give you the information to input for
your requirements for classroom teaching and you can therefore start to build up the roles required.
The timetable model will define the number of period or hours per weekgivel you an ideaf the
Planning, Preparation and Assessm@PAYime requiredto facilitate this This will leave you with

a balance of free time that you can look at how it is deployed. Adding staff costs to the model
enables you to see where you are spending the eyoand question if this properly reflects your
priorities.

In addition to teachers, you may want to consider the role of Teaching Assistants and Cover
Supervisors. You could add them to the support matrix but it may help to think of classroom based
staff rather than differentiate by contract type. Their PPA is not mandatory to maximise their
effectivenesssome PPA is beneficial.

A similar model can be developed for support staff although here there is no need for PPA time and
the duties will differ. &u may think about support staff in hours rather than teaching periods per
week. Depending on the nature of your school it may be helpful to first consider the support staffing
needed for term time operation then to look carefully at staffing needs dusaimol holidays.
Remember there are often important tasks that need to be carried out when pupils and the majority
of staff may not in school. Again, adding costs to this model can help you to assure yourself that
your spending matches your priorities.

The members of your steering group with educational experience will be key to you in identifying

NEfSa ySSRSR o6dzi 2GKSNB akK2dZ R 1SSLI Iy 2Ly YAYF
waysK22f a R2 GKAy3aQo® a4 SEI YLX Say

A Many secondary schootsnploy a librarian but could you use the skills of other staff to
maximise thdearningpotential of this facility?

A What is the difference between a technician and a teaching assistant? ywiecruit
someone who has the technical knowledge and campstn the classroom or are the roles
separate?

A Should you have Business Manager (sharesveen schoolsr just for you) or would you be
better served by splitting the financé|R and facilities management functions?.

In terms of the phasing you aredil to have more timetable surplus for teaching staff in the years
as you move to full capacity and how this is deployed will have a direct effect on the levels of other
staff you need. In future years the surplus should reduce and it therefore may besaey to think
about greater levels of support/outsourcing.

The staffing needs and how they will be delivered will be directly related to the model you chose,
particularly in the areas of the business management of the scBosiness managemergncove
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areas including finance, human resources and facilities management including functions like
catering, cleaning & grounds. Marketing may also be a consideration in this area.

Although the majority of teaching & pastoral staff are likely to be deploydldemndividual school,

back office functions may be performed within the schoobotsourced to a provideMVhatever the
model, the relevant parts of your application musgth together. For examplef you say that

providing support for students outsid# the classroom will be a priority for you this should be

clearly demonstrable in your staffing structures and budget plans either by giving staff the time to do
this or by securing the services of others.

You will also need to consider how your schak@ will operate when it ismot being used. For
example, will you need a site manager to maintain the school outside of term time or at weekends?

You may want to think about using the knowledge of the people involved in your steering group to

go beyond whais needed to set up the school and identify what will be needed to run it when it is
opened. For example you may need significant higher level human resources expertise to assist you
identify appropriate terms and conditions and help you recruit statfdnce up and running you

may only need access to this higher level support on an occasional basis.

Accountability

A good staffing structure will ensure strong and efficient accountability. Every individual should be
KStR I 002dzyiilloftS F2NJ I OKAS@GAyYy3a &a2YS LI NI 2F (GKS
accountable for the overall success of the school.

2YS alOKz22fta dzasS | WiSIFy (SIFOKAYy3IQ Y2RSt G6KSNB |
certain students, whereas in other schools students only come into contact with a few teachers, who

get to know them very well. In the first year especially, adfpal Designate may wish to be tightly

linked to most levels of accountability themselves rather than delegating so that they retain more
O2yGNRE 20SNJ KS gFe& GKS alOKz22fQa GAAA2Y3 @I t dzS3
show that you lave considered how accountability will work at your school and the staffing

structure should make that accountability clear.

It can also be helpful to think of scenarios to test your accountability structure. For example, if a
secondary stage pupil falling behind in maths at your school, who is the first person that the
Principal should speak to when addressing the issue? Is it a maths teacher who is responsible for
that pupil? Is it the year group leader for that pupil? Is it the subject leadan&ths? What

happens if an entire class is falling behind? These types of discussions can help you discover any
potential weaknesses in the accountability structure before you submit your application.

Independence

I CNBS {OK22f A& & wigeRrangiSoffie&lghis hanlithpse scKoolsunder tie
care of the Local Authorityhis independence bringesponsibilities and riskbat need to be
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addressedand requirefunding for effective management. There is a sound template for

organisation angystems in the independent school sector, ranging from finance to HR, as most
independent schools have been operating in this environment for many years and are very

experienced in both financial and corporate regulation. Similar experience is also moyv be

developed rapidly in Academies and new Free Schools. Good use should be made of advice and
assistance from these institutiomsh & A& y 20 | -k F@SYSOSHSE BlES G2 Q WHE
I yS6 CNBS {OK22f ® LyOf dzilR ¥ v 2 NJopeEMR @Ngudb2y F2 NJ Y S
organisationgould bebeneficial.

Further Information

Future Leaderg www.future-leaders.org.uk

Teach First www.teachfirst.org.uk

Teacher Development AgeneyTypical staff (primarnyhttp://www.tda.gov.uk/get-into-
teaching/fags/lifeasa-teacher/staffstructure-primary.aspx

Teacher Development AgeneyTypical staff (secondaryhttp://www.tda.gov.uk/get-into-
teaching/fags/lifeasa-teacher/staffstructure-secondary.aspx

Teaching Expertise Advice on staffing structures from a variety of teachers and school legders
http://www.teachingexpertise.com/topic/staffinestructures

National Teaching Salary Payscateisttp://www.tda.gov.uk/getinto-teaching/salary/teaching
salaryscales.aspx

Examples oichool staffing structures

A ChellowHeights Special Schoqlhttp://www.schooljotter.com/showpage.php?id=76299
A Cumbria Grid for Learning Example School Staffing Structures

http://www.cumbriagridforlearning.org.uk/index.php?category id=230
A Aston Comprehensivehttp://ww w.astonacademy.org/vacancies/Staffing _Structure.pdf
A Robinsfield Infant Schod
http://www.robinsfield.westminster.sch.uk/content_docs/about _us/Admin/Stdfst.pdf
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http://www.tda.gov.uk/get-into-teaching/salary/teaching-salary-scales.aspx
http://www.schooljotter.com/showpage.php?id=76299
http://www.cumbriagridforlearning.org.uk/index.php?category_id=230
http://www.astonacademy.org/vacancies/Staffing_Structure.pdf
http://www.robinsfield.westminster.sch.uk/content_docs/about_us/Admin/Staff_list.pdf

F5: Provide realistic plans for recruiting a high quality principal
designate, other staff and governors in accordance with your
proposed staffing structure and education plans.

N.B.- Given the size of section F5 we have split the guidante three parts relating to
the appointment of the Principal, Other Staff and Governors

Recruiting a high quality principal designate
You must:

f aSid 2dzi LI ya FT2NJI NBONMzZAGAy3 @2dzNJ aOKz22f Q&
you envisage him/heplaying in the implementation phaseand

91 provide the CV of your preferred principal designate, if you have already identified one,
along with evidence of their ability to deliver your education vision and pland lead your
proposed school.

In preparingyour application, it is important to note that:

1 where you have already identified a preferred principal designate, we may require that
person to be assessed to help inform the decision to appoint; and

9 if your application is approved, you wilf subject toour agreementc be able to appoint a

LJI
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You do ot need to have identified the Principal €ignate(the appointed head)wvhen you make
your application. If you haveyou should proide their C\Vand explain why they are suitablé you
have not, you should set outracruitmentplan that explains what kind of Principal Designate you
want and why, as well as how you will recrditis a good idea to actively seek outRxincipal
Designate before applying but you should ntien spend money on formal recruiting beforgour
application, as this will not be reimbursed.

The appointment of your Principal Designate is arguably the most important decision you will make
in setting up youschool.Evidence shows that effective, inspirational school leadensiilpaise
achievement for pupils anciin stamp out educational disadvantage because school leaders improve
teaching and learning through their influence on staff motivatiper,formane management,

holding staff to accoungommitment and working conditions.

You should ensure that your application addresses five important questions relating to your Principal
Designate:

A What qualities are you looking for in a Principal Designate, dn®@w

A How will you attract the right candidat@s
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What recruitmentprocess will you use

What role will the Principal Designate play in setting up the school?

If you have already selected tRancipal Designate:how can you demonstrate that they will

be able to achieve what is expected of them?

The importance of school leadership

showed that:

achievement.

The significance of your Principal Designate cannot be @testOfsted reports in 2010

A 93% of schools with good leadership have good standards of achievement
A Just 1%f schools without good leadership reach the same level
A Leadership is particularly important when a school faces significant challenges

School leadership is therefore one of the most important factors determining student

There are however some important considerations for you. For both setting up and running the

school when open you need to consider the capacity of one person, no matter how outstanding to

deliver on all fronts. So bear this in mind when lookingoalr expectations and recruitment

strategy.

Qualities of a principal dsignate

You should be confident that your vision,
values, culture and ethos are clearly defined
and can be communicated easily. This way,
when you are looking for your Principal
Designate, you can make sure that they
understand what you want your school be,
while also testing whether they are the right
person to deliver it. For example, if your vision
is to open a school in a challenging area that
will close the achievement gap for
disadvantaged pupils, you may want to find a
principal who has worked ichallenging schools
before but you may also want to make sure

that they truly believe that all pupils can

Professional Qualifications

It is important to keep in mind what qualities you
are looking for in your Principal Designate;
professional qualificationsiay or may notbe

part of those qualities

As aspecialFree ®hool, your Principal is not
required to havehe National Professional
Qualification for Headship (NPQHHowever, this
does not mean that the skills and knowledge
developed by such courses and qualifications a
not valuable

re
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succeed, no matter what their background.

Your Principal Designate will have extensive responsibilities within your school. It is his or her
responsilility to translate your vision and mission into the educational environment filled yatir
values, culture and ethos for its pupils. They will be held to account b@dverning Bodgcross all
of their responsibilities.

Some qualities that you will & for when recruiting your Principal Designate may relate to specific
skills or knowledg€i.e. knowledge gained from experience, training courses, advanced degrees, etc.
or skills that can be displayed in practice, such as the ability to access, aaldyiseerpret data).

Skills and knowledge can be developed with training, coaching and experience and professional
gualifications, such as the NPQH.

Example: National Standards for Headteachers

To get ideas about the type of qualities you want, you could lotkeaNational Standards for
Headteacherswhich is published by the DfE, and provides framework that is used by the
National College to assess whether applicants are qualified fdlB@HThis framework is based
on six thenatic areas associated with the Headteacher role. It uses the Headtgathiself as
the starting point and then works downwards to divide it into areas of responsibility, which in qurn
I N3 RAGARSR SRAILOT KGLINB| Y R2&BA A2y ljdzt £ AGA S

The six thematic areas of the framework are:

Shaping the future

Leading learning and teaching
Developing self and working with others
Managing the organisation
Securingaccountability

A Strengthening accountability

LD D DD D

Thedetailed set of standards can be accessed imtrié:
http://www.education.gov.uk/publications/eOrderingDownload®4HFinalpdf.pdf

Other qualities that you will need to consider in this process are knoveompetenciedi.e.
personal qualities such as integrity, analytical thinking or impact and influence). Competecies
not the tasks of the job, they are what &nle people to do the tasks, and are harder to develop.

Skills and knowledgebased and competenelyased qualities are important to consider when you
are drawing up the list of qualities you would like for your Principal Designate and will influence
other factors. It is important to bear in mind that appointing a Principal Designate with more
experience is likely to cost you more in terms of salary.
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