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Introduction

CKA&d KIFIYyRo022] aK2dzZ R 0S dzASR Ay O2yedzyOiuAz2y oAilcFk
G! LILIXE AOCFGA2Y F2NX& F2NI ! f (S Ndgduieht@Blines ti@chtdria A 2y CNE
that will be used to assess the sections of the application form. This handbook offers finer detail on

how to fulfil these criteria to the best of your ability.

I. What are Alternative Provision Free Schools?

Free Schools amew state-funded independentschoolsthat are set up in areas where there is
demonstrable demand. Alternative Provision Free Schools are Free Schools which are principally for
children of compulsory school age who, by reason of iliness, exclusion fraol ¢ otherwise, may

not otherwise receive suitable mainstream education for any period.

Statefunded ndependent schools have existed for several decades. In the 1980s, City Technology
CollegegCTCs)ere established in deprived areas. In the 199Qsstang state schools were given

more freedom and independence under the status of Grant Maintained schools. In2ff@femies
were establishedlike CTCstheywere independent state schools in deprived areas, with sponsors
from business and education. In 2005 then Prime Minister Tony Blair expanded the Academy
programme, citing charter schools in the United States and Free Schools in Sweden as a model for
the UK.

Likecharter schoolsn the US, Free Schools are new state schools set up by teachers, charities and
parents. Like all state schools in England, Free Schools must be inspected byl(iigted.

maintained schoold;ree Schools have the independence toowate on the curriculum, staffing
structure and pay.

The first24 mainstreantree Schools opeul in September 201169 Free Schools have been
approved to open from 2012 (five of which are AP Free Schools) and this number is expected to

In England, Alternative Provision Free Schoolast

Teach students only within the reception through years old age rang&lease notepupils
canonly be referredby schools or Local Authorite$ they are of statutory school age-(4).
If your AP Free Schoalsowants to cater for pupils aged 1B it will onlyreceive mainstream
levels of funding for these pupils. This is because alternative provision is for childr
statutory school ageAs there is no statutory obligation fd6-19 year old4o be in school, the
DfE will not provid higher levels dunding

't CNBS { OK 2 210 prd¥isiah Knlstiensire th& N3ds than 50% of their enrolm
is of norcompulsory school agegi.aged 16L9;

Admit pupils principally through placement by Local Authorities, with remaining space fill¢
referral by schools;

Be run by a Charitable Trust; and

Provide an appropriate curriculum plan tailored to meet the individual needs of pupiks.
must at least include the functional elements of English, maths and ICT, but should a
broad and balanced where appropriate. Please note that Free Schools do not have to
the National Curriculum. 3



grow. InEngland, groups of parents, teachesbaritiesand existing providersanapplyto set up a
Alternative ProisionFree Schooln order to establishraAlternative Provision Fregchool, every
proposer group must have a plan to delivegh-quality education andlemonstratedemand and
support for their particular type of provisidnom Local Authorities, local schools, and local
Academies The demand for their particular type of provision must include in principle
commitments from Local Authorities (and schd@isademiesf they wish to take school referrals as
well) that they will refer children to the proposed Alternative Provision Free School.

Be aware:

A Qurrently the Free Schools policy only applies in England. Education policy in Scotland and
Wales lies with the Scottish Parliament and Welsh Assembly respectivelyid-@abon,
legislationcovering English schools does not affect schools in Scotland and Wales.

A All FreeSchool proposals must be for schools that are new to the state system.

A EXxisting state schools, including voluntary aided and foundation schoolspoaart to
become Academies rather than Fréehools. If you would like more information on the
Academy process, please contact the Department for Education.

ii. Why is this different from mainstream applications  ?

The application process fédternativeProvision Fre&chools differfrom the mainstream process.

The experience of Academies provided a model of how to set up mainstream Free Schools. Several
important changes were made, but much of the policy framework and infrastructure existed, for
exampleFunding Agreements, Ready Reckonklasmorandh & Articles of Association.

Alternative Provision Fregchools represent something neexciting and challenginghe first five
Alternative Provision Free Schools, set to open in 2012, will benagrimg group that will help to
define the alternative provision education landscape.

lii. Why should | apply ?
There arethree good reasons$o apply to set up an AlternativierovisionFreeSchool:

A Fasttracked set up While yourLA will need to provide its support; the impetus of support from
central government will make your case a priority.

A The ability to innovate This policy is an invitation for suggestions of how provision can be
improved in terms of quality and cost.

A DfE sal of approval You will be recognised as a provider that is approved and held to account
by the Secretar of State. This can help ystand out in a sector where there is sometimes
ambiguity about how to define quality.

However,you should not applyto se up an Alternative Provision Fregchoobased on an

expectation of more secure funding. Funding will still be linked to dermtanaoligh LA (and
schoolAcademy) referrals.More information on the funding arrangements for AP Free Schools
canbefoundin Ay SE . 2F (GKS 5F9Qa !t al2¢ G2 ! LI} &¢
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Further information

DfE Alternative Provision Free School Application Form
http://media.education.gov.uk/assets/files/application%20form%20
%20alternative%20provision.doc

DfE Alternative Provision Free Schools How to Apply Guidance
http://media.education.gov.uk/assets/files/how%20t0%20apply%20quidance%20
%20alternative%20provision.pdf

The Academies A@010
http://www.education.gov.uk/schols/leadership/typesofschools/academies/a0061222/academies
act2010

DfE Free Schools Guidance
http://www.education.gov.uk/schools/leadership/typegschools/freeschools
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V. How do | set up an Alternative Provision Free School?

To set up a Free School, a group of people must come together to form-prabinCompany

Limited by GuaranteeThe directors of this company must then submit an applicaticthe

Department for Education (DfE), stating the reasons behind the $e¢heokpplicationand

providing a detailed plan. This guidance is designed to support groups who are applying to open an
Alternative Provision Free School.

If your application isuccessful, the Government will support you with funding and expertise to set
up your school over the next yeafour nonprofit company will sign a funding agreement with DfE,
at which point it will become aaxempt charity(referred to as theAcademy Trug.

The following table produced by the DfEhows the timeline for tis application process, for schools
opening in 2013.

Free School Application Process

November December January February March April May June July August

Assessment Interview

Application

You complete the Free

School application form.

There is help available
from New Schools
Network to assist you if

We assess
application forms
against published
criteria.

Due diligence
checks are
conducted.

Shortlisted
applicants are
invited for
interview.

you wish.

The most important things to remember are:
A NSN will support you through the process and it is achievable;

A You must provide detailed plan for the main aspects of the school before any support from
the government will be provided;

A All applications to set up a Free School that will open in September 2013 must be submitted
to the department betweer.00am on the 18 February and.00pm on the 24 February.



A Groups with strong written applications will be interviewed by DfE betweenApid and
mid-June 2012 to determine their capacity and capability to set up the proposed school.
Exact dates will be released in due course;

A Sucessful applications will be announced in Summer 2012; and

A Decisions by the Secretary of State are final and there witidoformal appeals process for
unsuccessful applicants.

yapplicatprwillh& G I At a 2y
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Applications will be assessed against:
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the criteria set out in the application form;

other AP Free School applications as approgriahd
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value for money.
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Please bear in mind that applications will not be considered for:

A Schools that are only at nursery level;

A Schools that are proposed by peemlonsidered unsuitable for the task, or if the school
endorses violence, illegal activity or an ethos that does not correspond with UK democratic
values;

A Schools that propose to teach creationism, intelligent design, or similar ideas as valid
scientific heories

In addition please be aware that:

A Existing providers wishing to set up an AP Free School must meet all of the requirements set
2dzi 2y L mm 2F (GKS Wi2g (2 ! LILIXeQ 3IdzARFYyOS

If your application is approved to the popening stage, you witle provided with support from the
Department to help you secure a site and open your school in September 2013. There will be a
significant amount of work to complete between approval of your AP Free School application and
your Free School opening in Sepiger 2013. Assuming you make good progress against the key
milestones in the pr®pening stage, the Secretary of State will then make a decision on whether to
enter into a Funding Agreemenqtthis represents final approval.



Further information

DfE Altenative Provision Free School Application Form
http://media.education.gov.uk/assets/files/application%20form%20
%20alternative%20provision.doc

DfE Alternative Provision Free Schools How to Apply Guidance
http://media.education.gov.uk/assets/files/how%20t0%20apply%20quidance%20

%20alternative%20provision.pdf

V. How should | get started?

Before completing thepplicationform, it is important that you have a clemteaof what you are
trying to achieveand that you are clear about whether you wantgmmote a school orun a
school.

Choosing a model

You should consider carefully how much involvement you need or want to have in the runiimeg of
new school. Part of this will be based on a realistic assessment of the skill sets and awaiéable
each group member andéntification of any gaps.

Broadly, there are three Fre®&chool models to consider:

A Apromoter-run schoolwhere the groupapplieson its own and then takes complete
responsibility for the schopl

A A sponsofrun schoolwhere the group partners with an exist nornprofit educational
provider, which would normally play a role in writing the application, and would take overall
responsibility for running the schaadr

A A school provider modelvhere the group proposing the school takes overall responsibility
for the school, but outsourcgzart or all ofthe running of the school to an external
educational provider.

Promoter-run school Sponsor-run school School-provider model
P T e (]
PENCETETEER e e B T i \ 2 Governing Body |
| Governing Body | /a{___(if‘ie_r_”lrlg__Bf’in__': Management (7 '============--"--I
et RIS Y e —— ! company | | | !
: : L Shedl M school |
! School ! [SEcscsessasscssds | i i
| i | School ! e i
I I e ———— N
N ] o e e e |
i School !
| S, 7]
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Promoterrun schools

In an promoter-run school, the grouppplyingtakes full responsibilitjor running and delivering the

schoo| meaning that they do all of the following:

A Create the detailed plan needed for the initial application

A Oversee the pr@pening phase of the schoaith support from the DfE;

A Sign tle FundingAgreementwith the DfE, making them accountable to the Secretary of

State forthe performance of the schopl

A Be responsible forofmingthe governing body of the schqol

A Hire theHead (Pincipal Designatg; and

A Oversee theunning of the school

The main advantagef this modelisits simplicityq with a single reporting line from DfE to the
school¢ and the fact that the group who proposed the school resainntrol andcan ensure that

the vision of the school is pursued.

The challengds the capacity and expertisequired¢ both educational and organisationato set
up and runthe school effectively. It is also important that the key people in the group plan to remain
involved over the long term. You should consider vigetyour group has the capacity and the

commitment necessary to run the school in its entirety.

Sponso#run schools

In a sponsorun school, the dwol is developed by
partnering with an existing charitable education provide
(the sponsorith knowledge and experience in setting
up and running schools. Tlsponsomwill be the applicant
and willbe responsible for all of the activities carried ou
by the school(as listed aboveand will be responsible to
the Secretary of State for the success of the school. In
this case the initial group can play a variety of roles, su
as advising, marketing and fundraising, but will not hav
legal responsibilitydr the school.

The advantagef this modelis that accountability is

Engagingsponsors and éhool Providers

Most goodorganisations that could take
responsibility for youschoo| either as a
sponsor or providenyill have a clear
educational model, and it is very important
that you are sure they will delivéhe school
you are looking for.

If you do select them, themayhave a role in
preparing theapplication

clearc the sponsor is accountable for running the schpahd you can ensure there is sufficient

expertise and capacity to run the school.

The challenges that the group mushave confidence that their vision is aligned with that of the
sponsor, and thathe sponsowill be able to deliver it. lisimportant to design an appropriate
modelso that theviews of thegroup are reflectedipon an ongoing basisGroups should alsod
clear in advance what the governance model will be and how they will be involved.



The schoagprovider model

In the schocbprovider model, the groughat appliestakes ultimate responsibility fahe succes®f

the schoo] and forms a trust whictill sign a funding agreement with th®ecretary of StateThey

are held accountable by th&ecretary of Statebut choose to delegate some or all of the school
operations to another organisation with specific expertise (e.g. education, site procurement or back
office functions). These providers can be charities or companies. Groups which do this will have to
have a full and open tendering process, and make it clear why they are appointing a third party
organisation and under what conditio(seeSection6 & / | JB Ok y R /fdr mdrecdatdilst (0 & ¢
about how to handle third party procurement processes).

The advantagef this model is that the proposers retain a significant degree of control over the
school.

Thechallengewill be in procuring and managing companggscharities.The Trust which signs the
funding agreement with the Secretary of State will be held accountable for the performance of the
school.

You could also consider becomingParentpromoted maintained schodR This is docal Authority-
maintained school that is set up after parent promotion. While this guide deals with Freel§dhoo
you wish New Schools Network to help you link to your local authority or campaign for this, do
please get in touch.

Sponsors and Providers:

Some groups may choose to work wikisting educational providersr project management
companiesbefore submitting their applicatiorThis is not required and should be based on analysis of
the time and skills available already in the group.

You may:

A Complete the application entirely on your own;

A Complete the application with help reived on a purely voluntary basis pay with your own
funds or

A Find a sponsor to help with the application and submit on your behalf (remember, they must
be a charity)In this case yodo notneed to form a company.

You arenot permitted to enter into an agreement to us®fEfundsto pay a companyor any services
whatsoeveruntil after your application has been acceptetf your Free School is approved you will
not be permittedto useDfE funds to pay a company retrospectivdtyr any services completed on g
pro-bonobasis during the application stage.

However, you may state a preference for working with a particular company as part of your
application. If your application is successful, procurement of outside servicdgwilit out to
competitive tender according to EU regulations.

10



Further information

Contact NSNor tailored specialist advicegnfo@newschoolsnetwork.org

NSNhas produced detailed guidance on the different school models:
http://www.newschoolsnetwork.org/seup-school/firststeps/freeschaml-models

A list of possible education provideiis available onthe NSNwebsite:
http://www.newschoolsnetwork.org/network

vi.  How can New Schools Network (NSN) help?
NSN is here to help yqurepare a high quality application and offers different types of support:

A Advisers Each group we work with is assigned a dedicatedisorwho will provide personal
support including

- Advice,information and resourcesdvisersare available by email and telephone ,
face to face meetings and surgeries throughout the process;

- Giving detailed and comprehensive feedback on draft application forms before
submission to théfE; and

- Setting up meetings with NSN specialists have epertise inAPeducation, school
operations and finance.

A Specialist adviers. NSNemploysspecialist adviseri® APeducation (including curriculum),
school operationsnd finance. They attend events and meetings in order to provide expert
advice.

A Application feedbackBefore submitting an application to tHafE groups can send drafts of
their application forms to NSN for detailed feedback. The feedback will:
- Give detailed commentsn educational and financial plarsnd
- Explan whichof 5 ¥ &ridedianeed to be addressed or strengthenidyour
application.

A Matchmaking.An onlineY I G OKY | { Ay 3 &S NI kelpSgrogpyto tinf:b Q& &
- Committed and skilled volunteers to strengthen their team and share expertise;
- Additional individuals who can beme trustees and governors; and
- Potential partner organisations which can help groups build capacity.

A Events.NSN runs tailored events for groups at each stage of the application process. All
events will have substantial networking opportunities gpoups:

- NSN:Getting Startedg introductory events aimed at showing your grokipw to
develop your vision for the Free School, how to build the capacity and capability of
your team, and how to build and demonstrate demandyour school.

- NSN: BootCamp ¢ intensiveweekendevents for groupsvho have already started
preparingtheir applications to the DfE. Interactive semindedivered by our
specialistwill cover each aspect of the application form.

11
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- NSN:Exhibitiong a large scaleventin whichgroupscan meet and identify
organisations that could help deliver a school.

A Website and PublicationsThe NSN website enables groups to:

- Download detailed guidance including step-step guides to completing the DfE
application form

- Acess information about th@olicy and resources for the application process;

- Increasdi KSANJ OF LI OAdGe IyR OFLIOAfAGE o8&
forum;

- Networkwith other individuals and groups in their local area; and

- Findinformation about upcoming events.

A Free SchobDevelopment Programme. NSNgives extra support top to 20 mainstream,
Special and Alternative Provision Free Sclgoolips who have extraordinary potential to
raise educational standards. Applicants complete an application form and shortlisted
applicans will be invited to interviewAll groups on the Development Programme receive:

- Additional help from NSN specialist advisers in financial and educational planning;
- Helpfrom experts in marketing, communications, law, and premises, among others;
- Amock irterview to prepare for the DfE assessment process.

Groups caralsoapply for additional services which include:

- Active matchmaking with skilled professionals to build capaaiigior
- Fundingto help gather evidence of parental demand.

Please note that applications for the Development Programme for groups wising to open Free
Schools in 2013 have now closed.

Development Programme applications for groups wishing to open Free Schools in 2014 will
commence in Autumn 2013. Please check tegdlopment Programme section of our website for
more information and updates.

However,NSNcannotdo any of the following:

A Write applications for groups; it is important that the proposal reflects your own work and
capacity

A Advise you on the outcomef your applicationc we are not part of the DfE and only they
can tell you whether your application has been acceptad

A Change government poliog we will, like many charitiegry to persuadegovernment to
change policy but we are not part of governmeimdividuals who would like to propose
amendments to the policy are urged to contact their local MP and the DfE.

12



Furtherinformation

Contact NSNor tailored specialist advicegnfo@newschoolsnetwork.org

Visit the events page of the NSN websiig see what events are coming up soon
www.newschoolsnetwork.org/events

Visit the publications library on the NSN websifer acomprehensive list of all the guidance we
produce and useful links to other sources of information
www.newschoolsnetwork.org/library

Visit the Development Programme page of the NSN web$itemore information:
www.newschoolsnetwork.org/developmenrprogramme

Reqister on the networking page of the NSN websitestart connecting to volunteers who may be
able to help your group:
www.newschoolsnetwork.org/network/introduction

vii. Engaging with AP commissioners

Applicant groups looking to set up an Alternative Provision Free School must seek agreement from
commissioners of AP placekocalAuthorities (LAs)schools and Academieshat they would be

willing to place children at the new AP Free Schéulpils could beeferredto your AP Free School
from one or a combination of the abov¥ou will therefore need to have this in principle

commitment fromone or moreLocal Authories, schools and Academiesfore you submit your
application.

The pupils referred to your school should be suiafor your provision, both in terms of the
education you will provide and the age of your pupils.

While LAcouncillors are the electeldcalrepresentatives antiave overall responsibility for the
governance of a local aretdney will usually rely on the Officers (the equivalent of DfE civil

servants) to help them. Officers will have specialist knowledge and you should try and build a good
relationship with them if possible.

LAs can, if they wisl)soprovide informationthat may support your applicatn (in addition to the
essential in principle commitment that they would refer children to your Free Schdelsuggest
the following datashould be your priority requests:

A Pupil data.lf you wish to use demographic information to back up your proposai theLA
will be able to provide detailed data.

A Site identification.LAsmay know of suitable sites in your area and may even be willing to
offer you sites on 'peppercorn’ or stharket rent.

A Information on key stakeholders in the communitPfficers inthe LAwill have a lot of local
knowledge on key groups for you to contact as part of your statutory consultation.

For more information on how to illustrate demand for your school and engaging with local
authorities, please see Chapter E of this guidance.

13
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Recommended sequencing of activity

The following chart may be helpful as a suggested sequencing of activity in the lead up to opening

your school.



Application guidance

A. Applicant details

There are no assessment criteria for this section.
Toanswer this section you will need to:
A Set up a Company Limited by Guarantee with the relevant Memorandum and Articles of
' 3a20A10A2y®d ¢KA& ySSRa G2 6S R2yS 06SF¥2NB | LJ
I 2YLI ye [AYAGSR o0& DdzZr NI yGaSSEoT

A Fill outthe details of the company and its Directors and Members in the template inside the

form;
A Sign the declaration (this must be signed by a member of your company);
A Ensure that you mention any links your company has to other charities or commercial

organisatbns, and what role you envision for them in the running of the school (see 1.3
GOEGSNYIf hNABIyAalGA2YyaédoT

A If you are an independent school, provide youtiit unique reference number.

In addition to the evaluation criteria set out in the applicatform, applicants should be aware of
0KS 5F9Qa& YAYAYdzY NBIdZANBYSyiGa F2NJI CNBS {OK22f ad

A Section 149 of the Equality Act 2010 places a duty on the Secretary of State to promote
equality of opportunity. The Secretary of State must have due regard to the need to

- Eliminate discrimination, harassment and victimisation;

- Advance equality of opportunity;

- Foster good relations (and tackle prejudice and promote understanding).
Applicants are required to ensure that their proposed Free School will not conflict with
those aims.

A Free Schools with a religious character must balance the needs of children with a faith and
children of other faiths or none; and when oversubscribed, be able and willing to admit at
least 50% of their intake without reference to faith (smetion 4.18dmissionQ 0 ¢

A Applications for schools that wish to be designated as a school with a religious character
(faith school) must be accompanied by a letter of endorsement from the relevant religious
body or diocese.

A Creationism, intelligent desigmd similar ideas must not be taught as valid scientific
theories.

A Free School applicants will need to confirm that they understand and accept the following:

- Free Schools must have arrangements to safeguard and promote the welfare of

children who are pupilat the school,

- APFree Schools are requiréd act in accordance with the A@gislativeframework
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- Free Schools must meet the Education (Independent School Standards) (England)
Regulations 2010; and
- The modelAPFree School Funding Agreement

Applicant groups should stagxplicitly in their application that they understand and accept the
above points and documents.

Please note that the model AP Free School Funding Agreement does not yet exist. Cbi8actor
up to date information on when this will be released.

Different legal structures

This section is includetbr information purposesand does not contain instructions on filling out a
section of the form.

Below is some explanation for the following terms which are key parts of the structure for a Free
School and their legal status:

A Steering group

Company Limited by Guarantee
Different Types of Legal Structure
AcademyTrust

Articles of Association

Governing Body

Committees

DD DD D

Steering group

The steering group is the name given to the small group of people who are central to driving the
application. Normally there are between 2 and 10 members of the group. Theodégal statugo

a steering group. However, having the right people and ihlet mumber of people is crucial. They
must have the skills, capabilities and time to create or locate the information needed to complete a
successful application.

Company Limited by Guarantee

Before submitting an application, the steering group must @eatselect a Company Limited by
Guarantee, which will officially submit the application. Thislegally recognised organisatiom
Company Limited by Guarantee is not automatically a charity, although it can become one. You
should not register your copany with the Charities Commission. The Company Limited by
Guarantee that you createill becomea charity on signing the funding agreement.

Your Company Limited by Guarantee may be made up of the steering group, or it may include
members of the steeringrgup. The Company Limited by Guarantee must have the following
elements:
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A Members These are the people who create the Company. Their only major role is to select
the Directors. They are, however, nominal guarantors of the company on winding up
(personaliability is limited to £10).

Members have the rights and powers, under the Companies Act 2006, to:
- Change the constitution of the company;
- Remove directors;
- Receive the annual accounts of the company; and
- Receive notice of, attend and vote at all compamgetings.

A Directors These are selected by the members and can be members themselves, but do not
have to be. They do the actual work of the company. In the case of a school, they are the
governors of the schoollhat means that for the purposes of youhsol, the words
YWRANBOG2N YR WI2@SNYy 2N YSIHy (GKS alyYS (GKAY:
RANBOUZ2NBAKkI2OSNY2NRB YIe faz2z o6S (y2s6y | a WiN
the term governor, as it is more familiar in the educatboontext.

Directors/governors/trustees have a wide range of responsibilities and roles. They:
- Are the mind of the company;
- Are responsible for the management and control of the company and for its
strategic direction; and
- Have a dual role. Under charigw, they have duties as charity trustees, including a
fiduciary duty to act in the best interests of the company. Under company law, they
have duties to the company as defined in the Companies Act 2006

Please note that thes ¥ dMQdel Memorandum and Artiles of Associatioffor AP Free Schools
that you will need to adoptare still being developedPlease contact NSN for up to date
information on whenthey will be released.

Administrative Requirements

A company has to fulfil a number of administratteagks in order to satisfy company law. These
requirements relate to:

>

A registered office;

Publicity requirements;

Annual audit of accounts;

Companies House filing;

Notice of meetings (for Directors and Members, including proxy notice);
Minutes of meetings;

Accounting reference data;

Company registers;

Company resolutions (ordinary and special); and

Change of directors.

> > > D> D> D>
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Different Types of Legal Structure

The different legal structures are linked to the type of Free School model that you choose. This will
affect the composition of your Governing Body.

Single new school and single new company

This applies when a group is establishing a single completely new school without a sponsoring
partner. The Governing Body will be made up of the steering group withdb#ion of any elected
individuals in the run up to, and following, the opening of the school.

{Ay3IES a0K22f IyR aAy3IftS O2YLI Ve WO2YPSNISRQ TNE
independent company

This is similar to the structure above in that there is a single school, single company and no sponsor.
Converters will already have an existing Company Limited by Guarantee and Articles of Association.

These will need to be amended in discussion withifi€. The Governing Body would remain the

same (if deemed suitable) and would run the school as before.

Single school, single company and separate charitable foundation
This model applies en a charitable foundation plays a part in the running of theosthrhis could
be in one of two ways:
A Sponsor The haritable foundation is responsible for running the schddie
Governing Body would be made up of individuals from the sponsor foundation with the
addition of the Principal and parent Governors.
A Community Stakeholder CharityThe haritable foundation is involved in governance of
the school, making up part of the Governing Badtyng with parents, staff and so on.

New school joins a muléicademy proprietor

The goprietor would be responsibleof running the school. A Free School would need to amend its
Articles of Association to reflect joining the federatidime proprietor would constitute the
Governing Body with the addition of the Principal and parent Governors.

Single new school and a gie new company which contracts with an independent provider of
educational services

The independent provider is responsible tbe running of the school and would make up the
Governing Body, with the addition of the Principal and parent Governors.

Academy Trust

If your application is successful, your company will sign a funding agreement with DfE, at which point
it will become a Charitable Company Limited by Guaranfakso known asdcademy Trust This is

the legal entity that has a funding agreemaenith the Secretary of State for the provision of the

CNBS {OK22f o [ S3I éxéenipltchatitiddr, Bharitias that dadzdt teport lo hé& W
Charities Commission, because their oversight comes from elsewhere, in this case DfE.

Features of an Ademy Trust are as follows:

A ltis a legal entity with its own independent identity;
A It can enter into contracts;
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It is formed from statute; The Companies Act;

It has a twetiered internal structure of Directors and Members; and

It has a constitutiorg the Articles of Association.

All contractual relationships, whether with staff or external organisations, are entered into
with the Academy Trust.

>~ >\ >\ >\

The structure of the Academy Trust is set out below:

Enters funding
agreement with

Ownsor leases a
building

The Articles of Association

The Dftprovidesmodel Articles of Association to be used when setting up your Company Limited by
Guarantee. This acts as the Constitution for the company/Academy Trust, outlining the internal rules
and principles.

The Articles can be changed by special resmutif the members, but the Funding Agreement
imposesthe obligation for members to seek the consent of the Secretary of State. Some changes will
also need prior consent from the Charities Commission.

Governing Body

The Governing Body is the body attacliedhe Academy Trust which is responsible for maintaining

0KS @AaArzy IyR SGKz2a 2F (GKS aoOKz22ft FyR K2t RAy3
requirements for the Governing Body of a Free School are much less prescriptive than for

maint Ay SR &a0K22fad 60{SS cdo aD2OSNYyIyOSeé0d C2NJ 3N
important to follow a set structure than to think carefully about the roles that those within the

structure will have to perform and the skills that they will dee
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Committees

Much of the business of the Governing Body will be carried out through committees. Committees
need to have a constitution, membership, and terms of reference decided by the Governing Body
these should be reviewed annually. Committees candtlide: Finance and Remuneration; General
Purposes; Education. Each committee must have a chair and a Clerk. Individuals who are not
governors can be appointed to committees, but no vote may be taken unless the majority of
committee members present ardsm governors. Committees report to the Governing Body.

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

MainstreamModel Memorandum and Articles of AssociatioBepartment for Education
http://www.education.gov.uk/freeschools/a0074737/freschoolsmodeklundingagreement

Welcome to Governanced | (1 A 2 Yy I Esaci@tiNISephiter 2018yailable to order
here: http://www.nga.org.uk/shopPublications.aspx

Becoming a school governarDirectgov advice:
http://www.direct.gov.uk/en/parents/schoolslearninganddevelopment/schoollife/dg 10038366

bl dA2y Il f D2 @S NyTBeNdpraseritasiva Bo@ylot séhacRgpvernors in England:
http://www.nga.org.uk/

Official DfE advice on governandettp://www.education.gov.uk/schools/leadership/governance

School Governors One Stop ShopfEfunded charity that places volunteers on governing bodies:
http://www.sgoss.org.uk/home/
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Setting up a Company Limited by Guarantee

This section will help you set up@ompany Limited by Guarantedt is relevant only if you are
opting for the proposefrun or schoolLIN2 @A RS NJ hoBsth & 2 R &ifth& W
Introduction).

In order to become €ompany Limited by Guarantgeu must register aCompanies Housé/our
application will consist of three docuants:

A Application form
A Memorandum of Associatigrand
A Atrticles of Associatian

While these are legal documents, and you should take care to ensure that you understand your
obligations under them, they are relatively easy to complete. The application form is found on the
Companies House website.

TheDfEhaspreparedmodel Memorandum ad Articles of Associatiowhich can be founthere:
http://www.education.gov.uk/freeschools/a0074737/freechoolsmodeklfundingagreement

Once these thredocuments have been completed, you should return them to Companies House
along with the relevant fee. There ar®@o options for submission:

A Standard paper registrationfA0 (documents processed within-8L0 days of receipt or

A Same day serviceE100 (documentsmust be received bg5:00 and theenvelope should be
Oft SFN¥e& YFENJSR WwW{!3a9 5!, Lb/hwthw!¢LhbQ

z

¢tKSe OFly 0SS aSyid G2 GKS WbSg /2YLIyASa {SOGA2YyQ

Companies House,
Crown Way,
Cardiff, CF14 3UZ

or

Companies House Information Centre,
21 Bloomsbury Street,
London, WC1B 3XD.
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Further information

Contact NSNor tailored specialist advicegnfo@newschoolsnetwork.org

Companies House guidance
http://www.companieshouse.gov.uk/about/gbhtml/gpl.shtml

Information on Conpanies House
feeshttp://www.companieshouse.gov.uk/toolsToHelp/proposedChanges.shtml

Department for Education FAQs
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools/freeschoolsfaqs/a007
7914/governance

Memorandum of Association &rticles of Association
http://www.education.gov.uk/freeschools/a0074737/freschoolsmodeklundingagreement

Related organisations

In this section yoshould provide a complete list of the organisations you have any formal link to.
This would include, for example, if:

A Your company is owned by another organisation or owns them in whole or part;

A, 2dzNJ O2YLJ ye& dzaSa I y2iKSNmaaniesprisiEatesisergiofNa a SNJ
with them; and/or

A Any of your members or directors is a trustee, member, associate, employee or shareholder
of such organisations.

If any of the organisations with which you have a formal link, as described above, will bhedivo

the running of the school, you should mention here how they will be involved. This need not be a

lengthy descriptio Y 2 NB RSGFAf OFly 0SS 3IAGBSYy Ay GKS WSRdAzO!l i
you will simply clarify the type of relationshipe organisation would have with the school, for

SEFYLX S WikKAaAa O2YLIl ye g2dd R LINBPGARS &LBRNIA (1 AG
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Section B: Outline of the school

This sectioris relevant for allapplicantgroups.

In this sectioryou are asked to provide practical details about your proposed school including:

Proposed school name

Proposed year of opening;

Age range

Cohort of pupils that you intend to teach;

Your proposed pupil numbers when at capacity and year in whickeypect your school
will reach capacity;

Singlesex (if relevant)

Whether your school will have a faith ethos;

The postcode of your preferred site; and

LocalAuthority in which your preferred site is situated. Please spetifgu intend to take
referrals from a wider range of local authority areas

v vy > P

> > > >

Proposed Year of Opening

You should state here the year in which you are applying to open. The application process is
primarily for schools planning to open in 2013. The DfE will consider applicationsl#p@éning,

but only on an exceptional basis, where a strong case is made for the need for an extended lead
time.

Age range

Free Schoolare funded forstudents within the reception through 19 years old age range. Any
school teachingxclusivelynurseryor over19s will not be funded as a Free Schodlternative
provision is primarily for pupils @bmpulsoryschool age, so the majority of pupflee. 50%-+)n an
AP Free School must be between 5 and 16.

Reaching Capacity

You will have to state the pposed numbers of pupils that you will cater for. You must distinguish
between those that will be fulime and parttime, specifying the fullime equivalent (FTE) for part
time pupils.

You must also state the year in which your school will be fullbtiiié-up of pupils for an AP Free
School is unlikely to be as smooth as that of a mainstream school. You must, however, reach your
steady state for pupil numbers by the beginning of your fourth year of operation.

Single sex
If your school will be a singkex school please specify whether you will cater for boys or girls.
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Religiousethos

Alternative Provision Free Schools cannot be designatedawig¢igious character.é. be a faith

school) Your school can, however, adopt a religious ethos as long as you balance the needs of all
children (whether of a particular faith or none). If your school will adopt a religious ethos you need
to specify which faith.

Post code of your Preferred Site

You must include the post code of any site that you have identified as your most preferred.

Local Aithority

You should indicate the Local Authority area in which the proposed school will be situated. If it will
be near to d_Aboundaryor you intend to t&e pupils from other LA areagu should include the
names otthoseLAs. You ¢efind your local authority here:

http://local.direct.gov.uk/L DGRedirect/Start.do?mode=1

Further information

Contact NSNor tailored, specialist advicenfo@newschoolsnetwork.org
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C. Educational Vision

C1: Provide a clearly focused, coherent vision that underpins the
application with a compelling rationale for establishing the school.

In this section you, as proposer, should produce an account of the rationale, vision and ethos of your
proposed Alternative Provisidfree SchoolThis is an important section as it gives you an

opportunity to describe why you wish to set a Free Schodltar key features which make it

distinctive.

Rationale
In this sectiorDfE critera state that you mustor:

A set out clearly why you are seeking to establish yolternative Provision Free School.
Please explain the kefeatures of your school, including the proposed age range,
curriculum, location and approach to teaching and learnjng

In this section you should clearly outline the reasons why your AP Free School is needed in the area.
You should use data to suppgour reasoning. You should also explain any key features which will
make your Free School distinctive. You should include the proposed age ranges, curriculum, location
and your approach to teaching and learniSgme of the most common rationales for tegj up an
Alternative Provision Free School include

A Thealternative provision (i.éocal PRUs and/or other alternative provision providémnshe
local aregperforms poorly;
A There arenot enoughalternative provision placesn the localareg
A Aparticular group of pupils are not being served in the local area; and/or
A There imo alternative provisionof thistypeA y G KS t 201t | NBIF o0Sdad &2
curriculum, ethos opedagogy).
The rationale can also be backed up by local data, for example, high or rising numbers of young
people not inEducation employment or traininggNEETs 0 T KA 3K 2NJ NAaAy3 SEOt dz

If you are an existing provider of Alternative Provision seeking to convterEree School status, or

Fy 2NBFYyAalrdA2y OdNNByidfe ¢g2NJAy3a gAGK GKS &2dzy:
intake, you should make the casas to why the Free Schools route will allow you to improve upon

the provision which you are already offering. As well as addressing the points above concerning

why your area needs an AP Free School, you should briefly explain:

A Your track record, either imunning an Alternative or other educational provision, or in
working with the type of young people who might be accessing your new provision;

A Why you areseeking toconvertto Free School status what value do you éel the
conversion would add to your provision?
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A Why you have chosen to expand on your work in this way (if you are working with young
people in a different capacityy why have your experiences led you to believe that those
young people will be best servebly your setting up an Alternative Provision Free School?

Vision
In this section DfE criteria state that you must:

A identify what will make the school distinctive in its vision and ethos and how this has
informed the education planand

A set out youraspirations for the educational achievement of individual pupils (including
their preparedness for everyday adult life), and the school as a whole and why these
targets are appropriate

In this sectioryou should include what you want yoAPFree Schodb achieve as this will inform
every aspect of the next section: Educational Plan. It should describe why your school will be the
best placed to meet the needs of the community and young people as you have described them in
your rationale.

A clearly focusd and coherent vision is the foundation of a strong application. It is important that
your vision conveys the ethos and aspirations of the school to all of the relevant stakehpsieis
as prospective commissioners, parents and young peppkwell & to the DfE. It will be the
cornerstone not only of your application, but of your school.

The vision is a reference point for the leadership of the school and will serve as an inspiration for
staff. It should be:

i Brief;
1 Longterm; and
1 Aspirational.

Youmight consider the following:

1 What difference will your school make in the lives of the young people who attend it?

1  What will a week in the life of yowchool look like, during and beyond the school day?

1  Why, and for whom, will commissioners know that ysghool is an outstanding and
appropriate provision?

1  What will parentsand young peoplesay aboutyour school?

1 How will the way young people learn be different in your school and why is this appropriate
to their needs?

T 126 o6Aff @&2dzNJ avitKlacal eddéatiolNmdvitlers Ar@l jhé viddierJA
community help to define it?

You should alseet out, briefly your aspirations for the educational achievement of individual pupils
and the school as a wholln section D you will be required to describe thespirations in detalil,
including a description of the measurable outcomes you expect, and you should consider
summarising these here in order to expand upon them in the later section. You should cor@tider
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just academioutcomes but those personal, soial and emotional outcomes which are important to
your particular learnersExamples of possible outcomes to which you could refer include

=A =4 =4 =

T

The level of successful-istegration of pupils back into mainstream provision;

Attendance levels;

Learner attainrment, in terms of qualifications and progression;

A reduction in the number of NEETS (those Not in Employment, Education or Training) for
post 16 provision; and

The number of pupils progressing into Further or Higher Education, if appropriate.

Writing a vison statement can be dauntingVhen getting startedt may be helpful to make a list of
the features of your school under the following headings:

=A =4 =4 4 -8 4

Why you thirk education is important?

Why you believe an Alternative Provision Free School is needed (your rationale)?
What will be the focus of the school?

What will your curriculum include what courses will you offer?

Who you want to be involved?

What facilities ad activities you want to promote?
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Having done this, you can pick out the most important points and summarise them. For your vision
you only want a few distilled sentences that clearly communicate what your school is about and
what it is going to do.

An example ARSchool vision

Mission Statement

Our school is committed to changing the lives of young people aged thirteen to sixteen who are
on the edge of social or educational exclusion. pivide an alternative to mainstream school,
combining basic education and mentoring with the discipline and culture of boxing and other
sports training to reengage disaffected young people. We seek to return our students to
education, training or employent, improve their health and happiness, and empower them to
play a positive role in their communities.

Our vision

We provide an engaging, inspirational and-tifeanging environment, proven to break the cycle
of negative experience and low achievemé#émt disaffected students may have had at school.
We work in partnership with local schools, social services, Youth Offending Teams and Safer
Communities Teams to help over 90% of our graduates achieve academic and vocational
qualifications, learn new lifekills and find employment. Our vision is:

A To pursue a culture of continuous improvement in returning over 90% of our students
to educdion, training or employment;

A To improve the health, happiness and achievement of our students through academic
succes, enjoyment of sport, emotional support and pastoral care;

A To work with a full and diverse and selection of local and other partner organisations
both public and private;

A To recruit high quality and committed staff, and maintain the highest standards of
staff training and support

A Toinnovate and lead in the Alternative Provision Sector through academic, pastoral
and vocational provien of the highest quality;

A ¢2 AYLINRGS (KS ljdzr tAGe 2F tATFTS 2F 2dzNJ & dzF
through hdping our students succeed;

A To constantly uphold our policies of equal opportunity for all, commitment to
diversity and support of dadvantaged groups; and

A To expand to further sites in order to change the lives of as many young people ds
possible in e future.

28



Ethos

In this section thdfE criteria state that you must:

A explain how the particular ethos of the school will be reflected in its curriculum; and

A SELX IAY K2g &2dz2NJ INRdzLJQ4 NBf A3IA2dza oSt ASTFa |
the curriculum if you are applying to set up an alternative provision Free School with a
religious ethos.

In this sectioryou will need to explain how the pigular ethos of the school will be reflected in the
curriculum. Your ethos is created by the values and principles which iffowyou will achieve
your vision.

Your ethos is crucial in defining how your school will operate. It may be that youymgin
application with a very clear idea of what your ethos is, but, if not, one way to think through the
issue is to consider relationships within the school. For example, you could consider:

A how your approach to promoting good behaviour will differ framat of local mainstream
schools. Do you believe that your learners benefit from discipline which is stricter or more
relaxed?

A How the relationships between learners and different members of staff might differ. Will
there be staff members with whom learnensll have a more informal relationship, or do
@2dz GKAY]l AG A&a AYLRNIIyYy(d GKIG GKSNBE Aa O2ya.

A How you will ensure that staff and learners share a common vision and attitude towards
learning.

A The kinds of relatieship which you will expect staff to modefor example, will you expect
the management hierarchy to be clear to learners, or will you encourage more informal
working relationships between different staff members?

l'Yy20KSNJ gl @& G2 | LIIINBIFOK GKS FNIAOdzZ GA2y 2F &2 dzN
describe how they feel about their education. Is it more important to you that they feel challenged,

or that they feel supported? That they see their primary member of staff as a consistent friend, or an
inspiring role model? That they have a curriculum personalised around their interests, or that they

have the breadth of opportunity available to their peers in nséieam? It is clear that none of these

are mutually exclusive, but considering them against each other is one way to begin defining the

distinctive ethos of your school.

Your vision will influence all of¢hother parts of your
application; but if you have ideas about what makes a
good school, these will in turn influence your vision.

This shows how your vision will dictate your educational
plan, your budget, your premises and your demand, and
that these inturn may encourage you to modify your
vision.
29



You vision will influence all of the other parts of your Vision and
application; but if you have ideas about what makes a  Demand how you will

o ) o achieve it
good school, these will in turn influence your vision.
Thisshows how your vision will dictate your educational l
plan, yourbudget, your premises and your demand, and
. . B | Detail
that these in turn may encourage you to modify your ~ 214getplan coetalled

o premises plan
vision. s

You will also need to explain if your AP Free School will havaffiligtions with any particular

religious belief and if that is the case how this will influence or be reflected in the curriculum. As AP
Free Schools cannot be designated by any religious body, you will not be able to use faith as a
criterion for admisgins (of students) or recruitment (of staff).

In preparing your applicatigrit is important to note thatDfE criteria state that

A creationism, intelligent design and similar ideas must not be taught as valid scientific
theories.

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

DfE Alternative Provision directory
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/alternativeprovisio
ndatabase
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D. Education Plan

This section explains how your school will achieve its educational vision as detailed in section C1 and
it should include much more detail.

The second part is your response to the criteria set down in the guidance. Section D should be
completed by the peple who will manage the school and if you are working with any other
organisations then they should be involved in drafting this section. It is a very important part of the
application as it provides a strategy or plan for a Principal Designate to implerteould provide

the structure of your school and the experience that pupils will have thETEs is your opportunity

to provide a solid plan that DfE will use to assess the quality of your educational offering.

The application for this section isviied into two parts.

Part 1

t I NI m O2yairada 2F | (FroftS LINPGARSR Ay (KS 5F9Q3
the growth of your school population over time.

Part 2

In Part 2 othis sectionyou will need to describe your proposedrriculum in detail, explaining what
will be taughtwhen, for how long and to whom and how it will meet the different needs of all

pupils.
It is important that this should be affordable so should be carefully linked to your financial plans.
In yourapplication you will need to

A Describe your curriculum in detail, indicating whether you will offer a broad and balanced
curriculum and including the range of qualifications which might be offered;

A Set out aviablecurriculum model that shows what propasti of learning is given over to
each subject or area of learning for each year grang if any pupils will attend part time
how you will ensure that they receive an integrated curriculum and an appropriate
educational entitlemennt

A Explain how you witheet the needs of pupils who will be in your school for varying lengths
of time (if applicable);

A Outlinehow long your days, terms and years will be and why

A Outline your approach to the learning and achievement of pupils and demonstrate a high
level of anbition.
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D1. Set out a viable curriculum plan with appropriate focus on core
areas of learning

In this section you should provide information on what will be taught, and what qualificatonns
pupils will work towards.

In this section the DfEriteria state that you must:

9 describe the curriculum in detail, setting out how it will meet the different needs and
interests of all pupils including, for secondary students, the range of qualifications which
might be offered. You should confirm whethsou will offer a broad and balanced
curriculum, why your curriculum is appropriate for the children in your provision and how
you will meet their educational requirements, including how you will prepare pupils to
return successfully to age appropriate matream education or continue in education,
employment or training; and

1 if applicable, for children who attend your provision patime, set out how you will work
with the other provider(s) or school(s) they attend to ensure that they receive an
appropriate and integrated curriculum.

In preparing your application, it is important to note that DfE criteria state that:

i alternative provision Free Schools do not have to offer a broad and balanced curriculum,
but you must offer age and ability appropriate futional English, maths and ICT as a
minimum for children of compulsory school age;

1 good applications will set out a coherent curriculum plan, linked to the proposed financial
plans, which demonstrates a good understanding of the expected pupil populatgimws
a high level of ambition in meeting its needs and is focused on the learning and
achievement of those pupils; and

1 good applications will specifically address how the curriculum and its delivery will improve
pupil outcomes on a range of measures

The curriculum in your school must be appropriate for the children in your school and must meet
their educational requirements. Alternative Provision Free Schools are not required to provide a

G 6 N2 R |y Burrioutufn plafits6cR & curriculum is nstitable for the pupils. However,

you must offer the functional elements of English, maths and ICT as part of your core entitlement for
all students. The curriculum will need to be tailored to meet the individual needs of pupils.

If you will be working with secondary pupils, you should also outline the range of qualifications that
will be offered.
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AllFree Schools have the freedom to develop and structure their curriculum in response to local
circumstances and the individual neeafstheir pupils and the wider community. You are not

required to follow the National Curriculum, but can sloif you wish.This approach allows a
strongervocational focus in some cases, or more time to address basic literacy and numeracy needs
in others It permits a rich mix of subjects or areas of learning

If you want to provide a broad and balanced curriculum that does not follow the National Curriculum

@82dz YId 0SS AYyGSNBaildSR A \ConmpktingRiheyedordiokirSpettidna i S R LJdzo f
evidence and judgements Mtp://www.ofsted.gov.uk/resources/completingecord-of-inspection
evidenceandjudgementsindependentschools

You may also want to consider the criteria used by Ofsted to judge the quality of curriculum
provision. Your school will be inspected by Ofsted before opening, and again within the first two
years after opening. The currelmspection Frameworlkcanbe downloaded here:
http://www.ofsted.qov.uk/Ofstedhome/Formsand-quidarce/Browseall-
by/Other/General/Frameworor-the-inspectionof-maintainedschoolsin-Englandfrom-
Septembet2009

However, you should be aware that a new Ofsted school inspection framework is currently under
consultation and will commence from January 2012ou may like to look at this lirk

http://www.ofsted.gov.uk/news/shape -of-schootinspection2012-0

Implications of the curriculum

Your curriculum is central to what happens in the school. You should consider its impact on
everyother part of your plan and especially:

A Your vision;

Behaviour and attendance;
Class ge;

Staffing;

Premises; and

Budget.

> > > > >

Some questions to consider:
1 What will bedistinctive about your curriculum and the qualifications you offer?

Example One AP school offers a range of vocational qualifications for pupils at risk of
exclusion.

1 Will you use any other providers to enhance your curriculum?

Example One Pupil Refeal Unit (PRU) paid axternalprovider to build and then race go
1FNIAa gAGK GKS LlzZLIAf ad ¢ KAA&A LINE Gevaluatry gl a Y2
system.
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Your curriculum will also nedd cater for the needs and interests of the full rangfepupils in your
school including learners with different levels of ability, those who are learning English as an
additional language, and learners with social, emotional and behavioural difficulties.

Curriculum model
In this section DfE criteria statlkat you must:

9 set out how you will integrate and cater for pupils with varying referral lengths: from short
placements to longer ones; and

1 specify whether pupils will attend fultime or part-time and whether they will all have the
same school day andieek. If not, set out how you will manage the different attendae
patterns within the school.

.2dz oAff ySSR (2 O2yaARSNIK2¢g e2dz gAff dzasS (GKS =
needs and strengths, whilst meeting the minimum criteridaglish, Maths and ICT, in a way that
will be both affordable and manageable. It is also important to look at accreditation at secondary

level to prepare young people for the transition to further education, employment or training.

In addition towhat you want your pupils to learn you will also need to provide information about
how you will organise or structure this learning. In addition to conventional timetabling, there are
many ways in which this can be approached, including:

A Flexible use of curricuim time: this usually involves basing a curriculum on larger blocks of
time rather than on short periods. More practical subjects lend themselves to be taught in
longer sessions for example Art and Cooking whereas the core subjects of English and Maths
might be better taught in shorter periods more often in the week. In some cases, time is
allocated for the length of a specific project; in others, departments or year groups have an
agreed number of extended sessions to use for a specific purpose.

A Alternative curriculum pathwaysthese are usually designed for pupils with different
curricular/examination or learning needs and include courses designed to provide additional
support for underachieving pupils and those intended to accelerate the progress ofablere
pupils. These sessions might allow for a group of pupils to study for vocational qualifications off
site or be offered work related learning on a regular work experience placement.

A Focus on developing skills or addressing individual neadany pupilsn Alternative Provision
have unmet individual needs such as anger management or buildingstefm and resilience.
Part of the curriculum may also involve developing learning, study or research skillsitfoth
Wy 2 N £ Q fsPegifictingtabled lgssonsA Y

A Enrichment programmesii KSa S Ay @2t @3S LI FYyySR §SFNYyAy3a aSa:
timetable, either at the beginning or end of the day, at weekends or during holidays.
Attendance at these may be voluntary or expected. They taeget pupils with particular
leaning needs, for example those who have fallen behind in their reading, or may form part of
the delivery of a specialism or distinctive element of the curriculum for example engaging an
externalprovider to offer awtdoor pursuits, damaor music

A Curriculum delivery through themes or interdisciplinary links rather than discrete subjects
this is a popular way of engaging young people. This approach focuses on a major theme (eg.
the impact of rivers on the environment andcsal and economic development) and enables
pupils to explore it from a variety of perspectives, drawing on skills, knowledge and
understanding from a range of subjects.
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Yourcurriculum modelshould show the proportionf time that will be giverto each subject or area

of learning for each year group and should provide a clear and full account of the organisation of
LdzLIA £ 8 Q € SENYAY3I GAGKAY
period over which this cycle wilist. You should draw a distinction between compulsory and
optional subjectsThe example that follows illustrates one way of doing this:

YR FONR&& &SN INRdzLIE o

Year 10
As many
subjects as
you nee
Class 1 4 4 2 2 1 28
Class 2 4 4 2 2 1 1 2 28
Class 3 4 4 2 2 1 1 2 28
A
Etc

Number of hours

As many
classes as you allocated per cycle for

5

This information would then be
provided for each cohort / year
group as appropriate.

2dz At 1 yoor uz O2YAARSNI K2g &2dz gAff

needs in a way that will be both affordable and manageable.

Some questions toonsider include:

dza S G KS

A How will the amount of teaching time be matched to the differing needs of your pupils? How

personalised will your curriculum be?

Exampleln some Alternative Provisiathools different groups of pupils receive
different amounts of taughtime, depending on their needs. The rest of the time is
devoted to online subject delivery, selfipported study and other enrichment

activities.

1 How will your curricular offer ensure all pupils develop their literacy and numeracy skills to
a high standrd to enable them to enter the adult world?

Example:One Alternative Rvision school provides literacy and numeracy

enrichment classes as part of its after school enrichment programme that identified
pupils are expected to attend. Revision skill and gtskill sessions are also provided

Example:Another Pupil Referral Unit uses GOAL, an online assessment programme,
which allows pupils to focus any gaps in their learning. Pupils are then able to gain
Adult Literacy and Numeracy qualifications which amdmar in format and are

conducted online.
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D2. Provide a coherent and feasible school timetable and calendar

Fulktime and part time provision
In this section DfE criteria state that you must:

1 specify whether pupils will attend fultime or part-time andwhether they will all have the
same school day and week. If not, set out how you will manage the different attendance
patterns within the school;

Alternative Provision Free Schoobmoffer full and/or part time provision. If you intend to offer

part time provision at your Free School you should make this clear in your application, and set out
how your parttime provision would; where relevant; fit in with other provision making up the
LJdzLJA £ Qa S \aliiné dd&atiGngl provisian. T

Length ofschool day, term, and year
In this section DfE criteria state that you should:

9 set out expectations around the length of the school day, term and year. This should
include the number and length of lessons each day and your plans for extended hours and
shoud make a clear distinction between copulsory and optional activities.

In this section you should consider:
A How many terms will you divide the school year into and why?

Example Some schools have divided their year into five terms, separated by hotilays
equal length. This means there is less risk of the momentum of learning being lost through
the long summer break.

A Will every day be the same length? You may want to start later in the day and finish later
which can improve attendance of secondary agegils.

What will be the optimum length of lessons to maximise progress for your pupils? As already
mentioned some subjects are better delivered every day to ensure progress is maintained
Will all lessons be the same length for different subjects and ifferént groups of pupils?

You should also specify whether all pupils will have the same school day or week. If not, you must
set out how you will manage pupils with very different patterns ¢éadlance.

Guidelines for maintained schools

As an Alternative Provision Free Schamnl gio not need to followthe DfE guidelinesn the length
of the school day, term and yetor maintained schools, but they may be a good referendatpo

Wt dzZLIA £ & | NB NBEB I dzaaNds 190 @aysla jedBB ydeksy otk @@ision a2 NJ

least 380 sessions session being regarded as at least a-hwar period morning or afternoon. If

a school meets for fewer than 380 sessions a yhareducation may still be full time because the
AYlFffSNI ydzyoSNJ 2F aSaarazya Yleé 0SS 02YLISyal SR
The guidance also recommenaignimum amounts of taught time per weekor different key

stages, from 21 hours for Key Stage 1 to 24 hours for Key Stage 4.



Casestudies

Case Study Tailored pathways in a mainstream secondary school

Nine different tailored curriculum pathways are offered at Key Stage 4 at a maintained school i
south of England.

Brief description of the project

Each pathway is tailored tsuit certain abilities and interests. In addition to the core curriculum, t
pathways all offer a different selection of extra GCSE subijects for pupils to choose from, or a
particular focus; such as a BTEC in Sports Sciences or Performingdkrésnore vocational slant
such as a colleginked course in engineering.

Even within the core areas there are differences that take account of the interests of the pupils
(some study English Language and Literature while others take Media Studies; some patbway
Modular Science while the high achieving pathway does the three Individual Sciences.)

GLT @2dz2Q@S 320 OKAfRNBY 6K2 IINB Y20A0I G§SR
GKS@QNB Y2NB AYaLANBRI (KSNE  relsadlip toBdeé&ndlife S K
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Outcomes of the project

Behaviour and discipline in the school is evidence of the success of this project. There was on
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single exclusion lasewr, in a school of 1,400 pupils within the city centre area. The success of the
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and over the last four years the number of pupils achieving five A* tadrg at GCSE has risen
from 47% to 64%.

The value of letting children choose to study subjects in which they are interested is even more
apparent when core curriculum results are removed from the equation. 89 per cent of pupils ta
GCSE Leisure and Tism get a Grade A* to C, compared to a national average of 29, for examyg
Applied Business the figure is 82% against a national average of 58%.
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Case Study Mentoring and sport in an AP setting

An AP school in London wighvery high staff to student ratio, using mentoring relationships and sports
GNI AYyAy3 G2 RSGSt 2 Liestdeiri dhd halfstudedty gaik qudlifcatiéns. yR a St T

School model

The school recruits local, highly skilled staff from specialist spadanentoring backgrounds. They
represent strong role models with a positive image of respect, discipline, responsibility and good manners.
Many have shared similar experiences to the students and understand the problems they face. The
studentsrelatewdl (G2 GKS adlFF yR 2271 dzlJ G2 GKSY®P ¢KAaA
success.

This new and supportive environment, along with enjoyment of sports, helps students to develop an
understanding of achievement and reward. This raisedestdfiem and confidence is transferred to
academic work and qualifications. The school imparts a strong disciplinary ettlear and consistent se
of rewards and sanctions are used to help promote positive behaviour.

¢tKS aoOKz22f Qa Y2 Réhstantidaily raentériSg_rorh dtaNdvHo geinférge strong values apd
counsel students to take responsible decisions, understand the consequences of their actions, the nature
of cause and effect and the empowering nature of making positive decisions fos#iees.

Curriculum

The tailoredD dzZNNJ& Odzf dzY ff2¢6& | 6ARS NI}Iy3dS 2F OK2A0Sa
to pupil ratio to help them reach their goals and make a genuine decision about their future. The corg
curriculum includes:

A GCSEnglish and Maths (other GCSE options also available)

A BTEC First Certificate in Sport Level 2

ABTEC Art and Design Level 2

A CLalT (Computer Learning and Information Technology) / iTQ Level 2
A ASDAN Certificate of Personal Effectiveness

A Oneon-one literacysupport sessions for all students every week.

The fully equipped facilities and highly qualified staff allow for a full sg@a$®d curriculum including:

A Boxing

A Football

A Athletics

A Badminton

A Basketball

A Table Tennis

A Weight Training
A Rugby

This is supporté by a pastoral curriculum reflecting the ethos of personal responsibility, long term
thinking, understanding of cause and effect, respect for others and positive decision making. Furthe
specialist staff offer the following classes:

A Communication skilland employability
A Mediation and conflict resolution skills
A Anger management

A Sex and drugs awareness




Organisation of Pupils

In this section DfE criteria state that you must:

1 explain how pupils will be organised, for example througkar groups, tutor groups or
other class structures and how this links with and supports the education vision.

In this section you should explain how
pupils will be organised, both negular
lessons andoutside of the classroom
for example if they are organised into
different groupings for extraurricular
or pastoral activities. Pupils may be

2

organised through year groupsitor 5.

groups or other class structuregour

KI G

Key Stages are periods of learning set out in the
National Curriculum, which normally correspond to
the years and ges shown in the table. Children are

I N&y Sid A ak K

decisions about organisation of pupils
will be influenced byhe particular

needs of the pupils and the amount of
individual support required.

At a minimum, you should set out:

A Class size at each stage of
learning;

A The age range of each class; ar

normally assessed on completing Key Stages 2, 4 @
Key Corresponding years Usual age
stage of schooling range
1 Reception, 1 & 2 4¢7
2 3¢6 7¢11
3 7¢9 11¢14
4 10& 11 14¢ 16
5 MH 9 "MCa NOYE 16¢ 19

A How pupils will be allocated to

classes

You may wish to considéne following:

Al12¢ sAff 22dNJ OK24aSy 2NBIyA&lGA2Yy 27

curriculum?

A Will the system change as the school develops and if so how?

A How will your system of organising pupils improve learning outcomes?

It will also bemportant to consider the following constraints

A The number of pupils you have and their different characteristics including behavioural

needs;

A The availability of appropriately skilled, experienced and qualified staff; and

A Your budget (e.g. smaller classkmger school days and increased amountsreto-one

support will increase cost).
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Case Study

One AP school organises students into six groups of six on the basis of age and ability. Each
six is allocated a mentor who stays with thémoughout the day. These mentors have the followi
responsibilities:

1 Ensuring that the six students in their group come in on time;
9 Supervising various activities;

9 Counselling and supporting the students;

1 Promoting the disciplinary and ethical codetloé school; and

1 Ensuring a healthy and safe environment.

Each group follows its own timetable based on age and ability. As the group moves around th¢
premises from activity to activity, be it academic or sports, the group mentor is always present
Whenthe group enters a class or sporting activity, the presence of the specialist teacher or sp
coach along with the group mentor means that there are 2 adults to 6 students. Further senior
mentors are available to support the staff during incidents andchtmitor daily activities, bringing
the student to staff ratio to below 3:1.

Further information

The DfE provides a literature reviean pupil grouping and organisation of classes at:
http://www.education.gov.uk/schools/toolsandinitiatives/tripsresearchdigests/a0013256/themes
pupil-groupingand-organisatiorof-classes
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D3: Set out a clear strategy for ensuring that the needs of pupils with
differing abilities are met.

This sectiomeeds to outline a strategy to meet the needs of both pupils with SEN or learning
difficulties and those who are Gifted and Talented.

Special Educational Need€($ refers to children with learning difficulties, as well as children with
disabilities that make it harder for them to learn or access education than most children of the same
age and SEbhn encompass a wide range of conditions. Your school will Haigations to improve
access for disabled pupils and prevent discrimination. Some pupils with SEN or other additional
educational needs may benefit from temporary or extended support. You should note that, while
many children with SEN access alternativ@vision, children with statements of SEN should not
normally be educated by such piders on a longerm basis. An AlternativerévisionFree School

would not be expected tbe named in the statement of the child.

You will need to set out your apprdato disabled pupils and pupils with SEN, who may or may not
have a statement, and set out how you will have regard to the SEN Code of Practice.

In this section DfE criteria state that you must:

1 demonstrate an awareness of the varying needs of individpapils and have an effective
strategy for meeting them, including supporting those who need it and stretching the most
able (gifted and talented pupils);

9 set out your approach to supporting disabled pupils and pupils with special educational
needs, whomay or may not have a statement; and

1 set out how you will have regard to the Special Educational Needs Code of Practice.

Special Educational Needs ©Galinator (SENCO)

Alternative Provision Free Schools (like Pupil Referral Units) will not be ustiutory duty to

have a SENCO. However, the DfE conshtiaring a SENCO best practice (and this is a requirement
for mainstream Fre&chools) The SENCO for mainstream Free Schafsls ¢alled an Inclusion €o
ordinator or a Learning Support @odinator) must have Qualified Teacher Status (QTS). They are
responsible for the following tasks:

Managing schodbased provision;

Providing professional guidance to school staff on matters relating to SEN;
Advising the school leadership on SEN strategy; and

A Liaising with parents, carers, external agencies, professionals and the LA.

N N

A good SENCO can make a profound difference to helping a school develop its overall strategy
and help teachers deliver tailored support to individual pupils.
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Areas to Consider iMour Application

A

A

How the curriculum will be accessible to pupils with special educational needs;

Whether ICT could increase access and support pupils with additional and special
educational needs;

¢2 6KIG SEGSY(d LizLAf &Q yaSdnRken it dight He apprSpriatesS i
to provide other support, resources and spaces;

The role of the SENCO, class teachers and teaching assistants and how they will work
together to meet identified additional or special educational needs; and

Links with exteral services and agencies such as health and social care and with the LA
where pupils with SEN require additional help.

Different Levels of Need and SuppartA Graduated Approach

A Some pupils with SEN or other additional educational needs (AEN) may need temporary or

extended support within your Alternative Provision Free Schidw. diagram below sets out
the continuum of support that you may want to consider whigveloping a strategy for
supporting pupils with SEN or AEN.

The Class Teacher

A Arange of strategies and interventions can be used in the classroom when a pupil is having a temjpdrary
difficulty.

A This approach is likely to meet the needs of the majority of pupils.

e E—

School Action

A For pupils who still make insufficient progress.

A Identified in discussion with the SENCO.

A al @& NBadzZ i Ay (KS RS@St2LISyld 2F |y WLYRAGARGZ f
limited period.

School Action Plus

A Where difficulties continue despite School Action.

A Combination ofidditional help and more input from external professionals is considered.
A t I NBy (i a Q kconSedtlreljuRed ltoyolidain advice from outside professionals.

Referral & Statutory Assessment

A Applies to a very small number of pupils.

A Mayresult in a sttement of SEN which specifies the lamgm support required.

A The school, in consultation with the parents and external agencies can make a formal request, askingy
the Local Authority (LA) to initiate a statutory assessment.

A Parents or guardians can also kea formal request.

A ¢KS [! gArAff YSSR AYF2NXNI (A2Y ahdsippoB@HaReSy OS | ¢ 2 dzi
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Creating your SEN plan

It is upto schools to decide how to meet their legal duties to support each pupil with SEN following
consideratyy 2F GKS AYRAQGARdAzZ f OKAfRQa ySSRao LY R2Ay
guidance in the SEN Code of Practice:

http://www.e ducation.gov.uk/childrenandyoungpeople/sen/sen/guidance/a00131604&ke-code

of-practice

The SEN Code of Practice sets out guidance on policies and procedures aimed at enabling pupils with
SEN to reach their full potential, to be included fully in tiseinool communities, and to make a

successful transition to adulthood. You must read the SEN Code of Practice before setting out how
your school will have regard to the code and meet the key expectations (eg. having an identified
governor with specifico® A I KG 2 F (i K Sfor in€etng SpecaBEducitidh& Nekds 20K
ensuringthat parents are fully involved and understand the purpose of any intervention or

programme of action for their child.

Funding for SEN

A School Action and School ActionPlask f f 0SS Fdzy RSR T NReYGoiemisg a OK2 2 f ¢
.2Re& ogAff ySSR (2 RSOARS K2¢g G2 aLISYR (KS &aO0OK2
pupils with SEN and to do this in a way that is in line with thdamge and any statutory aspects
of the SEN Code of Practice.

A Any additional support identified in a statement is funded by the LA.s the LA that assesses
AT GKS AYRAGARAzZ f LlzLIAf Qa4 ySSRA adK2dzZ R 0S & dzLJL
the funding for this resource directly &chools. However, childresith statementsof SEN
should not normally be educated in an Alternative Provision Free School on a long term basis.

The Secretary of State has the role of ensuring that schools meeit SEN-unding Agreement
obligations.

Potential changes to SEN legislation

The Coalition Government has published a Green Paper 8tlggbort and aspiration: A new
approach to special educational needs and disabiliig consultation took place until 30 June 2011
andmay lead tachanges in SEN legislation.

The paper makes wideanging proposals including:

A A new approach to identifying SEN through a single Early Years detafcategory and
schootbased category of SEN;

A Anew single assessment process and Education, Health and Care Plan by 2014;
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A The option of a personal budget for all families with children with a statement of SEN or a new
Education, Health and Care Plan;

A Giving parents a real choice of school, either a mainstream or special school;

A LYGNRRdzOAY3I 3INBIGSNI AYRSLISYRSyld (G2 GKS laaSaay
involvement of the voluntary sector; and

A Personalised budgets for some education semice

More information can be found here:
http://www.education.gov.uk/childrenandyoungpeople/sen/a0075339/sengreenpaper

Gifted and alented

Biftedl Y R (i | chilirgnia® Raing people with an ability to develop significantly ahead of their
year group or with the potential to develop those abilities. Gifted learners are those who have the
abilities in one or more academic subjects and talented learners are thbséhave practical skills

in areas like sport, music, design or creative or performing arts. You should consider how you will
provide greater challenges in lessons and opportunities for pupils to develop or further develop
these abilities.

The use of ICIb support pupils with differing needs

f  show how you will use ICT, other agencies guattnersQ NBX & 2 dzZNDS & (2 & dzLJLJ2 NJ
and achievement of pupils of varying abilities and needs;

Some questions you might want to consider:are

1 Canyou usenline assessment for learning programmes to provide more individualised
learning?

1 Canyou use ICT not just as a discrete subject in its own right but also to support learning in
all subjects where appropriate?

9 Is an ICT suite the most effective use ofdEWould computers and interactive whiteboards
in each teaching area be more appropriate?

Preparing for transition

9 set out how you will prepare pupils to successfully return to mainstream schools or to
enter further education, training or employment.

You willneed to address how pupils at your school will be supported to move onto the next stage of
their education. This might be reintegration in a mainstream school after a period of time in your
Alternative Provision Free School. This may be partigulalevant to those pupils who have been
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permanently excluded in the early stages of their secondary education. It might also be at the end of
compulsory schooling at the point of transition into Employment, Further Education or Training.
Many vulnerableupils find these key transition points difficult to cope with without support.

Overcoming barriers to learning

9 describe the strategies you will use to overcome barriers to learning and achievement such
da LidzLIAf aQ 0 SKIF @A 2 dzNJ ethiedn QuiiokrBakdtr#amGdhadillE G K 0 K|

Therearey dzYo SNJ 2F T NBl & 2F ySSR 46KAOK OFy AYLI OG 2y
as follows

Communication and Interaction

Cognition e.g. dyslexia

Behaviour , emotional and social development
sensoy and physical needs

= =4 =4 =

In order to break down barriers to learning you will need to consider how you will address such
needs .Some questions you might like to consider are

9 Can you use group and pair workspportan individual child?
T Is there anyspecialist equipment that you might need to address a particular need?

Further information

Links for mainstream schools which you may find useful:

Completing the record of inspection evidence and judgemer8gction 162A independent school
Inspectionguidance(Ofsted,Reference no090051) provides guidance for inspecting the curriculum
of Independent schools which may be helpful.

http://www.ofsted.gov.uk/resources/completingecord-of-inspectiorevidenceandjudgements
independentschools

The Framework for School Inspectig@fsted,Reference no090019) provides the presentiteria

and descriptors set out in the inspection framework and guidance illustrate the standards of
performance and effectiveness expected of schools. It is therefore a valuable source document for
schools seeking to implement a robust, nationally refeexd, self evaluation system.

http://www.ofsted.gov.uk/Ofstedhome/Formsand-quidance/Browseall-
by/Other/General/Frameworfor-the-inspectionof-maintainedschoolsin-Englandfrom-
September2009

Proposals for inspection arrangements for maintained schools and academies from January 2012

The draft framework and evaluation schetkiare available for download

http://www.ofsted.gov.uk/resources/draffframeworkfor-schootinspectionjanuary2012
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Guidance on the organisation of leaimg from the SpecialistSchools and Academies Trust
(SSATtp://curriculumdesign.ssatrust.org.uk/Resources/index.php/How _do_we_organise_learning

Y%3F

Specific links relating to SEN:

A

A

5F9Qa 2 T Rth/Ovviv.dducatibnay®.uk/childrenandyoungpeople/sen/sen

Implementing the Disability Discrimination Act in schools and Eadwrg settingdgs an

essential guide to the duties set out in the DDA in theRTIM publication. It is designed to
help schools and LAs to fulfil their obligations to improve access and prevent discrimination:
http://www.education.gov.uk/publications/standard/publicationdetail/page1/DfES%200160
%202006

Guidance for schools on the Equality Act
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/e
qualityanddiversity/a0064570/thequality-act2010

The Equality Commissidmsproduced guidance on the new Equality Impact Statement for
Public bodieshttp://www.equalityhumanrights.com/uploaded _files/PSD/eiaguidance.pdf

SEN National Guidance and FA@Qvw.education.gov.uk/schools/pugiipport/SEN

LYF2NXIGA2y 2y YSSGAy3d Lzt aQ ySSRaxX {9b
We¢KS 9FFSOGADS wwrfasin.aagluk G KS { 9b/ hQY

SEN & ICT weblinkttp://www.abilitynet.orqg.uk/
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D4. Tell us how your definitions and measures of success will deliver
your aspirations for pupil achievement

In this sectioryou need show how you will define and measunecess for the whole school and for
individual pupils and to make reference back to any targets stated in your educational vision and
provide more detail. You could demonstrate success for the whole school by describing your self
evaluation process in sontetail. To demonstrate the success and as important the progress of
individual pupils you will need to consider what monitoring and tracking systems you might use.

The ultimate success for any school is the development and achievement of its pupitkeritoor
succeed, a school needs to know itself well, decide where it wants to get to and determine the path
for getting there. However, schools are complex organisations and this means that the process is not
always straightforward.

Having set out its goglgour school should undertake a constant, rigorous cyckelbevaluation
The process should be simple and integrated with other school management systems; it should also
include listening and responding to the views of those involved in and witBaheol.

In order to demonstrate that you have a robust plan for pupil development and achievement, your
application should answer the following questions:

A How will you define success? (both whole school success and pupil success)
A How will success be measat? (whole school and individual pupils)
A Who will be accountable for success?

How will you define success?
In this section DfE criteria states thaiyymust:

9 outline the targets that are proposed, why these are suitable to measure the delivery of
your education vision, and what your sategy will be to achieve these.

Depending on your vision and ethos, you could def
There are many @ssible definitions of success. success in many ways. Examples include:
Some, for example, may relate specifically to )
LldzLJA £ 8Q FaGaGFrAYYSyd |yR A All pupilsmaster functional elements of
to do with their participation in specifaspects English and mathematigsbtaining a
of school life, such as playing a musical gualification which either incorporates this g
instrument. Other definitions may be more ~ astandalone qualification)
F62dzi LizLIAf aQ RS&AGAYI GA A Every pupil achieves their personalised
further and higher education after they leave attendance target.
school. FoAlternative Provision FreeBools it A X% of pupils are successfully reintegrated
is likely tobe important for children or young into mainstream provision.
people to have highly personalised goals A X% of pupils achiew@vocational
though some aspects, such as attendance, are qualification.
likely to be consistent for all childreRor A X% of pupils progress to further training or

employment.




example, you could create a learning plan with
targets for each pupil.

Your definition of sacess should be determined, golarge degree, by the targets you have set out in

your educational visioh L aK2dzZ R AYyO2NLIRN}IYGS Fff 2F GKS AYR
time, if everything had goneell and your school was achieving your pararvision. Above all, it

should be:

A Clear and simple

A Based on data

A Known to the whole schopl

A Achievable through efficient use of the resources at your dispesal
A

Linked to a specified time by which you will achieve it (e.g. in 2 years)

How will succesbe measured?

9 describe the proposed success measures for individual pupils and the whole school and
how these will be monitored, reviewed andeported.

9EG S Ny I ffesx @&2dzNJ & OK 2parflyhiough Omded SispéctionIhdsé provide Y S| & dzN
an independent, external evaluation.

A You willreceive an inspectiobefore openingto provide you with an independent
NBEIAAGNI GA2Y ydzYoSNJ 6 KAOK SyadzaNBa GKFIG GKS &

A Youwill then receive durther inspection,usually in the first 2 years of openingo evaluate
@2dzNJ a0K22f Qa STFSOUADSYySaa FyR RSUSNNVAYS 4KI
evidence.
Yourseltevaluationsystem will allow you to identify and reselissues without having to wait for

inspections. The core indicators you should trale&uld include the five key elements which Ofsted
will be inspecting

Achievement

Quiality of Teaching

Behaviour and Safety

Quiality of Leadership and Management
Overall Effectiveness

=A =4 =4 4 =9

However other aspectavhich are important also are

A Attainment and progressiade since the pupil entered the provisi@Pupil Referral Units
will generally not appear in performance tables because their cohorts are usually so small
that individual pup#Cresults could be iddtified if they were publishey
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Quality of learning

Pupil attendance

> > >

Pupil€enjoyment of schogl
A Parent€and carer€attitudes; and
A Budget planning and value for money

In this section, you should describe the internal systems by which the governgoaragchool will

hold the Principal and other staff to account. Yealfevaluation system will allowour Principal

and staffto track youra O K 2p2rforfhdnce againstour own definition of succesthat is linked to
@2dz2NJ a0K22f Qa urdelidlahdiczisysteld sBculd iehtifydmonitar and evaluate
GK2aS AYRAOIFIG2NRE GKFG gAft dA GAYIFGStEe AYLI O
are and how they relate to each other. For example, the links between leadership, teacleing, th
OdzNNX Odzf dzYX aasSaayvYSyidz LlzhAataQ FGddiSyRFyOST o
Ay@2t 3SYSyiGz GKS STFFSOGAGS dzasS 2F NBaz2dzNDOSa

All good sekevaluation systems share certain characteristics:

A Headteachersenior leadersstaff and pupils ardully involved.

[atN

A SeliS@I f dzr GA2y Aa I O2yiGAydz2zdza LINROSaa y?2
of the school and its pupils rather than the requirements of external bodies.
A A range of quatitative and qualitative indicators are measuréskebox).

A These indicators are selected carefully to ensure they capture the most important
information about the success of the school.

A Dayto-day nonitoring within the schools sharply focused on thesedicators

A Strengths and weaknesses, particularly in teacHearning behaviour and attendance are
rigorously analysed and this leads to plans for continuous improvement.

A The school compares itself with similar schools nationally and uses this infomtatset
challenging targets.
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Different types of indicator

Quantitative indicatorsare measures that a number can easily be put against. They include:

A pupil numbers

A assessment dataot just for academic achievement but for progress in other aspects of the
pupil such as self esteem and confidence
attendance;
reintegration into mainstream provision;
progression rates to further or higher education; and

A exclusions.
The data might banalysed at individual pupil level, or for groups such as those on Free School Me
with a Special Educational Need or by cohbrif G N} O1 Ay 3 LldzLIAf 4 Q OdzNNS
take care that the assessment information provided by teacheasdsrate.

LD D

Quialitative indicatorsare important fortelling you things that the numbers do hsuch as parent
satisfaction Evidence for them can be gathered, for example, fqumstionnairesinterviews with

pupils and parentandlesson observations. Emeworks which provide the criteria for national
standards can help to bring about consistency and rigour when making judgements based on qual
information. One example would be the Ofsted Framework for School Inspection.

als

tati

Monitoring and Tracking indrzidual pupils

1

set out plans to develop pupil assessment and tracking systems.

There are a number of commercially produced systems for monitoring and tracking pupils. The most
important issue is that you should be able to obtain some baseline data on theofeel child

whens/he enters your school and then there should be soorenfof regular monitoring of

performance whilst the child is in your school and then a final form of assessment which will
demonstrate the progress the individual child has made from the starting point

Who will be accountable for success?

Definingand 8 I & dzZNRA y 3 & 2 dzNdilladDIks2l & paQitive réastirlS nfess dhere is clear
accountability A goodaccountabilitysystem has the following characteristics:

A

A

A

TheHeadteachers regularly held accountable for the success of the school by the gogern
body,

All staff have clear job descriptioasd there is a robust performance management process
in place

It is clear which member of staff is ultimately responsible for ensuring the achievement of
SIFOK 2F GKS aokKkz22fQa 3A21faT
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A A line management systeand structure ensures every member of staff is held accountable
for the outcomes of students in their area of responsihility

A Accountability is supportive, rather than punitive, with positive as well as negative incentives
for performance and

A Where perfomance is not satisfactoryhere isa clearly defined, well eomunicated
procedure to address both capability and competency issues which encoutlagasaff
member to improve as well as providing consequences if they do not.

51



Further information
(some of which is designed for mainstream schools, but which you may find helpful)

A Guide to the Law for School Governofauidance for school governors on their legal
responsibilities and how these fit in with the responsibilities of Headteacherthe Local Authority

(LA) and the Secretary of State for the Department for Educalfibisguide sets out the statutory
requirements relating to governing body responsibiliti€se explanatory text should be read
alongside the Law and Guidance sectilisted at the end of eacbhapter, and any information on
governance providedybthe LA. This document also includes a comprehensive and very useful
glossary of terms.
http://www.governornet.co.uk/publishArticle.cfm?topicAreald=26&contentld=1347&pageStart=1&s
ortOrder=c.publishDAte

DfEPerformance Tablesfhese tables give information on the achievement and attainment of
pupils inprimary and secondary schools and colleges for key stages 2, 4 and 5, and how they
compare with other schools in their Local Authority (LA) area and in England as a whole. The
tables include LA maintained schools, Academies, CighnologyColleges, Indgendent schools
and Special schoolfittp://www.education.gov.uk/performancetables/

The Framework for School Inspectig@fsted,Reference no090019) provides the criteria and
descriptors set out in the inspection framework and guidance illustrates the standards of
performance and effectiveness expected of schools. It is therefore a valuable source document for
schools seeking to implement almest, nationally referenced, sedfvaluation system.
http://www.ofsted.gov.uk/Ofstedhome/Formsand-guidance/Browseall-
by/Other/General/FrameworKor-the-inspectionof-maintainedschoolsin-Englandfrom-
September2009

Ofstedalso provides other useful guidance materials including:

A Supplementary guidance and resources for inspeschttp://www.ofsted.gov.uk/Ofsted
home/Formsand-guidance/Browseall-by/Educationand-skills/Schools/Supplementary
guidanceandresourcesfor-inspectors

A School self evaluation and the SEffp://ww w.ofsted.gov.uk/Ofstechome/Formsand-
quidance/Browsall-by/Educatiorand-skills/Schools/Sekvaluatiorand-the-SEF

A new relationship with schools: Improving performance through school salaluation (DfES
12902005DO€EEN) identifies some key points about sedfaluation that schools should take into
account:http://www.ofsted.gov.uk/Ofstedhome/Publicationsandresearch/Browsalll-
by/Documentsby-type/Thematicreports/A-new-relationshipwith-schoolsimprovingperformance
throughrschootselfevaluation

The Performance Managememtrrangements for teachers artdeadteachers employed bylacal

Authority or a governing body in England are set out in legislation via The Education (School Teacher
Performance Management) (England) Regulations 2006.
http://www.legislation.gov.uk/uksi/2006/2661/contents/made
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D5. Describe how your approach to b ehaviour management, pupil
wellbeing and attendance will improve pupil outcomes

In this section you mugstet out strategies for promoting good behaviour, attendance, pupil well

being and safeguarding, all of which are key to a successful school. It is important to emphasise how
these strategies are informed by your vision and linkedaising standards and educational

outcomes.

Working to achieve goodehaviour, good attendance and positive relationships and attitudes to

f SENYAY3 gAft 68 188 (G2 82dNJ CNBS {OK22tQa &dz00
LJd

Schools,youwif SSR (2 SaillofAdaK K2g &2dz 6Aff I RRNBaa
with a view to them returning to mainstream school or to further education, training or
employment.

In this section you should consider producing draft behaviour and attendapolicies that your
school could adopt upon opening. Example policies can be found using the links provided in
GFAINIKSNI AYTF2NXI GA2YyE D

You will need to consider current legislative requirements and the criteria in the Ofsted inspection
framework when devisg your policies. There are differences in the law between maintained

schools and Academies. Nevertheless, you could look at legislative guidance for maintained schools
as a model of good practice.

Your application will need to address the following sfiiens:

Al12g oAttt 22dN) aOKz22fQa SGK2a LINRBY2GS 3I22R
A Howwill you address discipline issues?

A How will you secure good attendance?

A How will you develop positive relationships and attitudes to learning?

Other sections of the application wilhve implied much of the information which you need to
include here: ér example, your system for organising pupils maydesigned t@romote good
behaviour. However, you shouékplainthe relevant pointsn more detailhere. One approach
would be to provide the proposed behaviour and attendance policies for your school.

When preparing this part of your application, DfE criteria state that you must:

9 describe how these strategies are informed by your vision and linkeddising standards
and educational outcomes.

Promoting good behaviour and addressing discipline issues.
In this section DfE criteria states that you must

9 set out detailed strategies for promoting good behaviour and attendance that are
appropriate for yourpupils;
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For many AP Free Schools, addressing discipline issues and ensuring good behaviour will be central

2
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your behaviour policy should include disciplipaneasures, promote good behaviour and deter bad
behaviour particularlybullying, and should be publicised to everyone involved in the school.

Good behaviour can be reinforced through:

A

> > >

Stimulating and engaging teaching that meets the needs of pupils.
Hfective, targeted support for individual pupils whose behaviour is particularly challenging
Jear expectations and behaviour policiekiah are consistently applied; and
Effective rewards and sanctions which the pupils understand.

Securing good attendance

All schools have a legal obligation to keep an accurate attendance register.

In addition to this statutory responsibility, you will need to secure high attendance to meet your
educational goals.

Key onsiderations

You should state how the ethos and goals of you
school will promote and lead to good attendance
This statement should:

A

Emphasise the link between school
attendance, effective teaching and
learning,discipline standards and pupil
safety and wellbeing; and

Be explicit that the goal is to ensure all
pupils achieve their full potential in a
learning environment where they fée
safe, happy, accepted and included.

The impact of good teaching

G¢KS 0SGU0SNI dakos, the dzl
0SGGSNI GKS &aiGdzRSy (4
leadership and management, high quality
teaching and a flexible curriculum have a
AAIAYATFAOLYG AYLI O
particular, there is a strong correlation
between inspection judgements about
attendance and the quality of teaching and
f SIENYyAy3Ide

Attendance in secondary schools, Ofsted
2007
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Checklist for behaviour and attendance policies

Policies on behaviour and attendance should answer the following questions:

A How will your ethos and goals inform your approach to promoting good behaviour and
attendance?

A How will you communicate your policies to everyone involved with the school, including
parents, and ensure they contribute and take ownership?

A How will you make sure your policies on behaviour and attendance link to other pertinent
statutory policies, especially bullying?

A Who will be accountable and responsible for what?

A How will you set clear and high standards, including in a code of conduct, using positive
language?

A How will you use rewards and sanctions?

A What support and training will yoprovide for all staff, including neteaching staff and
governors?

A What support will you provide for parents and carers who want to learn more about how to
their children do well?

A How will you monitor and evaluate your policies and consult on revigwiam so that they are
fair and applied consistently?

Promoting Pupil wellbeing

1 describe how you will promote pupil wellbeing, including through pastoral care and
strategies fortackling bullying.

You should provide details afhat strategy you will put in place to ensure pupil weding. This

AK2dzf R Ay OfdzRS 620K LIKe&aAOlf IyR SY2UA2ylf 6Sftfa
being is excellent , personalised teaching and learning to ensure that every chiésaheir full

potential but it is important to remember that pupil wddkeing has a huge impact on achievement. If

a child has poor health or has little emotional resilience they will find it more difficult to learn.

You should consider what pastoral cg@i will be providing and include details in this sectigou
might want to consider making reference to pastoral policies some examples of which are: Health
education, Drug Education, Spiritual, Moral and Social and Cultural Education, Substases $&su
and Relationship Education and Amullying policies.
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Promoting Safeguarding

9 describe how you will ensure that pupils are kept safe and how you will comply with the
relevart safeguarding requirements.

You should provide details of how your schimtends to keep pupils safe. Safeguarding is a legal
duty and you must comply with legislation.

There is very comprehensive guidance in the link below which came into force in January 2007 and
which covers all aspects of Safeguarding with referencaltwational settings.

https://www.education.gov.uk/publications/standard/publicationdetail/pagel/dfé421 72006

Safeguarding is about providing a safe environment for pupils to learn in and staff to work in and
includes the following key areas

1 Child Protection Policy and Procedures including a duty to protect children from
maltreatment

Safer Recruitment procedures

Procedures to deal with allegations of abuse against members of staff and volunteers
Care and Control e.gse of Physical restraint procedures such as Team Teach
Boundaries to professional behaviour

Unsafe and poor Practice

Safe Internet Use

Risk assessmés

Visits and out of school activities

= =4 =4 4 -4 -4 A 4

Youshouldmake links to your Behaviour and Anti Bullying policy.
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D6: Demonstrate your understanding of the local community and its
needs, and your plans for sharing facilities with other schools and the
wider community.

In this section of the application you need to demonstrate wbawrschool is the best solution fo
providing for the needs of students, who due to illness, exclusion from school, or other reas®ns,
not receivihgsuitable education in the local area. Areas that need to be highlighted in your
application include

1 How your vision, ethos and desighthe school curriculum, has been developed taking into
account the needs of the students who will come to your school

How your school will work with others to deliver the outcomes that students naad

How you will develop and maintain goeoelationships with school stakeholders so that your
school can continuously improve its curriculum offer in the light of changing community
needs

T
1

It is important that you listen to the views of as many stakeholders in your school as possible. You
shouldconsider the following:

9 Although parents cannot choose to send their child to an Alternative Provision Free School,
you would benefit from listening to the views faimilies who might havéheir children
referred to your school by other commissioners, dronalready have children in another AP
setting;

1 You should listen to the views pbung people who might attend your schodrlhis is a
requirement for 1619 provision, but would also make a positive contribution to your
educational plan for young peopldé compulsory school age;

1 schools and other services, such as social services, or the health authority, may refer young
people to your school so it is important that your plans fulfil needs they have identified; and

9 local authorites, schools and acadéesneedto approve your AP Free School as a provider,
andmaybe the major commissioner of your service.

Understanding your pupil intake

In this section DfE criteria state that you must:

I demonstrate a good understanding of the community yopupil intake will come from
and show how the education plan reflects that while retaining high expectations for pupil
achievement;

Whether or not they will be the main commissioner of places at your school, it is worth establishing
a close relationship ith your Local Authority (and neighbouring LAs where appropriate).They will
have specific information about the needs of students in the local area, gaps in provision and
outcomes that need improvement. By working closely with the LA when designinggraai, you

will be able to:
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1 demonstrate the specific need for yoAPschoo]
9 improve your ability to evidence demanand
1 market your school effectively.

The first step in understanding the community you will serve is to investigate relevant avddddle
The LA will have detailed information about students in AP in the local area. Analyse this
information to discover:

1 Currentoutcomes for studentattending alternative provision;
1 Gaps in provisioidentified by the LA;
1 The performance of localternative provision providers for this group of students.
Performance means:
0 attainment (what results the students get) and
o0 achievement (how much progress students make);
1 Any gaps in educational achievement between different groups such as
0 boys and gis;
0 students of different ethnic backgrounds
0 students eligible for free school meals and their peers
Issues that the LA have identified as needing improvement for this group of students;
Local enployment statisticsor young people from AP;
The cultural makeip of thestudents who attend AP locally; and
Health statistics such as obesity rathsspital admissions and accidents amongst AP
students.

= =4 =4 =

You need to make clear in your application that your Free School will address specifioéssiing
improvement for this student group in the local area.

In addition, this analysis will help you to identify key groups that you will need to listen to in order to
make sure your school serves the needs of the community.

Stakeholders in your school

Groups whom you should considawnsultinginclude:

>

The LA;

Maintained schools andcademiesn your area

Young people

Parentsg both of the children who will attend your school and others
Other AP providers

Businesses and business organisations;

Charities;

Voluntary organisations

Social enterprises (organisations who run not for profit businessdirectly help the
community)

Colleges and universities;

>y > D> D

>
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Faith groups and churches;

wSAARSYy:GaQ INRAZIAAT

The local MP;

Local borough councillors;

Housing providers; and

Statutory organisations including social services, and the health authority.

Howto find out the views of different sectors of the community

You will need to use a range of strategies to consult with different stakeholders in your school. Your
group will need to be active in approaching the community directly. Leaflets, advedaimgaigns

and forums can be useful, but rely on people being motivated to engage with your Free School
proposal.

The following list gives ideas of which sections of the community to contact, and how to consult with

them:

T

Work in collaboration with local bools who use AP providers, to establish their
expectations, and gaps in local provision

Try to establish positive working relationships with other AP providers. Emphasise a
partnership model of working, and seek their advice on what your free scholal cou
contribute to AP locally

Through schools and other AP providers, arrange to meet with young people and their
families who are either already involved with AP, or for whom AP is likely to become an
option;

Find out from schools which agencies and orgatibns come to their termly mutagency
planning (MAP) meeting, and contact these agencies for advice and possible collahoration
The local Youth Offending Team service is likely to be involved with many students who have
been excluded from school, or wlare at risk of exclusion. They may offer you the
opportunity to meet with young people, and will also have advice about gaps in prgvision
Investigate, and contact, who provides education for young people who have long term
health needs in the local ase which means that they cannot attend school

Make contact with the LA Education Welfare Service, who will be able to help you develop
your school plan to be attractive to students who are persistently absent from school, or
who are school refusers

Engag with the local Child and Adolescent Mental Health team who will be involved with
families and young people who find school challenging

Meet with the Police Safer Neighbourhood teams

Investigate whether there is local @vdination of parenting programes in your area. If so,
use their contacts to gather information from parents, young people and professjonals
Contact social services and the health authonityog A t £ Kl @S WAy Of dzaA 2y

VIS
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be invaluable
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1 The localCommunity and Voluntary Sectéssociation wilhave contacts with organisations
including charities, social enterprises, and voluntary groups, working with your student
group and their families

1 Make contact with Places of Worship in your area. Activities that these organisatiens off
to the wholecommunity, such as mother and toddler groups, O@ldak Clubs, and youth
clubs will also help you to gather information from parents and young people

¢ r1al G2 YSSG t20Ft O2dzyOAftf2NRX SalLISOALLT @
and

1 A the local MP for their support. Ideally, arrange to meet them so you can outline your
plans, and explain how your school has been developed to meet the needs and aspirations
of the client group

Questions to ask, and how the information you gather chelp you develop
your curriculum plan

You will need to be strategic in the questions you ask in order to develop your educational plan to
best meet the needs of the students that will come to your school. The table below gives
suggestions regarding thgpe of questions you could ask some of the different sections of the
community, and how the information they give you could influence your curriculum plan.

Group Possible questions How to incorporate this
information into your
educational plan

Parents What aspirations do you Include outcomes as KPIs

Reflect views in the vision
and ethos

have for your children?
How could we support you
to best help your child?

Include outcomes as KPIs
Include views in vision and
ethos

Young people What makes good AP
provision?

How would you like our
school to be?

How could our school help
you become the sort of

personyou hope to be?

Ensure the curriculum and

LA/ statutory organisations

What gaps are there in
provision locally?

What are your priorities for
improvement for thisclient
group?

Which outcomes for this
group of young people need
most improvement in this
borough?

work of the school directly
supports these areas
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Businesses

What skills would make
young people from our
school employable?

Include characteristics as
KPIs and in school vision
Curriculum directly
addresses the areas needin
development

Charities/ voluntary
organisations/ community
interest companies

What are the needs of this
client group?

What could our school do to
help?

Work collaboratively, sharing
resources and expertise to
make the curriculum offer
appropriate to these needs

Other schools in the area/
alternative provision
providers

How could provision be
improved for this group of
students?

Ensure Free School
curriculumprovides for gaps
in educational provision

Colleges and universities

Are there any gaps in
performance in particular
courses when students in th
group arrive at your
institution?

Would you be interested in
having students from our
Free School on coursesith
appropriate support from
the student and staff?

School curriculum targets
areas identified

Courses might include a
student who is very capable
in Maths following courses
more advanced than those
on offer at the Free School,
student fluent in a home
language studying for
accreditation.

Social services/ health
authority

What barriers do these
clients face in terms of
becoming economically
secure and making a positiv
contribution to society?

Curriculum provides input ot
the specific barriers
productive adult lives

Incorporating information from stakeholders and developinglationships to

meet student needs

9 describe any plans you have for working with other schools, educational establishments or
the wider community;

Good educational plansill directly address the needs of students with the characteristics to whom

your school will offer places, and explain how you will develop relationships that can support

improved outcomes.
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The table below shows how different schools could develop ttaticational vision, and community
relationships, on the basis of consultation with the community.

Group | What needs and aspirationg What the school has as an | The curriculum
the community have outcome to reflect
community needs
A Data indicates that students All students will make a Detailed baseline
Ay 't KI @S Wiminimum of 1 level progresy assessment identifying gap:
and English subject in English and Maths within
knowledge due to fractured| 1 term in the AP Free Schoq Intensive support from
educational histories subject specialist teachers,
including extended school
day with extra Maths and
English development
B LA information shows high | All students will achieve Curriculum includes time
numbers of students in AP | level 2 in Personal and sati| allocation for PSD/ SRE
become teenage parents | development, including an
emphasis on Sex and SRE delivered by specialist
Relationship Education (SR| SRE teachers
C High proportion of students| All students will be able to | Personality, social and
in AP involved in risky identify risky behaviours environmental assessment
behaviours that effect All students will have a will identify which risky
academigerformance Wwiz22f 62EQ 2 T |behaviourstudents are
(drink, drugs, crime) avoiding risky behaviours | involved in
Targeted curriculum,
delivered by specially
trained workers, will help
students identify, and
develop skills to avoid, risky
behaviours
D Few students leave AP with All students will be able Working in collaboration
5 separate GCSEs develop a personaksl with schools, other AP
curriculum, including providers, colleges and
pathways that include universities, the curriculum
multiple, separate GCSEs | offer will offer a range of
academic and vocational
subjects
E Parents and youngeople No student will become Curriculum includes career

have low aspirations for the
future

NEET

planning throughout the
school

During their time at the
school, all students
experience a variety of high
quality educational , training
and employment
envronments
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F Parents are concerned aboy Giving students tangible jeb Curriculum developsork
high rates of youth related skills related skills

unemployment
Local businesses, voluntary

Businesses in the area organisations, and charities
complain that school leaver offer frequent work

do not have the necessary experience

skills to be effective in a

workplace Business leaders act as

mentors in the school

Promoting good community relations
9 set out how you will promote good community relations.

Inyour application, your group needs to explain how your school will continue to listen to various
community groups and stakeholders, in order to monitor, evaluate and develop the educational

plan. Community needs change over time, and it is importantih&tS & OK2 2t Qa &a i N¥ G S 37
continues to consider all the information outlined in the sections above.

Demographic, school performance and LA data is typically published annually. Contact with various
sectors could take place more frequently than thi@ood applications will indicate

1 when information gathering will take place with different sectors of the community, in their
school calendar; and

1 which staff will be responsible and accountable for ensuring that this feedback is reflected in
the schoolsvaluation and improvement systems.

Further information

Contact NSNor tailored specialist advicénfo@newschoolsnetwork.org

TheOffice of National Statisticshttp://www.ons.gov.uk/ons/index.html

School performance tablesttp://www.education.gov.uk/performancetables

National Council for Voluntary Organisationittp://www.ncvo-vol.org.uk/membership/meebur-
members
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E: Evidence of demand and marketing
This section is relevant to everyone involvedtithe school.

Applications for Alternative Provision Free Schools must demonstrate demanddmmissioners
local authorities, schools and Academiés the local area and, where appropriate,-18 year old
students.

As part of your application you will need to provide written evidence from commissioners to
support your evidence of demand and, if appropriategnfirmation that 16-19 year olds would
apply to your schooln the same way as they would to mainstream I provision.

You may also wisio include evidence of support from parents whose children currently access the
type of provision you are proposintf you choose to do this you should submit the age and
postcode of the children, but not the names of thgrstories.

Please noteif you are holding private information in electronic copy, your Company Limited by
Ddzl NI} yiS8S 6Aff ySSR (G2 NBIAAGSNI voudakfinddatS Ly F2 NI
more at this link:http://www.ico.gov.uk/for_organisations/data_protection/notification.aspx

Why demandmatters

Alternative Provision Free School applications will only be approved where there is demonstrable
demandfrom commissioners (Local Authorities, schools and Academies) for the number of places
and type of alternative provision your school will offer. Where appropriate, this demand will also
come directly from 1619 year old students.

Developing a shared undstanding of the role your school will play in local Alternative Provision
and building strong working relationships withAs isvital. LAs, schools and Academies are the
only institutions that can refer children to your Alternativerovision Free Schooind, due to the
nature of AP and the high turnover of pupils, they will continue to make referrals throughout the
academic year.

The DfE will want to see evidence of demand for three reasons:
A If there are no pupils, there is no need for a school;

A If yourapplicationis successful the DfE may be giving you money for capitakneambts
(before you open) and statip costs (before you are full). They want to see robust evidence
that the school will be the size you predict before they commit that moneg; an

A The principle behind the Free School policy is to give more parents and pupils the option of a
good school. Where appropriate you should therefore be engaging with the young people
themselves.

What is required?

You need to include in principle commitments from commissiottesthey would be willing to
placechildren at your schoand,where appropriatefrom 16-19 year old pupils that they would be
willing to attendyour school. You musgtrovide evidence of demand showing that commissioners
anticipate needing to refechildrento your school in sufficient numbéhat you will be financially

viable in your first two years of operation. Your conversations with commisssowill help you form

an idea of your steady state school population, which will in turn allow you to establish the financial
viability of your schoolThe support from commissioners should take the form of a letter indicating
the anticipated number of gpils they would refer in a typical year to your type of provision

(including age ranges), as well as a commitment to pay the costs that you propose to charge per
pupil or per place. You could also collect details of any perceived shortage of locabprovisi
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If you are proposing Alternative Provision which includes pupils agd® l#en you must provide
demand directly from the young people themselves. When submitting this data to the@fE

should not include the names of the young people. Howevair gpplication must include the
template of your survey form, including the questions asked. These must show that the demand is
for your specifipost16 provision You do not need to provide copies of the individual cortgale
survey forms.

When collecting evidence you should ensure that you get contact detate dfiterested young
peoplein order to keep them informed.

You must demonstrate how you havaised or how you intend toaise awareness of the school and
make it attractive to commissioners in the geographical area. This may involve engagement with
local voluntary organisations. If you are proposing to adopt a faith ethos, you must also demonstrate
that you are engaging with organisations of other faiths aaden For example, you might describe

the other places of worship and ndaith organisations/ou have visited to generate support.

You should also, at this point in the application, consider providing wider demographic data about
local need for your typefgrovision in the area.

Keyinformation about engaging with the local community is included in section E4 below.

If you are an existing provider you will need to demonstrate evidence of demand beyond your
existing pupil base and/or existing commissioners. Some of the ways in which you could do this are:

9 through in principle commitments from commissioners;

9 by widering the numbers of schools or Academies you take referrals from;

1 or by expanding the number of pupils who apply to you (ifnsmhool includes post6
provision).

The DfE expects that Alternative Provision Free Schools will have reached their steady state for pupil
numbers by the beginning of thdiourth year. However, steady state in an Alternative Provision

Free School is unlikely to be 100% capacity ferftil academic year due to the nature of

Alternative Provision. Your application should set out what you consider will be your steady state
over the course of an academic year, based ortifuk equivalents.

Getting agreement from your LAisnotsometff 3 T2 NJ 6 KA OR A ERQOPNB KA &  ILIN® [DEX
take time and is likely to involve a number of discussibikewise, canvassing the support of other

schools, Academies and organisations can be difficult. This is a process that should be started as

soon as possible since it will not be possible to submit an application for an Alternative Provision

Free School without strong evidence of demand and support from the LA, local schools and

Academies.

Ly GKAa aSOGAz2y @ 2 dzabwelasYR/SSYEapyssitieNdushoytludd RS Y I Yy RQ
details of demographic pressure or lack of lo&kérnative Provisiomplaces.This is useful

background evidence anday help with your capital allocatioif thereisa lack of a particular kind

of educationprovision in your area, you can find the statistics to demonstrate this through

Partnerships for Schools, the Dibcal Authoritieendthe NSNvebsite

Keyinformation about demand is included in sections E2 and E3 below.
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Admissions

Alternative provision Free Schools will have different arrangements for admissions from mainstream

Free Schools. Alternative Provision Free Schools must admit pupdmpulsory school adey
referral from local authorities, schools and Academies.

Thetable below sets out the powers and duties, which Local Authorities, schools and Academies
have to refer to alternative provision.

Circumstances

Commissioner
(responsible for
referring the pupil
and paying the per
pupil fee)

Type of referral

eliE SN A
excluded or cannot

LagahauthaH ream

Tedbediiniee ¢nBeedneEs
of Madssup of partime provision from two or

9 Long term or short ten

UEGCR GRtHGHEET

are medical reasons

m dependent on local authikoVgW RN \WRSKIItFRIFEREERJIAN IR APProp

e RIS "HHEESh&r - dre el PEisths w

this would not be appropriate (futime

provision can be made up of parine
whyghigisien!d oot i anrirreaiahiggvision c:
MQre{}AE&E or short term dependent on local

permanent exclusion
9 Fulkime or parttime (

*Except in areas where al

put if parttime, child

of part-time provision from two or more pro
9 Short or mid ternx; refe
be reviewed at least gvery 30 days by the

new approach to exclusio¥eing trialed, under which schools take

more providers, one of which may be their

povemmdeoaaly oiugidpmgescaoeld at least every 30
days by the governing body of the referring

foEpeRAbITCAIBASXhRIERDIRIISANIRaR 40 AXEIUEYNGimydektns (o daarfimmich sshaalsiaket in th
rrespiuibiitydemeasmase il yedxeasits po it publesiahaatiierpywéll berablefte manimgéiidea
tdakdnamastdaubigiia(which comes from the object of the memorandum and articles of the Acad
THdogtiemies ivesihne meveee teoteder prild joielie pinyikignisbiés)nardes tbangsoRoto figsrarele
niOeindd aeNBORE BesicatianiCwhichphees festabiisrohieaicHshp S \wmoyRe veiard pricieraf
tHssaney refesthld bautie thiene plasismatthare najaover ecbypho pante ntisirtie Saitdtasas
baeply i eefered.by maintained schools, bestglice would be to establish relationships witt
your referring Academies so that they make referrals on the same basis and have regard to the
appropriate safeguards (which are set out in brief in the third column).

an be

fiate and
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1 Education must start by the sixth day of permanggexciisianIb ki maieeducation.
9 Education must start by the sixth day of

Child has a fixed period gxclusion permanent exclusion but can start earlier.
AchflaRYLaIBRLPperiod | Academy or school| § Fulkime.

exclusion 1 Short termg child can only be

f Fulkime. 1 excluded on a fixed period basis for a maximt

1 Short termg child can pnly be of 45 (school) days in an academic year.

I excluded on a fixed period basis for a max|mpnEefidatiseneeistdas: ipyathaeadanigyeps: fixe

{1 Education must start by the sixth day of a fixed pedad|esicindivi ¢an startsearliearlier.
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In your application you should set out in detail the links you will establish with LAs, other schools,
Academies and other organisations to support the referral process. You should also explain how you
intend to maintain these links once your Free Schaasl bpened. The application should include a

clear plan illustrating how your proposed referral process will ensure that your target group of
children accesses your alternative provision Free School.

Unlike a mainstream school, Alternative Provision Fa®8ls can expect admissions to take place
throughout the year rather than predominantly at the beginning of the academic year. Your school is
likely to experience a high turnover myear. Your plan should include arrangements for managing
referrals and tirnover throughout the year. You may want to consider the administrative

implications of midyear admissions as well as any induction arrangements for new pupils.

Please notewhile many children withspecial educational needsSEN accesAlternative
Provision, children with statements of SEN should not normally be educabgduch providers on
a longterm basis. If you do wish to establish a Free School that caters for children with
statements of SENhere is a separate application form for groupsstiing to run aoecial Free
School.
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E1: Clearly state your referral process (for children of compulsory
school age and, if appropriate, 16 -19 year olds), setting out how you
will effectively manage referrals and engagement with your
commissioners throughout the academic year. Clearly state y our
other admissions arrangements, if any, for 16 -19 year olds. Describe
how both processes will ensure that your alternative provision Free
School is accessed by your target group of pupils.

In this section your referral process for pupils of compulsohool age and, where appropriate,-16
19 year olds should be clearly stated and will need to engage with the particular characteristics of
Alternative Provision you intend to make available.

In this section DfE criteria state that you must:

9 set out howyou will manage the referral process for those local authorities, schools and
Academies that will refer children to you to ensure egoing referrals once open and that
appropriate pupils access your provision

Your management of the referrals throughout the academic yatmneed to reflect an
understanding that your target group is unlikely to adhere to traditional start dates at the beginnings
of terms.

1 set out how you will establish and maintain links wityour commissioners to ensure that
@2dz NEOSAGS AYyF2NNIGA2Y F02dzi GKS LlzLIAf 4Q y S
referred and how you will then work with each commissioner to keep them informed of
0KS LlzZLJAf Q& LINRPINBaad nyR NBFRAYySaa FT2N) NBAy(!

You should set outdw you will expect to receive information about pupils, which may be at short
notice, so you are able to understand and meet their needs upon admission. There is always a risk
that AlternativePr2 @A & A 2y YA 3K (G Sshds DiSisudtlprogerly laligrettim dheir Q& A &
condition and capabilities.

The preserving of links with the commissioméll be important in ordeto inform them of the

LJdzLJA £ Qa4 LINPINBaad FYyR YIT1S INNYy3ISYSyldas oKSNBE | L
schooling. If youAlternative Provision is to remain effective then generating capacity through the

treatment and movement of pupils will need to be a strong consideration.

1 specify how you will manage a potentially high-year turnover of pupils

You will need to makarrangements for managing a high turnover of pupils, many of whom may
only be attending on a pattme basiswhilst maintairingan effective use of resources. Your school

is unlikely to remain cost effective if, for example, the capacity left by a number of 50% placements
is not utilised effectively to support other pupils.

9 if appropriate, set out your admissions policy for ardy-19 year old pupils which will apply
in the same way as they would to mainstream I® provision (rather than through
commissioner referrals). This should include the criteria to be used to prioritise places if
your school is over subscribed. You musstribe how your admissions policy will be fair
and transparent.

Your application will need to set oupecific arrangements for 169 year old pupils and how these
sit alongside support for younger pupilgou will need to demonstrate fairness and traasmcy
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but at the same time recognise that commissioners are likely want to ps@pupils who are not
succeeding at a statutory level.

In preparing your applicatiomfE criteria state that is important to note that:

1 while many children withspecial educational needs access alternative provision, children
with statements of special educational needs should not normally be educated by such
providers on a longerm basis.

You must set out how you withanagepupils with SENand how your school ilv respond to referrals
for pupils with statements. It is not normally deemed appropriate for pupils with SEN statements to
accesdAlternative Provision for long periods.
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Case Study Referral routes covering a variety of need and programmes of study

A number of different referral routes and programmes exist at an established Alternative Provis
school on the south coast of England.

The AP school has agreed with the local authority, local primary and secondary schools and
Academies that it will makavailable a total of 32 futime equivalent (FTE) places, which are then
paid for jointly in advance.

Currently each local school or Academy refers pupils who are at risk of exclusion to the AP sct
assessment, with a view to suitable levels ofyis@n then being tailored to each new referral. Th¢
assessment takes place through a combination of reviewing written evidence and observing th
pupil in the commissioning school.

Once assessed a pupil might be offered anything from aR0%\.E. (strategies to avoid exclusion
programme, that lasts 10 weeks, through to fiithe support for a maximum of 2 terms. The AP
school also retains a small number of places, usually about 3 or 4, on behalf of the Local Authg
case of permanent exclusions. If permanent exclusions at any one time exceed this then more
places can be bought or preventative programmes changed accordingly.

So far, for a local authority of 9 secondary and 55 prinsahpols, 32 AP places has beefiisient
and no pupil who needs a place has been declined one, including any who have been perman
excluded.

KeyObservations

1 Having an agreed number of paid places up front has helped create a stable platform u
which resources can be deployed maféiciently than if places were arranged on a more
casual basis.

1 The responsiveness of the AP school has kept permanent exclusions low, which mean
places can be used to prevent exclusions from happening in the first place.

1 By being central to the asssment process, the AP school has managed to ensure the ri
pupils are getting the right kinds of provision and support at the right time.

1 Having a wide range of programmes has enabled more pupils to access alternative pro
which means that 32 FTiaces have regularly supported more than 50 pupils at any one
time.

1 Offering 20% and 50% programmes enables flexibility and responsiveness; however,

managing padime places can take up additional resources because keeping in touch wi

the host schoolsand supporting reintegration takes equal time and resources regardless
the percentage of the placd.o this end a 50% place, for example, will typically cost the £
school more than just % the cost of a fiithe place.

9 To ensure fairness and equal ass to the AP school it is proposed that a panel of local
commissioners is set up to monitor and approve the placement of pupils.

1 Commissioners have recently approved an increase to 45 places in order to support m
early intervention strategies and redeithe need for exclusions even further.
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E2: Provide evidence of demand from commissioners that they would
make referrals to your alternative provision Free School for pupils of
compulsory school age and, if appropriate, students aged 16 -19 and
would pay the per pupil rates you intend to charge.

In this section DfE criteria state thatly must:

9 setout what you consider to be your steady state for pupil numbers over the course of an
academic year, based on feime equivalents (FTE). Alternativarovision Free Schools
should reach their steady state for pupil numbers by the beginning of their fourth year at
the latest. Steady state for alternative provision Free Schools is unlikely to be 100%
capacity for the full academic year due to the naturé alternative provision;

9 provide information that clearly shows the level of demand from your commissioners
(local authorities, schools and Academies). Evidence should include agreements from them
that they would be willing to refer children to your provien and to pay the costs of that
referral (which you can set). Please ensure that the evidence you have collected is set out
in terms of fulktime equivalent (FTE) places over the academic year. For example if a
commissioner anticipates needing to referchildren full time for a term each, that would
count as evidence of 1 FTE referral over the academic year; and

9 consider providing wider demographic data and evidence about local need in the area to
add context to your evidence from commissioners.

In prepaing your application, it is important to note that:

1 the more evidence you can provide to show you have demand from commissioners for the
number of pupil places you need to fill the better. You should provide this evidence for at
least the first year. Strag applications will be able to demonstrate evidence of demand
for future years as well;

T RSYFYR Aa ONARGAOIE 0SOlFdzaS + aOK22fQa AyOo2YS

you will need to fill in a financial template to show how you would amend ydoudget if
your school were not completely full;

1 itis helpful for us to know where in your area the demand for your school is coming from.
You can do this by supplying a map or diagram that shows the location of your proposed
school site; and

1 we will askyou for updated evidence of demand if we invite you to interview so you
should continue to engage with your commissioners and collect information on an on
going basis.

You must be able to demonstratemand for your particular type of Alternative Prsiein from local
commissioners (local authorities, schools and Academies). You may have a view that local
commissioners would want to send pupils to your Free School, at a cost that you feel is reasonable,
but you will need to provide evidence to suppahnid. To this end you will need to:

A Test the demand for your particular target group. For example, if you are choosing to work
with excluded pupils, or those at risk of exclusion, then you will need to report on what is
happening to them now, locally, arad what cost. Also, are there changes proposed, at
either a local or national level, which is likely to affect this demand?

A Consider the diversity of your school. For example, working with excluded pupils as well as
persistent norattenders might broadetthe demand for your school but this may also
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create difficulties in establishing a coherent curriculum and consistent teaching
arrangements.

A Obtain written confirmation from local commissioners that they will refer to you and place
pupils at an agreed casWhen you do this make sure that you are talking the same
language in terms of what a place at your school looks like, particularly as you will need to
provide fulltime equivalent (FTE) numbers to the DFE. For example, a place at your school
might acommodate 1 pupil fultime, 3 pupils for a term each or 2 pupils for a full year on
50% timetables. You will also want to consider whether the cost for these variations is the
same in each case.

A Present information about the wider issues locally that could stimulate demand. This should
include information about local employment opportunities, the number of learners not in
education, employment or training (NEET) and criminal andsaratial behaiour from pupils
not in school in your area. Evidence like this might reflect a local need that is not being met
and might prompt local authorities in particuleato recognising that they should act.

E3: For schools providing alternative provision for ~ 16-19 year olds,
provide evidence of demand from students of the relevant age that
they would apply to your alternative provision Free School in each of
your first two years of operation.

In this section DfE criteria state that you must:

91 provideinformation that clearly shows the number of students that want to apply to your
particular school. You must ask students who could realistically apply to your school. You
will need to have in mind your stated admissions policy, the age range on offerwhdre
your site will be. Students must be of the relevant age to fill the year groups on offer when
your school opens and in its second year of operation. For example, you will need to show
evidence of demand from pupils who will be:

i) turning seventeenri the 2013/2014 academic year to fill your Year 12 class in
September 2013; and

i) turning seventeen in the 2014/15 academic year to fill your Year 12 class in
September 2014.

9 tell us the exact questions that you asked in your survey and provide a summéary
responses. These questions should be specific to your school and its proposed curriculum
FyR SiK2&ad 9EFYLX S& 2F adaNWSe ljdSadrzya GKIG
GKS SikKz2a FYyR 202S00GA@GSa 2F - &adeorIBIWE | YR &°
LINE A AA2YKET

9 provide a template of the survey form you asked prospective students to complete; and

9 tell us how you have engaged directly with the community. This could be through public
meetings, attendance at community events, discussiomsh local schools, students or
parents, handing out leaflets in your local area etc.
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You must not:
1 send in copies of individually completed survey forms.
In preparing your application, it is important to note that:

1 the more evidence you can provide to etv you have demand for the number of pupil
places you need to fill in the first two years, the better;
T RSYFYR Aa ONRGAOIET 06SOlIdzasS I aoOkKz22fQa AyO2YS
you will need to fill in a financial template to show how youauld amend your budget if
your school were not completely full;
1 itis helpful for us to know where in your area the demand for your school is coming from.
You can do this by supplying a map or diagram that shows the location of students who
have expressedl LINBEFSNBYyOS F2NJ 6KS a0K22f Ay NBf I (Az2
1 we will ask you for updated evidence of demand if we invite you to interview so you
should continue to engage with your community and collect information on an ongoing
basis.

Evidencing the demand from 18 year olds other than through commissioners is likely to be
particularly challenginginceyou will need to engage with these students directly. To do this it is
expected that you will survey prospective students and ida@ag you should consider the
following:

A Be clear in the way you present the vision and ethos of the school and how this translates to
your target group. By offering Alternative Provision it is expected that you will provide
something different and compieentary to existing arrangements and that those students
making a commitment to attend should understand this.

A Be cleambout the curriculum and accreditation routes and whether these are compatible
with your type of Alternative Provision and the needsufdents likely to want to attend.

A Have a strong understanding of the vision and ethos of your school and whether this will
generate sufficient demand beyond the first year. Make sure your model is sustainable by
factoring in a number of issuessuchBs§ f A -8 828 QWRRR EJSI NYSNE G (K

A Make sure there has been a wider engagement with the community. Unlike with
commissioners, you will be liaising directly with students and the communities to which they
belong. The demand for yourt@tnative Provision is likely to be thought of as stronger if it
is supported by the views of these local communities.
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E4: Demonstrate how you intend to engage with the wider
community, including, where relevant, children from a range of
backgrounds, faiths and abilities. Strong applications from existing
providers will normally include evidence of demand to support an
expansion in pupil numbers.

In this section DfE criteria state that you must:

1 demonstrate how you have made or plan to make the sch&nown and attractive to a
number of commissioners and, if applicable, <18 year olds;

1 show clearly how your approach reflects the requirements of specific commissioners;

1 demonstrate a good understanding of the community your pupil intake will come from
and show how the education plan takes this into account;

1 set out how your school will work with other partners or the wider community, for
instance delivering outreach support on behaviour to other local Academies and schools;

1 tell us if you are plannindo use the school as a resource for the wider community (e.g.
hiring out premises) and, if so, how will this be managed; and

1 set out how you will promote good community relations.

If you are proposing a school with a religious ethos, you should:

9 show howthe school will meet the needs of other faiths and none. You should consider
uniform, the school meals you will provide and whether there will be dietary
requirements; and

1 demonstrate how you have actively engaged with commissioners and, if applicable, 96
year olds of other faiths and none in establishing demand for your school.

If you are an existing provider, you should;

1 demonstrate the appeal of the alternative provision Free School to commissioners who do
not currently refer pupils to you;

1 demonstrae the demand from existing commissioners for additional places; and

1 present separate evidence of demand from current and prospective commissioners.

You will need to demonstrate how your Alternative Provision will engage with the wider community
that should take into account diversity of background, faith and culture. For existing providers this
will need to include evidence of the need to expand and how this will benefitpecgle. In

meeting this requirement you will need to:

1 Be clear about whogur wider community actually is and what type of relationship you will
expect to have. For example, groups you are likely to need to engage with are;

- The local authority;

- Other schools and Academies in the area;

- Parents; both of the children who will a#nd your schools and others;
- Businesses and business organisations;

- Charities;
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- Colleges and universities;
- Faith groups and churches;
- wSaARSY(GaQ 3INRdAzLAT | yR

- Local councillors and MPs.

Consider your marketing of the school and how it will become knowndaight
commissioners and, where appropriate,-18 year olds. For example, creating a prospectus
and website is an effective vehicle and should be shaped through discussions with
commissioners so that provision properly represented and tailored to hoeeds.

Think abouthe types of relationshipgou want A good school will identify how its vision
and ethos will drive specific types of relationship with different community groups. For
example, a school that focuses on giving students tangiblegtatted skills may focus its
engagement with local businesses, while a school that wants to build-cudtssal
understanding may have links to several different cultural organisations.

Consider the different levels of engagement and the type of relationshiphwyour school
will have with each of the groups you have identified. It may be useful to ask yourself if you
want each particular group:

- to be aware of the Alternative Provision Free School;
- to express their support for the Free School;

- to make a smakltontribution to the Free School, for example, providing places for work
experience students;

- to make a significant contribution to the Free School, for example providing/sharing
facilities; or

- to form an active and involved partnership with the F&ehool.

A Be specific if you already have relationships with some of the groups you want to engage,
and the nature of that relationship.

A You will definitely need to have developed a strong relationship with your LA and you should
be able to demonstrate howhis is going.
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Further information

Contact NSNor tailored specialist advicegnfo@newschoolsnetwork.org

The Equality Act 201Mnttp://www.equalities.gov.uk/equality act 2010.aspx

DfE guidance on the Equality
Act:http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/equa
lityanddiversity/a0064570/theequality-act-2010

NSN support inihding contacts: NSNcanprovidesome help reaching contacts in the area. Potential
options include:

A Looking at our maplatabase for people in the local area;
A Calling to ask to be placed in contact with individuals or groups in the anela;
A Attending conference and networking events

NSN support in gathering local dat¥ou can gather local dafrom our site here:
http://www.newschoolsnetwork.org/firststeps/collectdata.

Partnerships for Schools www.partnershipsforschools.org.uk

Infformali A2y [/ 2YYA&daA2ySNR&E hFTFFAOS 6L/ hoY
http://www.ico.gov.uk/for _organisations/data_protection/notification.aspx
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F. Capacity and capability

Thissection is relevant for all proposer groups. If you are working with a separate company who
will provide project management, education or support services, you should work with them to
complete this section.

Our guidance on this section is structured toopide some general guidance, address specific
points in each of the subsections and finally to provide some case studies

DfE guidance requires that you must demonstrate that your group has the capacity and capability to
set upandrun a school. You mukave access to appropriate educational, financial and other
expertise either within your group or by procuring additional support. If your application is

approved, the DfE will be able to support you, if required, to secure additional expertise that you
may need in the implementation phase, such as project management, human resources, ICT and
sites and property/construction.

Before submitting an application for a Free School, st have established a Company Limited by
Guarantee with members and direats appropriately skilled to discharge their duties and willing to
do so without payment. This is explained in more deta@liapter 2of the DfE guidance.

DfE will be using six criteria to assess this section of your application. In providing responses to
criteriaF1, F2andF3set out below, it is important to note that:

1 expertise could come from within your group or through forming a voluntary partnership
with an organisation or individual(s) with a successful educational track record or by
entering into a commercial contract with such an organisation or individual(s);

1 there is no guarantee that your application will be successful. Thereforenystinot enter
into any contracts in the expectation of funding from the Department for Education. In your
application you should state what contractual arrangements, if any, you would like to have
in place should your application be approved; and

1 public procuremat regulations apply to expenditure of public money and require that
commercial contracts must be let competitively. Therefore, there candoguaranteethat
organisations or individuals offering support in the preparation of applications will be
offered contracts to continue providing such support should the application be approved.

In the following sections you wilheed to demonstrate that you already havhe
expertise on your longerm team, and that you have identified other skill gaps and
how to fill them.

To demonstrate this, it may help to think through the following questions:

A What are the different roles to be played in setting up the school?

What are he different roles to be played in operating the school?

What expertise do you need to demonstrate?

How can any skills gaps be filled?

What skills do you currently have within your team, and what skills will you
need to buy in at a later date?

What time ommitments are needed from relevant individuals?

> > > >

>
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A How can you be sure you are not overly reliant on any given individual?

Pre-Opening Phase

A Steering Groupnayoversee the preopening phase of your school. Members of the Steering
Group will probably incide:

1 Representatives of your Academy Trustlentifying these people should be your focus now;
1 School staft, chiefly the Principal and potentially also the Financial Direghis is only
once they are appointed, which must be after your applicatioms approved by the DfE)

At this stage you may need bring on boardextra personnel in ordeto fill any skill gaps (e.g.
project management, legal, HR)ou will also be assigned a project lead by the DfE who will work
with your group to help deliveyour school.

In the preopening phase a Steering Group will have three main functions:

1 Create detailed strategies for the core school operations, building on your application (see
the box below);

1 Oversee the delivery of these strategies through the cacting and project management of
the required personnel (e.g. refurbishment contractors); and

1 Recruit the school staff required for opening.

Planning Your Staffing & Governance

In planning your staffing and governance it is important to ensure that gpplication
is joined up. Your company structure and whether you are part of another organisation
or independent school will have impact on your governance and staffing structures.

Your financial plans must be aligned with your education vision.nipkcation is that
the staffing structure (which will be the majority of your expenditure) must also
therefore be aligned. The staffing structures in this section will need to join up with
your timetable plans in Section D2.

Your plans for premises withpact on your support staff structure in areas like cleaning
and caretaking and any plans for hiring out the premises (Section E2) would also impact
on your staffing as you would need to allow for the operation and management of this
aspect.

In completirg this section of the application forris very likely that there will be
significant overlap betweehow you address each of the criteria set out by the DfE. For
example having an experienced Principal Designate in your team will help you meet
criteria F1 but will also have relevance for criteria F3 and others.

Youshould take the following advice ag general guide; consider carefully what will
be required for your school, bearing in mind the requirement to keep costs tightly
under control.
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F1: Show how you will access appropriate and sufficient educational
expertise to deliver your vision.

In this section you must:

E show that you have identified the resources, people and skills that you will need to set up
and operate a school;

E confirm time commitments to the project from relevant individuals; and

F set out clear and detailed plans for identifying and securing any necessary educational
expertise currently missing from your group

How you complete this section will depend greattyyour starting point in terms of the type of
organisation or group that is setting up the Free School. Existing Alternative Providers are likely to
have educational expertise but will need to be able to demonstrate how they will provide for the
additional capacity taking on Free School status implies. Other organisations and groups may need
to bring in the expertise but will face similar capacity issues.

Educational expertise could be demonstrated by experience as any of the following:

A From within theorganisation/school applying if this is relevant to you;
A School leade(e.qg. Principal, Deputy Head);

A Teacher(can you show that they are an experienced/able teachanr?);
A Work in early years, Further Education or Higher Education.

There will be a strongelationship between this section and Section F5 regarding the role of a
Principal Designhate and you will note that Section F5 specifically requires you to set out that plans
the Principal Designate would play in the implementation phase.
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F2: Show how you will access appropriate and sufficient financial
expertise to manage your school budget.

You must:

E show that you have identified the resources, people and skills that you will need to set
up arrangements for and undertake the financial management ofcaaol;

E confirm time commitments to the project from relevant individuals; and

F set out clear and detailed plans for identifying and securing any necessary financial
expertise, including an understanding of school budgets, currently missing from your

group.

As in Section F1, how you complete this section will depend greatly on your starting point in terms of
the type of organisation or group that is setting up the Free School. Existing independent, state
maintained schools or Academies are likely to hawefihancial expertise but will need to be able to
demonstrate how they will provide for the capacity. Other organisations and groups may need to
bring in financial expertise or to supplement general financial expertise with knowledge of how to
apply it tothe education sector. All will face similar capacity issues.

Financial expertise could be demonstrated by experience in any of the following:

A Bursar or business managef a school;

A Finance or accounting qualifications

A Senior financial rolén an organisation (e.g. Finance Director of a business or
charity);or

A The financial industrye.g. worked in a large bank, insurance company or
similar).

Your application will have to demonstrate that you have a clear plan to recruit and maintain the
right level of expertise to oversee the financial management of your school. The skills and
experience required in establishing the financial management systems for a Free School may vary
significantly from those necessary for day to day runmihthe school It will be necessary for
Directorsto take a view on the most appropriate pespening financial staffing arrangements which
may include part time or outsourced financial management experiibe.focus here is on financial
management after the school eps andshould address responsibilities, obligations and roles

Financial Responsibilities

Almost every important decision in your school will regua degree of financial acumémensure
that you are making the best use of limited resources. Sound finaamuidorporate mamgement is
not only an advantagat is also astatutory obligation that the gvernment takes very seriously. As
Limited Companies withharitable status funded by thgovernment,the general financial
responsibilities of Free Schoalse specified by Companies House. You must advise Companies
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House when your company is formed, when Directors change and when you submit your annual
accounts.

Regulations specific tine accounting and finance of Academies are contained in the following
documents:

A The FundingAgreement A Model Funding Agreement is shown at
http://www.education.gov.uk/freeschools/a0074737/freschoolsmodeklunding
agreement TheAtrticles of Association of your Company, which is jointly signed by your
school and the Secretary of State. A model of Articles of Association can be found in Annex A
of the modelFunding Agreement

A The Academies Financial Handbdok A 8 8 dzSR o0& (GKS , 2dzy3 t S2LX SQ3
on behalf of the DfE. The Handbook setis the expectations on financial management and
budgeting. It describes performance standards and gives epl 2 ¥ WA Y RA OA Rdzl f
F OO02dzyGiF oAt AGASAQ F2NJ OSNIFAY NRfSa gAGK alLIS«
revising this Handbook to make it simpler, and will publish the new version on the YPLA site
in due courseThe current version is availaldé this link:
http://readingroom.ypla.gov.uk/ypla/ypléAcademies_financial handboak+Nov06.pdf

Financial Obligations

Schools will need to carry out, aminimum, the following financeelated tasks

A FinancialPlan:Compiling a & years financial plan, forecasting income, expenditure and
reserves

A Annual BudgetCarrying out annual budget compilation and management, including
FNNFYyIAYI Yy Fyydzhrf FdzZRAGYE Lzt A&aKAY3I |y Fyy
asses, accounting for VAauthorigng delegated powers toommittees and staff and
approving salar levels

A IT:Securing appropriate financial management IT systems

A Policies:Setting standards for strong financial management including the extent of
oversight that trustees will provideand

A Proceduresrobust financial systems and processes are ingfeam the outset

In your application,it is not a requirementthat you list all of your financial responsibilities but it
will be important to demonstrate in your proposal that you have sufficient financial expertise in
your Governing Bodyand leadership team to fulfil these obligations.
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Financial Roles
Financial responsibility for Free Schools comprises two main elenmmisight and management.

A Financial oversightThe Governors will monitor the work of the School executive, notably
the Headand Finance DirectoBusiness Manager, to ensure that they are exercising proper
controls over the School finances. They will normally consider termly management accounts
at the Governor@neetings when thd-inance DirectoBusiness Maager willdeliver a
briefing. It may be exercised by the Governors through a Finance Committee (in larger
schools), and will also involve the Chairman sigwiffidhe Annual Accounts and audit
report.

A Financial planningThe Governors will also aiperate with theHeadand Finance
Director/Business Manager in strategic planning to align their plans and ambitions for the
school with the financial realities within which they must work

A Financial managemenResponsibility for day to day financial management is norrmatly
the Finance DirectoBusiness Manager. Tliénance DirectoBusiness Maager will
normally also manage a wide range of other specialist functions inclualibgot limited to,
HR, ralth and sfety, estates, catering and contract management. These responsibilities
carry substantial financial and reputational risks to the School and should be considered very
carefully within the role and rewards. Tlénance DirectoBusiness Manager may report
directly to the Head, who would retain overall accountability to Gaverning Bodjor
financialmanagement of the school.

Role of a Finance Director/Business Manager

The Academies Financial Handbook contains an overview of the responsibilitiesaafchemé

FnanceDirector. However, please note that it deals only with financial and accounting duties and

y2i GKS GARSNI NBYAOG 6KAOK ¢S KI @S RSAONAOGSR® ¢ KS
also provides some examples of terms of referenceséoious accounting appointments:

http://www.cfdg.org.uk/crn/scripts/doc_selectcategory.asp?cat=Human_ Resources

http://www.cfdg.org.uk/resources/Document%?20Library.aspx

Setting up every school is likely to requéignificant input from an experienced Finance
Director/Business Managéut the time commitment may not be so greaten the schobis well
established, especially femaller schoolsA more cost effective approach for some schools may be
to have arexperienced financial manager on a ptime contract with a full time role that requires
less experience, focussing on bdateping ad contractor management. It may also be possible to
outsource the financial managemeot your schoobr to work in partnership with other schools to
share expertise and costslowever, it will be important in this case that the Principal has a good
handk on the finances, so that they can retain accountability
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There is also a competency framework that shows how the role can operate at different Bwels
Training and Development Agency produce some guidance on Business Managers that is available at
http://www.tda.gov.uk/locatauthority/standardsqualificationstraining/schootbusiness
managers/sbrbenefits.aspxand further information is available through the National College
http://www.nationalcollege.org.uk/sbm

Some shools are making an effective use of resources by sharing a Business Manager.

Financial Framework

Although the School Financial Value Standard is not compulsory for Free Schools you may find it
helpful you may find it helpful to look at the DfE webgaehelp in understanding a framework for
effective financial operation in school. The skills matrices for school staff and governors may be of
particular benefit.

http://www.education.gov.uk/schools/adminandfinance/financialmanagement/Schools%20Financial
%20Value%20Standard/a00192114/schdaiancialvaluestandardsfvs

Furtherinformation

Contact NSNor tailored, expert advicanfo@newschoolsnetwork.org

Companies Housavww.companieshouse.gov.uk

The Charities Commission guidan(feree Schools do not need to register with the Charities
Commissionhttp://www.charitycommission.gov.uk/Charity requirements_guidance/default.aspx

Alternative Rovision Free Schools Model Funding Agreement and Memorandum and Articles
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools

The Articles ofAssociation of your CompanyA model of Articles of Association can be found in
Annex A of the model Funding Agreement.
http://www.education.gov.uk/schools/leadershifypesofschools/freeschools

Academies Financial Handbook
http://readingroom.ypla.gov.uk/ypla/ypléAcademiesfinancial handbookin-Nov06.pdf

Charity Financd®irectors Groupwebsite, which gives some examples of terms of reference for
various accounting appointments:

http://www.cfdg.org.uk/resources/Document%20Library.aspx
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F3: Show how you will access other relevant expertise to manage the
opening and operation of your school.

You must:

E provide details of your group, including the members of the company, and their particular
areas of experience and expertise;

E show that your group has ientified other relevant expertise, such as individuals or
organisations with successful experience of setting up a new organisation or business,
school governance, human resources, ICT, property/construction, marketing and project
management;

E set out cleartime commitments to the project from the relevant individuals;

E explain how work on this school will be balanced against the development of others if
your group is seeking to establish more than one school; and

E set out clear and detailed plans fadentifying and securing any necessary expertise
currently missing from your group.

Once more, how you complete this section will depend greatly on your starting point in terms of the
type of organisation or group that is setting up the Free Schoolgrdlps and schools are likely to
have some of the skills, experience and expertise in these areas and again, capacity will need to be
addressed.

In this area there may well be a greater focus on the expertise needegbpening in specific areas

like project management and marketing. Whilst these skills are likely to be needed to some degree
when the school is operational they may require less time than iropeming. Although it will be
helpful to have some of these skills on your ldagn team¢ and even in your Steering Grogp

other expertise can also be accessed through hiring, contracting or volunteering.

The most important expertise you will need in addition to educational and financial are:

A Projectstart up andmanagement Experience in stiiup projects, particularly
schools, and coordinating a complex set of activities and people to deliver
results to a schedule;

A School governanceMay include school leaders, governors (especially chairs of
governors), experienced clerks and organisatipriding support and advice
to governors.

A Legal and accountingSpecialist, professional legal and accounting expertise, in
addition to the financial expertise you have already identified;

A Marketing: Experience of producing promotional materials, gexigg
publicity and building a campaign can help your teaespecially when
obtaining evidence of demand for your Free School,
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Buildings and siteArchitects, quantity surveyors and other sitdated
professionals can assist you in finding a site owigiag guidance on how an
existing building can be modified to suit your needs;

Information and Communications Technology (ICA} in any business, the
effective and efficient use of technology will be important for the success of the
school ICT expertis will be important before the school opens, because you
are likely to make expensive purchases and even signaté@ngcontracts for

ICT services (e.g. phone lines, broadband); and

Human Resources (HRh order to manage the large recruiting process you
will be undertaking, as well as ensuring an understanding of employment law,
grievance procedures and so on.

Clerk to GovernorsThe Governing Body wilentuallyneed to appoint a clerk
to administer their meetings. In order to serve the whole Goveriiady, the
clerk needs to take an independent view and be impartial in their record of
proceedings. They must perform their administrative tasks efficiently, freeing
up the Governing Body to concentrate on its strategic rolde clerk must

keep abreast bthe law and regulations in order to provide quality advice and
support. Clerks should have accredited training andjoimg support necessary
to be competent in their role. They will maintain accurate records and store
useful information.
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F4: Show how your staffing structure will deliver the planned
curriculum.

You will need to set out your plans for the leadership and staffing of your school in some detalil,
including how this will change from day one until you reach full capacity. Where you appoivged

the Principal Designate should play a significant role in defining the eventual staffing structure of the
school. However, even if you have not yet identified the Principal Designate, filling out this section in
detail will be an important part of deanstrating to the DfE that you have thought through how

your educational vision can be delivered.

To do thisyour application should answer the following questions:

A 2KFEG A& @2dzNJ FLIINRFOK G2 adr¥FFAy3d YR K2§
curriculum?

A For each type of staff (e.g. leadership, teachers, support staff, facilities staff), what will their
role entail and what qualities will they need to carry it out?

A How will different staff members report to each other to ensure strong andieffic
accountability?

A How many staff of each type will you have over time, as the school develops?

Approach to staffing
Your approach to staffing should bear in mind three key variables:

A Your vision;
A Your curriculum; and
A Your finances

Your vision Likeall important decisions about your school, staffing structures should be a result of
what vision, values, culture and ethos you want for your school. You should picture the educational
and personal experience you want each child to have at your schoalsnthis as the basis for
determining which staffing structure will help you to deliver that experience. It is important to note
that the leadership team and the staff at your school will be responsible for communicating and
RSt ADSNAyYy3I (&8 etbORoRtRaf réason, Miirdgdatigs as people, the roles they are
asked to play, the way they report to each other and even how many of them there are should all be
intimately connected to the type of school you are trying to create.

Your curricubm: The application form asks you to show that you have an adequate staffing
structure to deliver your planned curriculum, building from year 1 to when the school is at full
capacity.
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The number of teachers your school requires will be greatly affectgabiycurriculum model,
including:

A Which subjects you plan to offer;

A How those subjects will be taught (e.g. combined classes, use of teaching assistants);
A How many students will be in each class;
A

How much face time there will be between students and teashteaching assistants,
lab technicians, etc.; and

Al12¢ 82dNJ a0OK22t gAfft YSSG LidzZLAtaQ {LISOALE O

Your financesThe application form asks you to demonstrate the financial viability of your staffing
structure. The details here shaliteflect the assumptions and plans shown elsewhere in your
proposal and in the Payroll section of your financial template. Given that schools generally spend 75
85% of their budget on staff costs, budget is one of the most important factors that wilindiete

your approach to staffing. In the interest of providing value for mon&ff structures may benefit

from part time or term time only contracter even job sharednthe event that pupil numbersr

income falls and the budget has to be rebalanaath options will often minimise the impact of any
reductions in staff and will make them easier to implemeximost every decision you make about
staffing will have an implication on cost, whether it is the roles you want staff members to play, the
gualities you want them to have, or the number of staff in the school. All staffing decisions must
therefore be thought through in budgetary terms.

In considering the financial viability of your staffing, you must:

1 ensure the information you provide isonsistent with that provided in Section G.

Roles and qualities of different staff

Your staff will be a mix of teachers, support staff, and senior leaders. You should consider what that
mix should be in order to create an organisation which reflects ymion and ethos.

You need a strong senior leadership team that is aligned with the vision and ethos of the school.
They should have a range of competencies, skills, and experience that complement each other. A
selfaware leader can identify their ownrshgths and weaknesses in a variety of areas and create a
team that complements them.

Below is an example staffing structure for a-tdpacity medium or large secondary school. While
this is a commonhkapplied model in many established schools, youosthvill probably be starting
with only a fraction of its full capacity intake and budget. As such, you will have to consider which
structural elements are essential to provide the educational experience your school aims to offer.
For example, employing kes of faculties or curriculum can help to ensure that lines or
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responsibility are clear for any issues which arise. Your budgetary restrictions are likely to be such
that, if you do have staff in these roles, they will also need to take on significasttiten
responsibilities

Secondary School Example Staffing Structure, TDA

Senior Management Team

1

Subject Leaders

Pastoral Subjects

Classroom Teachers

Plan, prepare and deliver lessons to meet the needs of all pupils, setting and making work a
recording pupil development as necessary. Includes advanced skills teachers and supply tea
Often work in partnership with tedgng assistants (TAS).

Other Key Roles

)l
)l

=

Headteacher has overall responsibility for the school, its staff, its pupils and the
education they receive

Deputy Headteacher(g)play a majorrole in managing the school, particularly in the
absence of the Headteacher

Assistant Headteacher(gsupport the head and deputy heads with the management of

the school

Heads of Department

Heads of Faculty

Curriculum Coordinatorsresporsible for a particular area of the curriculum, including
monitoring and improving standards

Heads of Year

Heads of Faculty

Curriculum Coordinatorsresponsible for a particular area of the curriculum, including
monitoring and improvingtandards

Key Stage 3 Coordinator
{9b/ h 0&SS n®H &/ dzNNA Odzft dzY | YR hNBLl YA 3
staff who must have QTS in a Free School)
Head of Learning Support

PSH Coordinator

School Sports Coordinato

hd
ichers.

FiAz2Yy
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Beginning with the end in mind

The case studgelow confirms the importance of working othe staffing structure the school
would need at full capacity anglorkingbackwards to understand who is needed in fire-opening
phase and as the school builds to full capacity.

Small Primary School

Vanessa Williamg Headteacher at King Solomon Academy, London

Y{! Qa YA&aaArAz2y Aa GKIG wmnm: 2F AG& LlzLAf & K
In order to achieve this, [I®RSR all FF 6K2 KIF R | Missgidalaligrénd NJ
was therefore my top priority. A good teacher who was open to development was more approy
than a more developed teacher with less commitment to the vision.

| began by mapping theadfing structure the school would need at full capacity and worked
backwards to understand who | needed for opening daykey role that was filled by the May prio
to opening was the school administratowho coordinated, amongst other things, the detries,
admissions and home visitgllowing me to concentrate on the strategic and operational
requirements. An additional person to have in place in theuprio opening was the facilities
managerc ours had managed the site previously, when it houaedther schoohnd was able to
provide valuable information to the numerous contractors involved in the refurbishment of the
existing building. Another key role was that of Inclusion Managés a small and inclusive school
in a challenging area, | néed a highly visible SENCO with the expertise to manage all elements
inclusion and support, and step up in my absence.

| advertised for teaching staff in the TES. As a new school, it can be difficult to attract suitable
applications from more experieed teachers.This was made even more difficult given that there
was no school or pupils to show applicants. Despite having a large number of applications for
two reception teacher roles, the vast majority of these were from NQsred one experieced
teacher and one NQTWithout a doubt, although NQTs bring less expertise, their open mindedr
and enthusiasm make them worth their weight in gold.

w

a® NBONMHWZA GYSyid LINRPOS&a Ay@g2f @SR 'y AYAUGAL
followed by first round interviews to test alignment (through standardised questions). The first

round interview also provided me with an opportunity to communicate to the candidates a clear

message regarding our expectations of thelinwas important thaionly those candidates who
were up for hard work and tough targets chose to proce&iiccessful interviewees were then
observed teaching a lessoandidates were told what lesson to teach and were provided with
detailed information about the children e class. A significant part of this section of the
AYGSNIBASSG LINRPOSAaa ¢ a-evaléa the lesgdR.MRnallrdsidd Qf inkedidw
including scenario discussions, determined the successful candidates. | have now attdgd in
tasks, such as data analysis, to the hiring process. Recruiting for a small or brand new school
difficult due to the few numbers of experienced staff applyihgd G KS &aO0K22f Qa
this no longer remains an issue.

It is also essential to consider personalities and staff relationships, which can seriously impact
functioning of a very small team. Prior to opening, | organised staff events and\adelo
induction programme, which took place during the summer reyigl Staff members had the
opportunity to get to know one another and to play an active role in discussing and agreeing s
policies (such as teaching and learning, marking). We began the term a week before the child
make the final school prepatians together.

5 of

the
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Staffing numbers over time

In this section DfE criteria states that you must:

F set out plans showing an appropriate and phased build up of staff (where the school is
increasing in size over time) in lingith planned pupil numbers and financial resources

E reflect both the arrangements for the first term and year, and for the longer term as the
school builds to full capacity, with clear delineation of roles and responsibilities

In the preopening phaseyou may need to employ staff in addition to the Principal, depending on

the complexity of your school and the size of the initial intake. For example, the school will probably
need a Business Manager in place prior to opening to ensure that the necesatmcts, systems,

and services are ready before opening day. The Business Manager can also help with finances and
can take care of administrative tasks that a Principal Designate does not have time for. Most schools
will also have an Inclusion ManagerSENCO in place before opening. If your school is a conversion
or renovation of a prior facility, a Facilities Manager can be crucial to help make decisions and to
guide architects and builders in creating a building that works for you. Depending onyragulum

and structure, you could need heads of subjects or ygaup leaders.

As you will be constrained by the budget, you should think about which staff members can take on

more than one role. For example, if you do not need atfiole Business Maager or Facilities

Manager, you can consider sharing them with a local school (some maintained schools do this).

Think about the teaching load that your senior leaders will cathey may need to teach more in

the earlier years of your school. You magoalvant to consider appointing less experienced staff

with high potential in the early years. For example, you may want to appoint a Head of English that

gAff 06S NBIFIRe F2NIFy !aaradlyd 2N 5SLlzie t NAYyOAL
leadeaship team develops with your school.

The school team will need to expand as the school develops. This is likely to encompass professional
managers (e.g. Marketing, HR, etc.) as well as additional teaching staff. As each year brings a new
intake, it is pasible that staff roles will also change. For example, in the first year of your school,
some teachers may need to teach more than one subject so that your curriculum can be delivered
within a reasonable budget. As the school grows, you may ask thoseetsachbegin to specialise

in subjects. You should keep in mind that there is natural turnover in schools as staff gain experience
and leave for other opportunities, and younger, less experienced staff will be promoted into more
senior roles.
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Planning YourStaff Structure

1

T
)l

describe the final staffing structure and show how it is sufficient, affordable and
appropriate to deliver the education vision and plan;

set out the structure of the senior leadergh team, heads of department; and

any support staff as well as a clear description dfi¢ir roles and responsibilities.

A key aspect here is to be opaninded. Inopening a new school you have apportunity to be
innovative You are not burderd with an inherited structure which may not provithe ideal
staffing to deliver for the pupils.

You may find it helpful to find out about staffing structures in other schools, review adverts and get
details of jobs for relevant posts in the area. This knowledge of local market forces will help in
identifyingoptions for pay and conditions of service etc.

Theprime function ofaschool is teaching and learniagd staffing in this area is likely to be your
largest expenditure, sit seems sensible to start with thisiim yourstaffing structure. There are
some isges to bear in mind as you plan the staffing to deliver your curriculum plan:

A

No matter how well you timetable you are likely to have surplus time/periods in some areas
¢ deploying this may help you save staffingtsadsewherdgbut there are restrictions if you
choose to follownational pay & conditions

In the preopening phase and as the school grows how you deploy spare time will be
significant

Know how much an average teacher costs per hour/period. Therbfakeyou deploy
surplus/free time is a key factor in your financial efficiency

Support staffare likely to be at a lower hourly rate than teaching stagb what jobs
actually require a teaching qualification/background?

Know how much youredior Leaderdiip Team(SLTEost per period/hour. You may well
want your SLT to undertake someatding but they cost more than regular teachers for
each lesson they deliver, amde extremely expensive administrators.

Bear in mind what costs you want to carry on ypayroll and where you might want to
outsourceg e.g. cleaning

Consider what expertise you need to pay {dor example does your business manager need to be a
qualified accountant or is it suitable to have them financially competent with accountantgedg
for audit/year end.
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Although you will need to ensure that your staffing plans here link with your curriculum plan and
budget information you may find it helpful to develop staffing matrices for both teaching and
support staff. Examples of staff mak are available from New Schools Network.

In developing a teaching staff matrix, your timetable model will give you the information to input for
your requirements for classroom teaching and you can therefore start to build up the roles required.
The tiretable model will define the number of period or hours per week give you an idea dhe
Planning, Preparation and Assessm@PAYime requiredto facilitate this This will leave you with

a balance of free time that you can look at how it is deptbyAdding staff costs to the model

enables you to see where you are spending the money and question if this properly reflects your
priorities.

In addition to teachers, you may want to consider the role of Teaching Assistants and Cover
Supervisors. Yowould add them to the support matrix but it may help to think of classroom based
staff rather than differentiate by contract type. Their PPA is not mandatory to maximise their
effectivenesssome PPA is beneficial.

A similar model can be developed for poypt staff although here there is no need for PPA time and
the duties will differ. You may think about support staff in hours rather than teaching periods per
week. Depending on the nature of your school it may be helpful to first consider the supgiirigst
needed for term time operation then to look carefully at staffing needs during school holidays.
Remember there are often important tasks that need to be carried out when pupils and the majority
of staff may not in school. Again, adding costs ie thodel can help you to assure yourself that

your spending matches your priorities.

The members of your steering group with educational experience will be key to you in identifying
roles needed but others should keep an open mind and question assumptidi® dzy R G KS Wi KI @
waysK22f a R2 GKAy3aQo® a4 SEI YLX Say

A Many secondary schools employ a librarian but could you use the skills of other staff to
maximise thdearningpotential of this facility?

A What is the difference between a technician and a téaglassistant? Coulgu recruit
someone who has the technical knowledge and can support in the classroom or are the roles
separate?

A Should you have Business Manager (sharesveen schoolsr just for you) or would you be
better served by splitting theifiance,HR and facilities management functions?

In terms of the phasing you are likely to have more timetable surplus for teaching staff in the years
as you move to full capacity and how this is deployed will have a direct effect on the levels of other
staff you need. In future years the surplus should reduce and it therefore may be necessary to think
about greater levels of support/outsourcing.

The staffing needs and how they will be delivered will be directly related to the model you chose,
particularly in the areas of the business management of the scBosiness managememgncover
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areas including finance, human resources and facilitiesag@ament including functions like
catering, cleaning & grounds. Marketing may also be a consideration in this area.

Although the majority of teaching & pastoral staff are likely to be deployed in the individual school,
back office functions may be performavithin the school oputsourced to a provideMVhatever the
model, the relevant parts of your application musgth together. For examplef you say that

providing support for students outside of the classroom will be a priority for you this should be
clearly demonstrable in your staffing structures and budget plans either by giving staff the time to do
this or by securing the services of others.

You will also need to consider how your school site will operate whendit iseing used. For
example, wilyou need a site manager to maintain the school outside of term time or at weekends?

You may want to think about using the knowledge of the people involved in your steering group to

go beyond what is needed to set up the school and identify what will leeedto run it when it is
opened. For example you may need significant higher level human resources expertise to assist you
identify appropriate terms and conditions and help you recruit staff but once up and running you

may only need access to this highevel support on an occasional basis.

Accountability

A good staffing structure will ensure strong and efficient accountability. Every individual should be
KStR 002dzyiilloftS FT2NJ I OKAS@Ay3a a2YS LI N& 2F (KS
accountable for the overall success of the school.

{2YS a0OKz22fa dzaS I WwWiSIY GSIFOKAYy3IQ Y2RStf gKSNB |
certain students, whereas in other schools students only come into contact with a few teachers, who

get to know them very well. In the first year especially, a Principal Designate may wish to be tightly

linked to most levels of accountability themselves rather than delegating so that they retain more
O2yGNRE 2@0SNJ KS g & (KS ethd ks oaned ¥our@gplicdtienysiouldd |  dzS 2
show that you have considered how accountability will work at your school and the staffing

structure should make that accountability clear.

It can also be helpful to think of scenarios to test your accountabilicgire. For example, if a
secondary stage pupil is falling behind in maths at your school, who is the first person that the
Principal should speak to when addressing the issue? Is it a maths teacher who is responsible for
that pupil? Is it the year grouleader for that pupil? Is it the subject leader for maths? What
happens if an entire class is falling behind? These types of discussions can help you discover any
potential weaknesses in the accountability structure before you submit your application.

Independence

I CNBS {OK22f Aad WAYRSLISYRSY:{GQ FYR KF& I FFEN gAF
care of the Local Authorityhis independence bringesponsibilities and riskbat need to be
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addressedand requirefunding for effective maagement. There is a sound template for

organisation and systems in the independent school sector, ranging from finance to HR, as most
independent schools have been operating in this environment for many years and are very

experienced in both financial armbrporate regulation. Similar experience is also now being

developed rapidly in Academies and new Free Schools. Good use should be made of advice and
assistance from these institutiomsh & A& y 20 | -k F@SYSOSHSE BlES G2 Q WHE
arSg CNBS {OK22f® LyOtdzaAzy 27T lopeRtdAvEtAsaoi T2 NJ YSy i
organisationgould bebeneficial.

Further Information

Future Leaderg www.future-leaders.org.uk

Teach First www.teachfirst.org.uk

Teacher Development AgeneyTypical staff (primarnyhttp://www.tda.gov.uk/get-into-
teaching/fags/lifeasa-teacher/staffstructure-primary.aspx

Teacher Development AgeneyTypical staff (secondaryhttp://www.tda.gov.uk/get-into-
teaching/fags/lifeasa-teacher/staffstructure-secondary.aspx

Teaching Expertise Advice on staffing structures from a variety of teachers and school legders
http://www.te achingexpertise.com/topic/staffingtructures

National Teaching Salary Payscateisttp://www.tda.gov.uk/getinto-teaching/salary/teaching
salaryscales.aspx

Examples ofschool staffing structures

A Cumbria Grid for LearningExample School Staffing Structuges
http://www.cumbriagridforlearning.org.uk/index.php?category id=230

A Aston Caprehensivechttp://www.astonacademy.org/vacancies/Staffing_Structure.pdf

A Robinsfield Infant Schoaql
http://www.robinsfield.westminster.sch.uk/content_docs/about _us/Admin/Staff list.pdf

A Chellow Heights Special Schqdittp://www.schooljotter.com/showpage.php?id=76299

94


http://www.future-leaders.org.uk/
http://www.teachfirst.org.uk/
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-primary.aspx
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-primary.aspx
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-secondary.aspx
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-secondary.aspx
http://www.teachingexpertise.com/topic/staffing-structures
http://www.tda.gov.uk/get-into-teaching/salary/teaching-salary-scales.aspx
http://www.tda.gov.uk/get-into-teaching/salary/teaching-salary-scales.aspx
http://www.cumbriagridforlearning.org.uk/index.php?category_id=230
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F5: Provide realistic plans for recruiting a high quality principal
designate, other staff and governors in accordance with your
proposed staffing structure and education plans.

N.B.- Given the size of section F5 we have split the guidance into three parts relating to
the appointment of the Principal, Other Staff and Governors

Recruiting a high quality principal designate
You must:

f aSid 2dzi LX I ya T2 NpriNBa debignatei(yead teacheidihemle 2 f Q&
you envisage him/her playing in the implementation phasand

91 provide the CV of your preferred principal designate, if you have already identified one,
along with evidence of their ability to deliver your ediation vision and pla and lead your
proposed school.

In preparing your application, it is important to note that:

1 where you have already identified a preferred principal designate, we may require that
person to be assessed to help inform the decisionajepoint; and

9 if your application is approved, you wilf subject to our agreement, be able to appoint a
LINAYOALIE RSaAIYyFGS dzZld 2 (g2 GSN¥YA& AY | ROy

You do ot need to have identified the Principal €ignate(the appointedhead)when you make
your application.If you haveyou should provide their Cahd explain why they are suitablé you
have not, you should set outracruitmentplan that explains what kind of Principal Designate you
want and why, as well as how you will recrliits a good idea to actively seek outRaincipal
Designate before applying but you should ntien spend money on formal recruiting beforgour
application, as this will not be reimbursed.

The appointment of your Principal Designate is arguably the most important decision you will make
in setting up your schooEvidence shows that effective, inspirational school leadensiilpaise
achievement for ppils andcan stamp out educational disadvantage because school leaders improve
teaching and learning through their influence on staff motivatjser,formance management,

holding staff to accoungommitment and working conditions.

You should ensure thabyr application addresses five important questions relating to your Principal
Designate:

A What qualities are you looking for in a Principal Designate, and why?

A How will you attract the right candidat@s
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A What recruitmentprocess will you use

A What role willthe Principal Designate play in setting up the school?

A If you have already selected tRencipal Designate:how can you demonstrate that they will
be able to achieve what is expected of them?

The importance of school leadership

showed that:

achievement.

The significance of your Principal Designate cannot be overst@fsted reports in 2010

A 93% of schools with good leadership have good standardstoévement
A Just 1%f schools without good leadership reach the same level
A Leadership is particularly important when a school faces significant challenges

School leadership is therefore one of the most important factors determining student

There are however some important considerations for you. For both setting up and running the
school when open youerd to consider the capacity of one person, no matter how outstanding to
deliver on all fronts. So bear this in mind when lookingoalr expectations and recruitment

strategy.

Qualities of a principal designate

You should be confident that your vision,
values, culture and ethos are clearly defined
and can be communicated easily. This way,
when you are looking for your Principal
Designate, you can make sure that they
understand what you want your school to be,
while also testing whether they are the righ
person to deliver it. For example, if your vision
is to open a school in a challenging area that
will close the achievement gap for
disadvantaged pupils, you may want to find a
principal who has worked in challenging
schools before but you may also waatmake

sure that they truly believe that all pupils can

Professional Qualifications

It is important to keep in mind what qualitig®u
are looking for in your Principal Designate;
professional qualificationsiay or may notbe
part of those qualities

As a Fee fhool,your Principal will not be
required to haveprofessional qualificationsuch
as the National Professional Qualificatifor
Headship (NPQH) or Qualified Teacher Status
(QTS). However, this does not mean that the sk
and knowledge developed by such courses and
gualifications are notaluable

succeed, no matter what their background.
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Your Principal Designate will have extensive responsibilities within your school. It is his or her
responsibility to translate your vision and mission irtte educational environment filled withour
values, culture and ethos for its pupils. They will be held to account b@dverning Bodgcross all
of their responsibilities.

Some qualities that you will look for when recruiting your Principal Designayerefate to specific
skills or knowledg€i.e. knowledge gained from experien¢eg in alternative provision, training
courses, advanced degrees, etc. or skills that can be displayed in practice, such as the ability to
access, analyse and interprettda Skills and knowledge can be developed with training, coaching
and experience and professional qualifications, such as the NPQH.

Example: National Standards for Headteachers

To get ideas about the type of qualities you want, you could lodkealNational Standards for
Headteacherswhich is published by the DfE, and provides framework that is used by the
National College to assess whether applicants are qualified for the NR@@framework is based
on six thenatic areas associated with the &fdteacher role. It uses the Headteacla itself as
the starting point and then works downwards to divide it into areas of responsibility, which in turn
FNB RAGARSR Ayil2 G(GKS Wiy2¢f SRISQT WLINRT Ra

The six thematic areas of the framework are:

Shaping the future

Leading learning and teaching
Developing self and working with others
Managing the organisation

Securing accountability

A Strengthening accountability

LD D D D D

Thedetailed set of standards can be accessed irhtedé:
http://www.education.gov.uk/publications/eOrderingDownload/NS4HFinalpdf.pdf

Other qualities that you will need to consider in this process are knoveompetenciedi.e.
personal qualities such as integrity, analytical thinking or impact and influence). Competmacies
not the tasks of the job, they are what enable people talu® tasks, and are harder to develop.

Skills and knowledgebased and competenelyased qualities are important to consider when you
are drawing up the list of qualities you would like for your Principal Designate and will influence
other factors. It is irportant to bear in mind that appointing a Principal Designate with more
experience is likely to cost you more in terms of salary.

97


http://www.education.gov.uk/publications/eOrderingDownload/NS4HFinalpdf.pdf

The Future Leaders Competencies

The Future Leadet5 leadership
competencieSls a framework for measuring
the potentialof candidateslt hasbeen

Thinking Being

developed in conjunction with the Hay SRR
) . = Ayt Thinking « Resillence and Emotional
Group andcontainsthe competencies Matursty

= Lonceptual Thinking

required to be a successful Principal. - ey
WIOTd

. . = Curiosity and P J5E «Personal Drive
This framework may help you consider eagerness 1o pase

L. kearn = Initiative
whether these are the same qualities you

would look for in your principal damate or Leading
= Rely o Others
if you would seek out different qualities. Are el m:::_; -
. * Inspiring Others
there any skills or knowledge that you would .::m,n, 4w  *Collaboration

Account

* Political Astutenesi

add to these competencies?

How to attract the right Principal Designate

You should think abouvhere you will find people who share your visiéior exanple, if you are
opening a school in ehallengingurban area, you may want to consider recruiting your Principal
Designate from programmes where participants have committed themselves to working in
challengingurban schools, such as Future Leaders, Teaching Leaders or Teach First.

The more targeted your recruitment process the fewesuitablecandidates you will have to go
through to find the right person for you. Conversely, if you are too specific you rfegutivery
good candidates

Once you have decided on your pool of candidates you must also think about what your school will
offer that is more attractive than other schools:

A Are you allowing your Principal Designate to focus on the impact he or shewitle to
have on a specific community?

A Are you giving your Principal Designate a lot of autonomy in mékindecisions?
A Are you offering more or better career development opportunities than other schools?

A Are you offering a more competitive remuneratischemenote: you are not bound by the
standard nationalpay and conditions oHeadteachersn maintained school¥?

All of these will be factors in whether a candidate will accept a job offer from your school.
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As outlined above, you willeed to use the Principal Designate job advertisement to present a clear
vision of your school to potential applicants, as well as a description of anything that you believe
makes working at your school attractive.

Recruitment timeline

If you are recruiing an existing Headteacher as youinEipal, theywill usually be required tgive
a notice period of oneerm to leave their current post (based on #€m year) Other teachers
are required tagive just a half term notice period

Your selected candide willusuallyneed to give notice in the academic year prior to your Free
School opening on the following dates:

A For people who are existing heads:
- 30 April, to leave no later than 31 August;
- 30 September, to leave no later than 31 Decemlaed
- 31 Jamary, to leave no later than 30 April.

A For people in positions other than head:
- 31 May, to leave no later than 31 August;
- 31 October, to leave no later than 31 Decemard
- 28 February, to leave no later than 30 April.

Hiring process

The government will provide funding for the Principal Designate to be workintndlfor up to

two terms before your school opens. During this time they will play a key role in developing the
school and helping to prepare it for opening d¥pu shouldbegin the hiring process as early as
possible.Some candidates may need to serve out their notice periods in other schools or jobs, which
could affect how soon they are able to begin helping to set up your school.

You may want to take more informal stepsfore beginning your official selection procedure, using
word of mouth and any teaching contacts you may have to promote your forthcoming recruitment.
As well as the time needed to find your Principal Designate, the cost of recruitment should be taken
into account. Agencies can increase these costs significantly so advertising may be a more affordable
option.
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