
1 
 

 

 

4ÈÅ &ÒÅÅ 3ÃÈÏÏÌ 

!ÐÐÌÉÃÁÎÔȭÓ 

(ÁÎÄÂÏÏË ÆÏÒ ςπρσ 

/ÐÅÎÉÎÇ 

 

!,4%2.!4)6% 02/6)3)/. &2%% 

3#(//,3 

 

January 2012  

Published by New Schools Network



2 
 

Contents 
Introduction ............................................................................................................................................ 3 

i. What are Alternative Provision Free Schools? ............................................................................ 3 

ii.  Why is this different from mainstream applications?............................................................... 4 

iii. Why should you apply? ............................................................................................................... 4 

iv.  How do I set up an Alternative Provision Free School?............................................................. 6 

v. How should I get started? ........................................................................................................... 8 

vi. How can New Schools Network (NSN) help? ............................................................................ 11 

vi. Engaging with AP Commissioners ............................................................................................. 13 

viii.   Recommended sequencing of activity...................................................................................... 14 

Application guidance............................................................................................................................. 15 

A. Applicant details and declaration ............................................................................................. 15 

B. Outline of the school ................................................................................................................. 23 

C. Education vision ........................................................................................................................ 25 

D. Education plan .......................................................................................................................... 31 

E. Evidence of demand and marketing ......................................................................................... 64 

F. Capacity and capability ............................................................................................................. 77 

G. Initial costs and financial viability  .......................................................................................... 115 

H. Premises  ................................................................................................................................. 129 

I. Due diligence and other checks .............................................................................................. 136 

Glossary of terms ................................................................................................................................ 137 

Acknowledgements ............................................................................................................................. 145 

 

 

 

 

 

 

 

 

  



3 
 

Introduction  
 

¢Ƙƛǎ ƘŀƴŘōƻƻƪ ǎƘƻǳƭŘ ōŜ ǳǎŜŘ ƛƴ ŎƻƴƧǳƴŎǘƛƻƴ ǿƛǘƘ ǘƘŜ 5Ŧ9Ωǎ άIƻǿ ǘƻ !ǇǇƭȅέ ƎǳƛŘŀƴŎŜ ŀƴŘ 

ά!ǇǇƭƛŎŀǘƛƻƴ ŦƻǊƳέ ŦƻǊ !ƭǘŜǊƴŀǘƛǾŜ tǊƻǾƛǎƛƻƴ CǊŜŜ {ŎƘƻƻƭǎΦ ¢ƘŜ 5Ŧ9Ωǎ document outlines the criteria 

that will be used to assess the sections of the application form. This handbook offers finer detail on 

how to fulfil these criteria to the best of your ability. 

 

i. What are Alternative Provision Free Schools? 
Free Schools are new state-funded independent schools that are set up in areas where there is 

demonstrable demand. Alternative Provision Free Schools are Free Schools which are principally for 

children of compulsory school age who, by reason of illness, exclusion from school or otherwise, may 

not otherwise receive suitable mainstream education for any period.  

State-funded independent schools have existed for several decades. In the 1980s, City Technology 

Colleges (CTCs) were established in deprived areas. In the 1990s, existing state schools were given 

more freedom and independence under the status of Grant Maintained schools. In 2000, Academies 

were established. Like CTCs, they were independent state schools in deprived areas, with sponsors 

from business and education. In 2005 the then Prime Minister Tony Blair expanded the Academy 

programme, citing charter schools in the United States and Free Schools in Sweden as a model for 

the UK. 

Like charter schools in the US, Free Schools are new state schools set up by teachers, charities and 

parents. Like all state schools in England, Free Schools must be inspected by Ofsted. Unlike 

maintained schools, Free Schools have the independence to innovate on the curriculum, staffing 

structure and pay. 

The first 24 mainstream Free Schools opened in September 2011. 69 Free Schools have been 

approved to open from 2012 (five of which are AP Free Schools) and this number is expected to 

In England, Alternative Provision Free Schools must: 

Á Teach students only within the reception through 19 years old age range. Please note: pupils 

can only be referred (by schools or Local Authorities) if they are of statutory school age (4-16). 

If your AP Free School also wants to cater for pupils aged 16-19 it will only receive mainstream 

levels of funding for these pupils. This is because alternative provision is for children of 

statutory school age. As there is no statutory obligation for 16-19 year olds to be in school, the 

DfE will not provide higher levels of funding;  

Á !t CǊŜŜ {ŎƘƻƻƭǎΩ ǘƘŀǘ ƻŦŦŜǊ мс-19 provision must ensure that less than 50% of their enrolment 

is of non-compulsory school age, i.e. aged 16-19; 

Á Admit pupils principally through placement by Local Authorities, with remaining space filled by 

referral by schools; 

Á Be run by a Charitable Trust; and 

Á Provide an appropriate curriculum plan tailored to meet the individual needs of pupils. This 

must at least include the functional elements of English, maths and ICT, but should also be 

broad and balanced where appropriate. Please note that Free Schools do not have to follow 

the National Curriculum. 
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grow. In England, groups of parents, teachers, charities and existing providers can apply to set up an 

Alternative Provision Free School. In order to establish an Alternative Provision Free School, every 

proposer group must have a plan to deliver high-quality education and demonstrate demand and 

support for their particular type of provision from Local Authorities, local schools, and local 

Academies.  The demand for their particular type of provision must include in principle 

commitments from Local Authorities (and schools/Academies if they wish to take school referrals as 

well) that they will refer children to the proposed Alternative Provision Free School. 

Be aware: 

Á Currently the Free Schools policy only applies in England. Education policy in Scotland and 

Wales lies with the Scottish Parliament and Welsh Assembly respectively. For this reason, 

legislation covering English schools does not affect schools in Scotland and Wales. 

Á All Free School proposals must be for schools that are new to the state system.  

Á Existing state schools, including voluntary aided and foundation schools, can convert to 

become Academies rather than Free Schools. If you would like more information on the 

Academy process, please contact the Department for Education. 

 

ii. Why is this different from mainstream applications ? 
The application process for Alternative Provision Free Schools differs from the mainstream process. 

The experience of Academies provided a model of how to set up mainstream Free Schools. Several 

important changes were made, but much of the policy framework and infrastructure existed, for 

example Funding Agreements, Ready Reckoners, Memoranda & Articles of Association. 

Alternative Provision Free Schools represent something new, exciting and challenging. The first five 

Alternative Provision Free Schools, set to open in 2012, will be a pioneering group that will help to 

define the alternative provision education landscape.  

 

iii. Why should I apply ? 
There are three good reasons to apply to set up an Alternative Provision Free School: 

Á Fast-tracked set up: While your LA will need to provide its support; the impetus of support from 

central government will make your case a priority. 

Á The ability to innovate: This policy is an invitation for suggestions of how provision can be 

improved in terms of quality and cost. 

Á DfE seal of approval: You will be recognised as a provider that is approved and held to account 

by the Secretary of State. This can help you stand out in a sector where there is sometimes 

ambiguity about how to define quality. 

However, you should not apply to set up an Alternative Provision Free School based on an 

expectation of more secure funding. Funding will still be linked to demand, through LA (and 

school/Academy) referrals. More information on the funding arrangements for AP Free Schools 

can be found in AnƴŜȄ . ƻŦ ǘƘŜ 5Ŧ9Ωǎ !t άIƻǿ ǘƻ !ǇǇƭȅέ ƎǳƛŘŀƴŎŜΦ 
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Further information 

DfE Alternative Provision Free School Application Form 
http://media.education.gov.uk/assets/files/application%20form%20-
%20alternative%20provision.doc 
 
DfE Alternative Provision Free Schools How to Apply Guidance 
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-
%20alternative%20provision.pdf 
 
The Academies Act 2010 

http://www.education.gov.uk/schools/leadership/typesofschools/academies/a0061222/academies-

act-2010 

DfE Free Schools Guidance 

http://www.education.gov.uk/schools/leadership/typesofschools/freeschools  

http://media.education.gov.uk/assets/files/application%20form%20-%20alternative%20provision.doc
http://media.education.gov.uk/assets/files/application%20form%20-%20alternative%20provision.doc
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-%20alternative%20provision.pdf
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-%20alternative%20provision.pdf
http://www.education.gov.uk/schools/leadership/typesofschools/academies/a0061222/academies-act-2010
http://www.education.gov.uk/schools/leadership/typesofschools/academies/a0061222/academies-act-2010
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools
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iv. How do I set up an Alternative Provision  Free School? 
To set up a Free School, a group of people must come together to form a non-profit Company 

Limited by Guarantee. The directors of this company must then submit an application to the 

Department for Education (DfE), stating the reasons behind the Free School application and 

providing a detailed plan. This guidance is designed to support groups who are applying to open an 

Alternative Provision Free School. 

If your application is successful, the Government will support you with funding and expertise to set 

up your school over the next year. Your non-profit company will sign a funding agreement with DfE, 

at which point it will become an exempt charity (referred to as the Academy Trust). 

The following table, produced by the DfE shows the timeline for this application process, for schools 

opening in 2013. 

 

The most important things to remember are: 

Á NSN will support you through the process and it is achievable; 

Á You must provide a detailed plan for the main aspects of the school before any support from 

the government will be provided; 

Á All applications to set up a Free School that will open in September 2013 must be submitted 

to the department between 9.00am on the 13th February and 6.00pm on the 24th February.  

 

 
 
 
 
 
 

 
Free School Application Process 

 
 

November December January February March April May June    July   August 
 

 
 
 
 
 

New process 
launched 

November 

 
Application 

 
You complete the Free 

School application form. 

 
There is help available 

from New Schools 

Network to assist you if 

you wish. 

 
 
 
 

Application 

window 

13 ï 24 February 

Assessment 

 
We assess 

application forms 

against published 

criteria. 

Due diligence 

checks are 

conducted. 

Interview 

 
Shortlisted 

applicants are 

invited for 

interview. 

 
 
 
 
Successful 

applicants 

announced 

summer 2012 
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Á Groups with strong written applications will be interviewed by DfE between mid-April and 

mid-June 2012 to determine their capacity and capability to set up the proposed school. 

Exact dates will be released in due course; 

 

Á Successful applications will be announced in Summer 2012; and 

 

Á Decisions by the Secretary of State are final and there will be no formal appeals process for 

unsuccessful applicants. 

 

¢ƘŜ άIƻǿ ǘƻ !ǇǇƭȅέ ƎǳƛŘŀƴŎŜ Ŏƻƴǘŀƛƴǎ ŘŜǘŀƛƭǎ ƻƴ ǘƘŜ ŎǊƛǘŜǊƛŀ ōȅ ǿƘƛŎƘ ȅƻǳǊ application will be 

ƧǳŘƎŜŘΦ ¸ƻǳ ǎƘƻǳƭŘ ǳǎŜ ǘƘŜ 5Ŧ9Ωǎ ŀǇǇƭƛŎŀǘƛƻƴ ŦƻǊƳΣ ŦƛƭƭƛƴƎ ƛƴ ǘƘŜ ōƻȄŜǎΣ ǿƘƛŎƘ ǿƛƭƭ ŜȄǇŀƴŘ ŀǎ ȅƻǳ ǘȅǇŜΦ 

Applications will be assessed against: 

Á the criteria set out in the application form; 

Á other AP Free School applications as appropriate; and 

Á ŀ ǊŀƴƎŜ ƻŦ ŎƻƴǘŜȄǘǳŀƭ ŦŀŎǘƻǊǎ ǎŜǘ ƻǳǘ ƻƴ ǇΦ мм ƻŦ ǘƘŜ 5Ŧ9Ωǎ ΨIƻǿ ǘƻ !ǇǇƭȅΩ ƎǳƛŘŜΣ ƛƴŎƭǳŘƛƴƎ 

value for money. 

Please bear in mind that applications will not be considered for: 

Á Schools that are only at nursery level; 

Á Schools that are proposed by people considered unsuitable for the task, or if the school 

endorses violence, illegal activity or an ethos that does not correspond with UK democratic 

values; 

Á Schools that propose to teach creationism, intelligent design, or similar ideas as valid 

scientific theories. 

In addition please be aware that:  

Á Existing providers wishing to set up an AP Free School must meet all of the requirements set 

ƻǳǘ ƻƴ ǇΦ мм ƻŦ ǘƘŜ ΨIƻǿ ǘƻ !ǇǇƭȅΩ ƎǳƛŘŀƴŎŜ. 

 

If your application is approved to the pre-opening stage, you will be provided with support from the 

Department to help you secure a site and open your school in September 2013. There will be a 

significant amount of work to complete between approval of your AP Free School application and 

your Free School opening in September 2013. Assuming you make good progress against the key 

milestones in the pre-opening stage, the Secretary of State will then make a decision on whether to 

enter into a Funding Agreement ς this represents final approval. 
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Further information 

DfE Alternative Provision Free School Application Form 
http://media.education.gov.uk/assets/files/application%20form%20-
%20alternative%20provision.doc 
 
DfE Alternative Provision Free Schools How to Apply Guidance 
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-

%20alternative%20provision.pdf 

 

v. How should I get started?  
Before completing the application form, it is important that you have a clear idea of what you are 

trying to achieve, and that you are clear about whether you want to promote a school or run a 

school.  

 

Choosing a model 

You should consider carefully how much involvement you need or want to have in the running of the 

new school. Part of this will be based on a realistic assessment of the skill sets and available time of 

each group member and identification of any gaps. 

Broadly, there are three Free School models to consider: 

Á A promoter-run school where the group applies on its own and then takes complete 

responsibility for the school; 

Á A sponsor-run school where the group partners with an existing non-profit educational 

provider, which would normally play a role in writing the application, and would take overall 

responsibility for running the school; or 

Á A school provider model where the group proposing the school takes overall responsibility 

for the school, but outsources part or all of the running of the school to an external 

educational provider. 

 

 

 

http://media.education.gov.uk/assets/files/application%20form%20-%20alternative%20provision.doc
http://media.education.gov.uk/assets/files/application%20form%20-%20alternative%20provision.doc
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-%20alternative%20provision.pdf
http://media.education.gov.uk/assets/files/how%20to%20apply%20guidance%20-%20alternative%20provision.pdf
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Promoter-run schools 

In an promoter-run school, the group applying takes full responsibility for running and delivering the 

school, meaning that they do all of the following: 

Á Create the detailed plan needed for the initial application; 

Á Oversee the pre-opening phase of the school with support from the DfE; 

Á Sign the Funding Agreement with the DfE, making them accountable to the Secretary of 

State for the performance of the school; 

Á Be responsible for forming the governing body of the school; 

Á Hire the Head (Principal Designate); and 

Á Oversee the running of the school. 

The main advantage of this model is its simplicity ς with a single reporting line from DfE to the 

school ς and the fact that the group who proposed the school retains control and can ensure that 

the vision of the school is pursued. 

The challenge is the capacity and expertise required ς both educational and organisational ς to set 

up and run the school effectively. It is also important that the key people in the group plan to remain 

involved over the long term. You should consider whether your group has the capacity and the 

commitment necessary to run the school in its entirety. 

Sponsor-run schools 

In a sponsor-run school, the school is developed by 

partnering with an existing charitable education provider 

(the sponsor) with knowledge and experience in setting 

up and running schools. The sponsor will be the applicant 

and will be responsible for all of the activities carried out 

by the school (as listed above) and will be responsible to 

the Secretary of State for the success of the school. In 

this case the initial group can play a variety of roles, such 

as advising, marketing and fundraising, but will not have 

legal responsibility for the school. 

The advantage of this model is that accountability is 

clear ς the sponsor is accountable for running the school ς and you can ensure there is sufficient 

expertise and capacity to run the school.  

The challenge is that the group must have confidence that their vision is aligned with that of the 

sponsor, and that the sponsor will be able to deliver it. It is important to design an appropriate 

model so that the views of the group are reflected upon an on-going basis. Groups should also be 

clear in advance what the governance model will be and how they will be involved. 

 

Engaging Sponsors and School Providers  

Most good organisations that could take 

responsibility for your school, either as a 

sponsor or provider, will have a clear 

educational model, and it is very important 

that you are sure they will deliver the school 

you are looking for. 

If you do select them, they may have a role in 

preparing the application. 
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The school-provider model 

In the school-provider model, the group that applies takes ultimate responsibility for the success of 

the school, and forms a trust which will sign a funding agreement with the Secretary of State. They 

are held accountable by the Secretary of State, but choose to delegate some or all of the school 

operations to another organisation with specific expertise (e.g. education, site procurement or back 

office functions). These providers can be charities or companies. Groups which do this will have to 

have a full and open tendering process, and make it clear why they are appointing a third party 

organisation and under what conditions (see Section 6 ά/ŀǇŀŎƛǘȅ ŀƴŘ /ŀǇŀōƛƭƛǘȅέ for more details 

about how to handle third party procurement processes). 

The advantage of this model is that the proposers retain a significant degree of control over the 

school. 

The challenge will be in procuring and managing companies or charities. The Trust which signs the 

funding agreement with the Secretary of State will be held accountable for the performance of the 

school.  

You could also consider becoming a ΨParent-promoted maintained schoolΩ. This is a Local Authority-

maintained school that is set up after parent promotion. While this guide deals with Free Schools, if 

you wish New Schools Network to help you link to your local authority or campaign for this, do 

please get in touch. 

 

 

Sponsors and Providers: 

Some groups may choose to work with existing educational providers or project management 

companies before submitting their application. This is not required and should be based on analysis of 

the time and skills available already in the group. 

You may: 

Á Complete the application entirely on your own; 

Á Complete the application with help received on a purely voluntary basis or pay with your own 

funds; or 

Á Find a sponsor to help with the application and submit on your behalf (remember, they must 

be a charity). In this case you do not need to form a company. 

You are not permitted to enter into an agreement to use DfE funds to pay a company for any services 

whatsoever, until after your application has been accepted. If your Free School is approved you will 

not be permitted to use DfE funds to pay a company retrospectively for any services completed on a 

pro-bono basis during the application stage.   

However, you may state a preference for working with a particular company as part of your 

application. If your application is successful, procurement of outside services will be put out to 

competitive tender according to EU regulations. 
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Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

NSN has produced detailed guidance on the different school models: 

http://www.newschoolsnetwork.org/set-up-school/first-steps/free-school-models 

A list of possible education providers is available on the NSN website: 

http://www.newschoolsnetwork.org/network. 

 

vi. How can New Schools Network (NSN) help? 

NSN is here to help you prepare a high quality application and offers different types of support: 

Á Advisers. Each group we work with is assigned a dedicated advisor who will provide personal 

support including: 

- Advice, information and resources; advisers are available by email and telephone , 

face to face meetings and surgeries throughout the process; 

- Giving detailed and comprehensive feedback on draft application forms before 

submission to the DfE; and 

- Setting up meetings with NSN specialists who have expertise in AP education, school 

operations and finance. 

Á Specialist advisers. NSN employs specialist advisers in AP education (including curriculum), 

school operations and finance. They attend events and meetings in order to provide expert 

advice.  

Á Application feedback. Before submitting an application to the DfE, groups can send drafts of 

their application forms to NSN for detailed feedback. The feedback will:  

- Give detailed comments on educational and financial plans; and 

- Explain which of 5Ŧ9Ωǎ criteria need to be addressed or strengthened in your 

application. 

Á Matchmaking. An  online ƳŀǘŎƘƳŀƪƛƴƎ ǎŜǊǾƛŎŜ ƻƴ b{bΩǎ ǿŜōǎƛǘŜ helps groups to find: 

- Committed  and skilled volunteers to strengthen their team and share expertise; 

- Additional individuals who can become trustees and governors; and 

- Potential partner organisations which can help groups build capacity. 

Á Events. NSN runs tailored events for groups at each stage of the application process. All 

events will have substantial networking opportunities for groups: 

- NSN: Getting Started ς introductory events aimed at showing your group how to 

develop your vision for the Free School, how to build the capacity and capability of 

your team, and how to build and demonstrate demand for your school. 

- NSN: Boot Camp ς intensive weekend events for groups who have already started 

preparing their applications to the DfE. Interactive seminars delivered by our 

specialists will cover each aspect of the application form.  

mailto:info@newschoolsnetwork.org
http://www.newschoolsnetwork.org/set-up-school/first-steps/free-school-models
http://www.newschoolsnetwork.org/network
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- NSN: Exhibitionς a large scale event in which groups can meet and identify 

organisations that could help deliver a school.  

Á Website and Publications. The NSN website enables groups to: 

- Download detailed guidance including step-by-step guides to completing the DfE 

application form; 

- Access information about the policy and resources for the application process; 

- Increase ǘƘŜƛǊ ŎŀǇŀŎƛǘȅ ŀƴŘ ŎŀǇŀōƛƭƛǘȅ ōȅ ƛŘŜƴǘƛŦȅƛƴƎ ǾƻƭǳƴǘŜŜǊǎ ƻƴ b{bΩǎ ƻƴƭƛƴŜ 

forum; 

- Network with other individuals and groups in their local area; and 

- Find information about upcoming events. 

Á Free School Development Programme. NSN gives extra support to up to 20 mainstream, 

Special and Alternative Provision Free School groups who have extraordinary potential to 

raise educational standards. Applicants complete an application form and shortlisted 

applicants will be invited to interview. All groups on the Development Programme receive: 

 

- Additional help from NSN specialist advisers in financial and educational planning; 

- Help from experts in marketing, communications, law, and premises, among others; 

- A mock interview to prepare for the DfE assessment process. 

Groups can also apply for additional services which include: 

- Active matchmaking with skilled professionals to build capacity; and/or 

- Funding to help gather evidence of parental demand. 

Please note that applications for the Development Programme for groups wising to open Free 

Schools in 2013 have now closed.  

Development Programme applications for groups wishing to open Free Schools in 2014 will 

commence in Autumn 2013. Please check the Development Programme section of our website for 

more information and updates.   

However, NSN cannot do any of the following: 

Á Write applications for groups ς it is important that the proposal reflects your own work and 

capacity; 

Á Advise you on the outcome of your application ς we are not part of the DfE and only they 

can tell you whether your application has been accepted; or 

Á Change government policy ς we will, like many charities, try to persuade government to 

change policy but we are not part of government. Individuals who would like to propose 

amendments to the policy are urged to contact their local MP and the DfE. 
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Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

Visit the events page of the NSN website to see what events are coming up soon: 
www.newschoolsnetwork.org/events 
 

Visit the publications library on the NSN website for a comprehensive list of all the guidance we 
produce and useful links to other sources of information: 
www.newschoolsnetwork.org/library 
 

Visit the Development Programme page of the NSN website for more information: 
www.newschoolsnetwork.org/development -programme  
 

Register on the networking page of the NSN websiteto start connecting to volunteers who may be 
able to help your group: 
www.newschoolsnetwork.org/network/introduction 

vi i. Engaging with AP commissioners  

Applicant groups looking to set up an Alternative Provision Free School must seek agreement from 

commissioners of AP places - Local Authorities (LAs), schools and Academies - that they would be 

willing to place children at the new AP Free School.  Pupils could be referred to your AP Free School 

from one or a combination of the above. You will therefore need to have this in principle 

commitment from one or more Local Authorities, schools and Academies before you submit your 

application.   

The pupils referred to your school should be suitable for your provision, both in terms of the 

education you will provide and the age of your pupils.  

While LA councillors are the elected local representatives and have overall responsibility for the 
governance of a local area, they will usually rely on their Officers (the equivalent of DfE civil 
servants) to help them. Officers will have specialist knowledge and you should try and build a good 
relationship with them if possible. 

LAs can, if they wish, also provide information that may support your application (in addition to the 
essential in principle commitment that they would refer children to your Free School). We suggest 
the following data should be your priority requests: 

Á Pupil data. If you wish to use demographic information to back up your proposal then the LA 
will be able to provide detailed data. 

Á Site identification. LAs may know of suitable sites in your area and may even be willing to 
offer you sites on 'peppercorn' or sub-market rent.  

Á Information on key stakeholders in the community. Officers in the LA will have a lot of local 
knowledge on key groups for you to contact as part of your statutory consultation. 

For more information on how to illustrate demand for your school and engaging with local 
authorities, please see Chapter E of this guidance. 

mailto:info@newschoolsnetwork.org
http://www.newschoolsnetwork.org/events
http://www.newschoolsnetwork.org/library
http://www.newschoolsnetwork.org/network/introduction
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viii . Recommended sequencing of activity  

The following chart may be helpful as a suggested sequencing of activity in the lead up to opening 

your school.  
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Application guidance  

A. Applicant details  
 

There are no assessment criteria for this section.  

To answer this section you will need to: 

Á Set up a Company Limited by Guarantee with the relevant Memorandum and Articles of 

!ǎǎƻŎƛŀǘƛƻƴΦ ¢Ƙƛǎ ƴŜŜŘǎ ǘƻ ōŜ ŘƻƴŜ ōŜŦƻǊŜ ŀǇǇƭȅƛƴƎ ǘƻ ǎŜǘ ǳǇ ŀ ǎŎƘƻƻƭ όǎŜŜ мΦн ά{ŜǘǘƛƴƎ ǳǇ ŀ 

/ƻƳǇŀƴȅ [ƛƳƛǘŜŘ ōȅ DǳŀǊŀƴǘŜŜέύΤ 

Á Fill out the details of the company and its Directors and Members in the template inside the 

form; 

Á Sign the declaration (this must be signed by a member of your company); 

Á Ensure that you mention any links your company has to other charities or commercial 

organisations, and what role you envision for them in the running of the school (see 1.3 

ά9ȄǘŜǊƴŀƭ hǊƎŀƴƛǎŀǘƛƻƴǎέύΤ 

Á If you are an independent school, provide your 6-digit unique reference number. 

    

In addition to the evaluation criteria set out in the application form, applicants should be aware of 

ǘƘŜ 5Ŧ9Ωǎ ƳƛƴƛƳǳƳ ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ CǊŜŜ {ŎƘƻƻƭǎΦ 

Á Section 149 of the Equality Act 2010 places a duty on the Secretary of State to promote 

equality of opportunity. The Secretary of State must have due regard to the need to:  

- Eliminate discrimination, harassment and victimisation;  

- Advance equality of opportunity;  

- Foster good relations (and tackle prejudice and promote understanding). 

Applicants are required to ensure that their proposed Free School will not conflict with  

 those aims. 

Á Free Schools with a religious character must balance the needs of children with a faith and 

children of other faiths or none; and when oversubscribed, be able and willing to admit at 

least 50% of their intake without reference to faith (see section 4.1 ΨAdmissionsΩύΦ 

Á Applications for schools that wish to be designated as a school with a religious character 

(faith school) must be accompanied by a letter of endorsement from the relevant religious 

body or diocese. 

Á Creationism, intelligent design and similar ideas must not be taught as valid scientific 

theories. 

Á Free School applicants will need to confirm that they understand and accept the following: 

- Free Schools must have arrangements to safeguard and promote the welfare of 

children who are pupils at the school; 

- AP Free Schools are required to act in accordance with the AP legislative framework 
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- Free Schools must meet the Education (Independent School Standards) (England) 

Regulations 2010; and 

- The model AP Free School Funding Agreement. 

Applicant groups should state explicitly in their application that they understand and accept the 

above points and documents.  

Please note that the model AP Free School Funding Agreement does not yet exist. Contact NSN for 

up to date information on when this will be released. 

 

Different legal structures  

This section is included for information purposes and does not contain instructions on filling out a 

section of the form. 

Below is some explanation for the following terms which are key parts of the structure for a Free 

School and their legal status: 

Á Steering group 

Á Company Limited by Guarantee 

Á Different Types of Legal Structure 

Á Academy Trust 

Á Articles of Association 

Á Governing Body 

Á Committees 

Steering group 

The steering group is the name given to the small group of people who are central to driving the 

application. Normally there are between 2 and 10 members of the group. There is no legal status to 

a steering group. However, having the right people and the right number of people is crucial. They 

must have the skills, capabilities and time to create or locate the information needed to complete a 

successful application. 

Company Limited by Guarantee 

Before submitting an application, the steering group must create or select a Company Limited by 

Guarantee, which will officially submit the application. This is a legally recognised organisation. A 

Company Limited by Guarantee is not automatically a charity, although it can become one. You 

should not register your company with the Charities Commission. The Company Limited by 

Guarantee that you create will become a charity on signing the funding agreement. 

Your Company Limited by Guarantee may be made up of the steering group, or it may include 

members of the steering group. The Company Limited by Guarantee must have the following 

elements: 
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Á Members: These are the people who create the Company.  Their only major role is to select 

the Directors. They are, however, nominal guarantors of the company on winding up 

(personal liability is limited to £10). 

 

Members have the rights and powers, under the Companies Act 2006, to: 

- Change the constitution of the company; 

- Remove directors; 

- Receive the annual accounts of the company; and 

- Receive notice of, attend and vote at all company meetings. 

 

Á Directors: These are selected by the members and can be members themselves, but do not 

have to be. They do the actual work of the company. In the case of a school, they are the 

governors of the school. That means that for the purposes of your school, the words 

ΨŘƛǊŜŎǘƻǊΩ ŀƴŘ ΨƎƻǾŜǊƴƻǊΩ ƳŜŀƴ ǘƘŜ ǎŀƳŜ ǘƘƛƴƎΦ hƴŎŜ ŀ CǳƴŘƛƴƎ !ƎǊŜŜƳŜƴǘ Ƙŀǎ ōŜŜƴ ǎƛƎƴŜŘΣ 

ŘƛǊŜŎǘƻǊǎκƎƻǾŜǊƴƻǊǎ Ƴŀȅ ŀƭǎƻ ōŜ ƪƴƻǿƴ ŀǎ ΨǘǊǳǎǘŜŜǎΩΦ Lƴ ǘƘŜ ǊŜǎǘ ƻŦ ƻǳǊ ƎǳƛŘŀƴŎŜ ǿŜ ǿƛƭƭ ǳǎŜ 

the term governor, as it is more familiar in the educational context. 

 

Directors/governors/trustees have a wide range of responsibilities and roles. They: 

- Are the mind of the company; 

- Are responsible for the management and control of the company and for its 

strategic direction; and 

- Have a dual role. Under charity law, they have duties as charity trustees, including a 

fiduciary duty to act in the best interests of the company. Under company law, they 

have duties to the company as defined in the Companies Act 2006 

Please note that the 5Ŧ9Ωǎ Model Memorandum and Articles of Association for AP Free Schools 

that you will need to adopt are still being developed. Please contact NSN for up to date 

information on when they will be released. 

 

Administrative Requirements 

A company has to fulfil a number of administrative tasks in order to satisfy company law. These 

requirements relate to: 

Á A registered office; 

Á Publicity requirements; 

Á Annual audit of accounts; 

Á Companies House filing; 

Á Notice of meetings (for Directors and Members, including proxy notice); 

Á Minutes of meetings; 

Á Accounting reference data; 

Á Company registers; 

Á Company resolutions (ordinary and special); and 

Á Change of directors. 
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Different Types of Legal Structure 

The different legal structures are linked to the type of Free School model that you choose. This will 
affect the composition of your Governing Body. 
 
Single new school and single new company 
This applies when a group is establishing a single completely new school without a sponsoring 
partner. The Governing Body will be made up of the steering group with the addition of any elected 
individuals in the run up to, and following, the opening of the school.  
 
{ƛƴƎƭŜ ǎŎƘƻƻƭ ŀƴŘ ǎƛƴƎƭŜ ŎƻƳǇŀƴȅ ΨŎƻƴǾŜǊǘŜŘΩ ŦǊƻƳ ǇǊŜŘŜŎŜǎǎƻǊ ƛƴŘŜǇŜƴŘŜƴǘ ǎŎƘƻƻƭ ŀƴŘ ǇǊŜŘŜŎŜǎǎƻǊ 
independent company 
This is similar to the structure above in that there is a single school, single company and no sponsor. 
Converters will already have an existing Company Limited by Guarantee and Articles of Association. 
These will need to be amended in discussion with the DfE. The Governing Body would remain the 
same (if deemed suitable) and would run the school as before.  
 
Single school, single company and separate charitable foundation 
This model applies when a charitable foundation plays a part in the running of the school. This could 
be in one of two ways: 

Á Sponsor ς The charitable foundation is responsible for running the school. The 
Governing Body would be made up of individuals from the sponsor foundation with the 
addition of the Principal and parent Governors. 

Á Community Stakeholder Charity ς The charitable foundation is involved in governance of 
the school, making up part of the Governing Body along with parents, staff and so on.  

 
New school joins a multi-academy proprietor  
The proprietor would be responsible for running the school. A Free School would need to amend its 
Articles of Association to reflect joining the federation. The proprietor would constitute the 
Governing Body with the addition of the Principal and parent Governors. 
 
Single new school and a single new company which contracts with an independent provider of 
educational services 
The independent provider is responsible for the running of the school and would make up the 
Governing Body, with the addition of the Principal and parent Governors.  
 

 

Academy Trust 

If your application is successful, your company will sign a funding agreement with DfE, at which point 

it will become a Charitable Company Limited by Guarantee (also known as Academy Trust). This is 

the legal entity that has a funding agreement with the Secretary of State for the provision of the 

CǊŜŜ {ŎƘƻƻƭΦ [ŜƎŀƭƭȅΣ !ŎŀŘŜƳȅ ¢Ǌǳǎǘǎ ŀǊŜ Ψexempt charitiesΩ ς charities that do not report to the 

Charities Commission, because their oversight comes from elsewhere, in this case DfE.  

Features of an Academy Trust are as follows: 

Á It is a legal entity with its own independent identity; 

Á It can enter into contracts; 
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Á It is formed from statute ς The Companies Act; 

Á It has a two-tiered internal structure of Directors and Members; and 

Á It has a constitution ς the Articles of Association. 

Á All contractual relationships, whether with staff or external organisations, are entered into 

with the Academy Trust. 

The structure of the Academy Trust is set out below: 

 

 

The Articles of Association 

The DfE provides model Articles of Association to be used when setting up your Company Limited by 

Guarantee. This acts as the Constitution for the company/Academy Trust, outlining the internal rules 

and principles.  

The Articles can be changed by special resolution of the members, but the Funding Agreement 

imposes the obligation for members to seek the consent of the Secretary of State. Some changes will 

also need prior consent from the Charities Commission.  

 

Governing Body 

The Governing Body is the body attached to the Academy Trust which is responsible for maintaining 

ǘƘŜ Ǿƛǎƛƻƴ ŀƴŘ ŜǘƘƻǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ƘƻƭŘƛƴƎ ǘƘŜ tǊƛƴŎƛǇŀƭ ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎǳŎŎŜǎǎΦ ¢ƘŜ 

requirements for the Governing Body of a Free School are much less prescriptive than for 

maintŀƛƴŜŘ ǎŎƘƻƻƭǎΦ ό{ŜŜ сΦо άDƻǾŜǊƴŀƴŎŜέύΦ CƻǊ ƎǊƻǳǇǎ ǇǊƻǇƻǎƛƴƎ ǘƻ ƻǇŜƴ ŀ CǊŜŜ {ŎƘƻƻƭΣ ƛǘ ƛǎ ƭŜǎǎ 

important to follow a set structure than to think carefully about the roles that those within the 

structure will have to perform and the skills that they will need. 

Academy Trust 
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Committees 

Much of the business of the Governing Body will be carried out through committees. Committees 

need to have a constitution, membership, and terms of reference decided by the Governing Body ς 

these should be reviewed annually. Committees could include: Finance and Remuneration; General 

Purposes; Education. Each committee must have a chair and a Clerk. Individuals who are not 

governors can be appointed to committees, but no vote may be taken unless the majority of 

committee members present are also governors. Committees report to the Governing Body. 

 

Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

Mainstream Model Memorandum and Articles of Association: Department for Education 

http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement 

Welcome to Governance: bŀǘƛƻƴŀƭ DƻǾŜǊƴƻǊǎΩ !ssociation, (September 2010) available to order 

here: http://www.nga.org.uk/shopPublications.aspx. 

Becoming a school governor ς Directgov advice: 

http://www.direct.gov.uk/en/parents/schoolslearninganddevelopment/schoollife/dg_10038366 

bŀǘƛƻƴŀƭ DƻǾŜǊƴƻǊǎΩ !ǎǎƻŎƛŀǘƛƻƴ ς The representative body of school governors in England: 

http://www.nga.org.uk/ 

Official DfE advice on governance: http://www.education.gov.uk/schools/leadership/governance 

School Governors One Stop Shop ς DfE-funded charity that places volunteers on governing bodies: 

http://www.sgoss.org.uk/home/ 

  

mailto:info@newschoolsnetwork.org
http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement
http://www.nga.org.uk/shopPublications.aspx
http://www.direct.gov.uk/en/parents/schoolslearninganddevelopment/schoollife/dg_10038366
http://www.nga.org.uk/
http://www.education.gov.uk/schools/leadership/governance
http://www.sgoss.org.uk/home/
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Setting up a Company Limited by Guarantee  

This section will help you set up a Company Limited by Guarantee. It is relevant only if you are 

opting for the proposer-run or school-ǇǊƻǾƛŘŜǊ ƳƻŘŜƭǎ όǎŜŜ ΨChoosing a ƳƻŘŜƭΩ in the 

Introduction). 

In order to become a Company Limited by Guarantee you must register at Companies House. Your 

application will consist of three documents: 

Á Application form; 
Á Memorandum of Association; and 
Á Articles of Association. 

 

While these are legal documents, and you should take care to ensure that you understand your 

obligations under them, they are relatively easy to complete. The application form is found on the 

Companies House website. 

The DfE has prepared model Memorandum and Articles of Association which can be found here: 

http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement 

Once these three documents have been completed, you should return them to Companies House 

along with the relevant fee. There are two options for submission: 

Á Standard paper registration: £40 (documents processed within 8 - 10 days of receipt); or 
Á Same day service: £100 (documents must be received by 15:00 and the envelope should be 
ŎƭŜŀǊƭȅ ƳŀǊƪŜŘ Ψ{!a9 5!¸ Lb/hwthw!¢LhbΩ). 
 

¢ƘŜȅ Ŏŀƴ ōŜ ǎŜƴǘ ǘƻ ǘƘŜ ΨbŜǿ /ƻƳǇŀƴƛŜǎ {ŜŎǘƛƻƴΩ ŀǘ ŜƛǘƘŜǊΥ 

Companies House, 

Crown Way, 

Cardiff, CF14 3UZ 

or 

Companies House Information Centre, 

21 Bloomsbury Street, 

London, WC1B 3XD. 

  

http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement
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Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

Companies House guidance: 
 http://www.companieshouse.gov.uk/about/gbhtml/gp1.shtml 
 
Information on Companies House 

fees:http://www.companieshouse.gov.uk/toolsToHelp/proposedChanges.shtml 

Department for Education FAQs: 

http://www.education.gov.uk/schools/leadership/typesofschools/freeschools/freeschoolsfaqs/a007

7914/governance 

Memorandum of Association & Articles of Association: 

http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement 

 

Related organisations  

In this section you should provide a complete list of the organisations you have any formal link to. 

This would include, for example, if: 

Á Your company is owned by another organisation or owns them in whole or part; 

Á ¸ƻǳǊ ŎƻƳǇŀƴȅ ǳǎŜǎ ŀƴƻǘƘŜǊ ƻǊƎŀƴƛǎŀǘƛƻƴΩǎ ǎŜǊǾƛŎŜǎΣ ƻŦŦŜǊǎ ǘƘŜm services or shares services 

with them; and/or 

Á Any of your members or directors is a trustee, member, associate, employee or shareholder 

of such organisations. 

If any of the organisations with which you have a formal link, as described above, will be involved in 

the running of the school, you should mention here how they will be involved. This need not be a 

lengthy description ς ƳƻǊŜ ŘŜǘŀƛƭ Ŏŀƴ ōŜ ƎƛǾŜƴ ƛƴ ǘƘŜ ΨŜŘǳŎŀǘƛƻƴŀƭ ǇƭŀƴΩ ǎŜŎǘƛƻƴ ƛŦ ŀǇǇǊƻǇǊƛŀǘŜΦ IŜǊŜ 

you will simply clarify the type of relationship the organisation would have with the school, for 

ŜȄŀƳǇƭŜ ΨǘƘƛǎ ŎƻƳǇŀƴȅ ǿƻǳƭŘ ǇǊƻǾƛŘŜ ǎǇƻǊǘǎ ƪƛǘ ǘƻ ǘƘŜ ǎŎƘƻƻƭ Ŧƻƻǘōŀƭƭ ǘŜŀƳ ŦǊŜŜ ƻŦ ŎƘŀǊƎŜΩΦ  

 

 

 

 

 

 

  

mailto:info@newschoolsnetwork.org
http://www.companieshouse.gov.uk/about/gbhtml/gp1.shtml
http://www.companieshouse.gov.uk/about/gbhtml/gp1.shtml
http://www.companieshouse.gov.uk/toolsToHelp/proposedChanges.shtml
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools/applicationprocessfaqs/a0075657/free-schools-faqs-requirements-of-the-process/
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools/freeschoolsfaqs/a0077914/governance
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools/freeschoolsfaqs/a0077914/governance
http://www.companieshouse.gov.uk/forms/generalForms/IN01_application_to_register_a_company.pdf
http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement
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Section B: Outline of the school      

This section is relevant for all applicant groups. 

In this section you are asked to provide practical details about your proposed school including: 

 

Á Proposed school name; 

Á Proposed year of opening; 

Á Age range; 

Á Cohort of pupils that you intend to teach; 

Á Your proposed pupil numbers when at capacity and year in which you expect your school 

will reach capacity; 

Á Single-sex (if relevant); 

Á Whether your school will have a faith ethos; 

Á The postcode of your preferred site; and 

Á Local Authority in which your preferred site is situated.  Please specify if you intend to take 

referrals from a wider range of local authority areas. 

 

Proposed Year of Opening 

You should state here the year in which you are applying to open. The application process is 

primarily for schools planning to open in 2013. The DfE will consider applications for 2014 opening, 

but only on an exceptional basis, where a strong case is made for the need for an extended lead 

time.  

Age range 

Free Schools are funded for students within the reception through 19 years old age range. Any 

school teaching exclusively nursery or over-19s will not be funded as a Free School.  Alternative 

provision is primarily for pupils of compulsory school age, so the majority of pupils (i.e. 50%+) in an 

AP Free School must be between 5 and 16. 

 

Reaching Capacity 
 

You will have to state the proposed numbers of pupils that you will cater for. You must distinguish 

between those that will be full-time and part-time, specifying the full-time equivalent (FTE) for part-

time pupils. 

 

You must also state the year in which your school will be full. The build-up of pupils for an AP Free 

School is unlikely to be as smooth as that of a mainstream school. You must, however, reach your 

steady state for pupil numbers by the beginning of your fourth year of operation. 

 

Single sex 

If your school will be a single-sex school please specify whether you will cater for boys or girls. 
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Religious ethos 

Alternative Provision Free Schools cannot be designated with a religious character (i.e. be a faith 

school). Your school can, however, adopt a religious ethos as long as you balance the needs of all 

children (whether of a particular faith or none). If your school will adopt a religious ethos you need 

to specify which faith.  

 

Post code of your Preferred Site 
 

You must include the post code of any site that you have identified as your most preferred.  

 

Local Authority 

You should indicate the Local Authority area in which the proposed school will be situated. If it will 

be near to a LA boundary or you intend to take pupils from other LA areas, you should include the 

names of those LAs. You can find your local authority here: 

http://local.direct.gov.uk/LDGRedirect/Start.do?mode=1 

 
 

Further information 

Contact NSN for tailored, specialist advice: info@newschoolsnetwork.org 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://local.direct.gov.uk/LDGRedirect/Start.do?mode=1
mailto:info@newschoolsnetwork.org
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C.  Educational Vision  

C1: Provide a clearly focused, coherent vision that underpins the 
application with a compelling rationale for establishing the school.  
 

 
In this section you, as proposer, should produce an account of the rationale, vision and ethos of your 

proposed Alternative Provision Free School. This is an important section as it gives you an 

opportunity to describe why you wish to set a Free School and the key features which make it 

distinctive. 

Rationale  

In this section DfE criteria state that you must for: 
 
Á set out clearly why you are seeking to establish your Alternative Provision Free School. 

Please explain the key features of your school, including the proposed age range, 
curriculum, location and approach to teaching and learning;  

 

In this section you should clearly outline the reasons why your AP Free School is needed in the area. 

You should use data to support your reasoning. You should also explain any key features which will 

make your Free School distinctive. You should include the proposed age ranges, curriculum, location 

and your approach to teaching and learning. Some of the most common rationales for setting up an 

Alternative Provision Free School include:  

Á The alternative provision (i.e.local PRUs and/or other alternative provision providers) in the 

local area performs poorly; 

Á There are not enough alternative provision places in the local area;  

Á A particular group of pupils are not being served in the local area; and/or 

Á There is no alternative provision of this type ƛƴ ǘƘŜ ƭƻŎŀƭ ŀǊŜŀ όŜΦƎΦ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǇŀǊǘƛŎǳƭŀǊ 

curriculum, ethos or pedagogy). 

The rationale can also be backed up by local data, for example, high or rising numbers of young 

people not in Education, employment or training (άNEETsέύΤ ƘƛƎƘ ƻǊ ǊƛǎƛƴƎ ŜȄŎƭǳǎƛƻƴ ǊŀǘŜǎ ŜǘŎΦ 

If you are an existing provider of Alternative Provision seeking to convert to Free School status, or 

ŀƴ ƻǊƎŀƴƛǎŀǘƛƻƴ ŎǳǊǊŜƴǘƭȅ ǿƻǊƪƛƴƎ ǿƛǘƘ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƘƻ ƳƛƎƘǘ ŦƻǊƳ ȅƻǳǊ CǊŜŜ {ŎƘƻƻƭΩǎ ǇǳǇƛƭ 

intake, you should make the case as to why the Free Schools route will allow you to improve upon 

the provision which you are already offering. As well as addressing the points above concerning 

why your area needs an AP Free School, you should briefly explain: 

Á Your track record, either in running an Alternative or other educational provision, or in 

working with the type of young people who might be accessing your new provision; 

Á Why you are seeking to convert to Free School status ς what value do you feel the 

conversion would add to your provision? 
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Á Why you have chosen to expand on your work in this way (if you are working with young 

people in a different capacity) ς why have your experiences led you to believe that those 

young people will be best served by your setting up an Alternative Provision Free School? 

Vision  

In this section DfE criteria state that you must: 

Á identify what will make the school distinctive in its vision and ethos and how this has 
informed the education plan; and 

Á set out your aspirations for the educational achievement of individual pupils (including 
their preparedness for everyday adult life), and the school as a whole and why these 
targets are appropriate. 
 

In this section you should include what you want your AP Free School to achieve as this will inform 

every aspect of the next section: Educational Plan. It should describe why your school will be the 

best placed to meet the needs of the community and young people as you have described them in 

your rationale. 

A clearly focused and coherent vision is the foundation of a strong application. It is important that 

your vision conveys the ethos and aspirations of the school to all of the relevant stakeholders ς such 

as prospective commissioners, parents and young people ς as well as to the DfE. It will be the 

cornerstone not only of your application, but of your school. 

The vision is a reference point for the leadership of the school and will serve as an inspiration for 

staff. It should be: 

¶ Brief; 

¶ Long-term; and 

¶ Aspirational. 

You might consider the following: 

¶ What difference will your school make in the lives of the young people who attend it? 

¶ What will a week in the life of your school look like, during and beyond the school day? 

¶ Why, and for whom, will commissioners know that your school is an outstanding and 

appropriate provision? 

¶ What will parents and young people say about your school? 

¶ How will the way young people learn be different in your school and why is this appropriate 

to their needs? 

¶ Iƻǿ ǿƛƭƭ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇǎ with local education providers and the wider 

community help to define it? 

You should also set out, briefly, your aspirations for the educational achievement of individual pupils 

and the school as a whole. In section D you will be required to describe these aspirations in detail, 

including a description of the measurable outcomes you expect, and you should consider 

summarising these here in order to expand upon them in the later section. You should consider not 
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just academic outcomes, but those personal, social and emotional outcomes which are important to 

your particular learners. Examples of possible outcomes to which you could refer include: 

¶ The level of successful re-integration of pupils back into mainstream provision; 

¶ Attendance levels; 

¶ Learner attainment, in terms of qualifications and progression; 

¶ A reduction in the number of NEETS (those Not in Employment, Education or Training) for 

post 16 provision; and 

¶ The number of pupils progressing into Further or Higher Education, if appropriate. 

Writing a vision statement can be daunting. When getting started it may be helpful to make a list of 

the features of your school under the following headings: 

¶ Why you think education is important? 

¶ Why you believe an Alternative Provision Free School is needed (your rationale)? 

¶ What will be the focus of the school? 

¶ What will your curriculum include ς what courses will you offer? 

¶ Who you want to be involved? 

¶ What facilities and activities you want to promote? 
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Having done this, you can pick out the most important points and summarise them. For your vision 

you only want a few distilled sentences that clearly communicate what your school is about and 

what it is going to do. 

 
 

An example AP School vision  

Mission Statement 

Our school is committed to changing the lives of young people aged thirteen to sixteen who are 

on the edge of social or educational exclusion. We provide an alternative to mainstream school, 

combining basic education and mentoring with the discipline and culture of boxing and other 

sports training to re-engage disaffected young people. We seek to return our students to 

education, training or employment, improve their health and happiness, and empower them to 

play a positive role in their communities. 

 

Our vision 

We provide an engaging, inspirational and life-changing environment, proven to break the cycle 

of negative experience and low achievement that disaffected students may have had at school. 

We work in partnership with local schools, social services, Youth Offending Teams and Safer 

Communities Teams to help over 90% of our graduates achieve academic and vocational 

qualifications, learn new life skills and find employment. Our vision is: 

 

Á To pursue a culture of continuous improvement in returning over 90% of our students 
to education, training or employment; 
 

Á To improve the health, happiness and achievement of our students through academic 
success, enjoyment of sport, emotional support and pastoral care; 

 
Á To work with a full and diverse and selection of local and other partner organisations 

both public and private; 
 

Á To recruit high quality and committed staff, and maintain the highest standards of 
staff training and support; 

 
Á To innovate and lead in the Alternative Provision Sector through academic, pastoral 

and vocational provision of the highest quality; 
 

Á ¢ƻ ƛƳǇǊƻǾŜ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ƭƛŦŜ ƻŦ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ŦŀƳƛƭƛŜǎ ŀƴŘ ǘƘŜ ǿƛŘŜǊ ŎƻƳƳǳƴƛǘȅΣ 
through helping our students succeed;  

 
Á To constantly uphold our policies of equal opportunity for all, commitment to 

diversity and support of disadvantaged groups; and 
 

Á To expand to further sites in order to change the lives of as many young people as 
possible in the future. 
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Ethos 
 
In this section the DfE criteria state that you must: 

Á explain how the particular ethos of the school will be reflected in its curriculum; and  
Á ŜȄǇƭŀƛƴ Ƙƻǿ ȅƻǳǊ ƎǊƻǳǇΩǎ ǊŜƭƛƎƛƻǳǎ ōŜƭƛŜŦǎ ŀƴŘ ŀŦŦƛƭƛŀǘƛƻƴǎ ǿƛƭƭ ōŜ ǊŜŦƭŜŎǘŜŘ ƛƴΣ ƻǊ ƛƴŦƭǳŜƴŎŜΣ 

the curriculum if you are applying to set up an alternative provision Free School with a 
religious ethos.  

 

In this section you will need to explain how the particular ethos of the school will be reflected in the 

curriculum. Your ethos is created by the values and principles which inform how you will achieve 

your vision.   

Your ethos is crucial in defining how your school will operate. It may be that you begin your 

application with a very clear idea of what your ethos is, but, if not, one way to think through the 

issue is to consider relationships within the school. For example, you could consider: 

Á how your approach to promoting good behaviour will differ from that of local mainstream 

schools. Do you believe that your learners benefit from discipline which is stricter or more 

relaxed? 

Á How the relationships between learners and different members of staff might differ. Will 

there be staff members with whom learners will have a more informal relationship, or do 

ȅƻǳ ǘƘƛƴƪ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŎƻƴǎƛǎǘŜƴŎȅ ƛƴ ŀǘǘƛǘǳŘŜ ŀŎǊƻǎǎ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǎǘŀŦŦΚ 

Á How you will ensure that staff and learners share a common vision and attitude towards 

learning. 

Á The kinds of relationship which you will expect staff to model ς for example, will you expect 

the management hierarchy to be clear to learners, or will you encourage more informal 

working relationships between different staff members? 

 

!ƴƻǘƘŜǊ ǿŀȅ ǘƻ ŀǇǇǊƻŀŎƘ ǘƘŜ ŀǊǘƛŎǳƭŀǘƛƻƴ ƻŦ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ŜǘƘƻǎ ƛǎ ǘƻ ŎƻƴǎƛŘŜǊ Ƙƻǿ ƭŜŀǊƴŜǊǎ ǿƛƭƭ 

describe how they feel about their education. Is it more important to you that they feel challenged, 

or that they feel supported? That they see their primary member of staff as a consistent friend, or an 

inspiring role model? That they have a curriculum personalised around their interests, or that they 

have the breadth of opportunity available to their peers in mainstream? It is clear that none of these 

are mutually exclusive, but considering them against each other is one way to begin defining the 

distinctive ethos of your school.  

 
Your vision will influence all of the other parts of your 

application; but if you have ideas about what makes a 

good school, these will in turn influence your vision.  

This shows how your vision will dictate your educational 

plan, your budget, your premises and your demand, and 

that these in turn may encourage you to modify your 

vision. 
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Your vision will influence all of the other parts of your 

application; but if you have ideas about what makes a 

good school, these will in turn influence your vision.  

This shows how your vision will dictate your educational 

plan, your budget, your premises and your demand, and 

that these in turn may encourage you to modify your 

vision. 

Vision and 
how you will 

achieve it

Detailed 
educational 

plan

Budget plan 
and 

premises

Demand

 

You will also need to explain if your AP Free School will have any affiliations with any particular 

religious belief and if that is the case how this will influence or be reflected in the curriculum. As AP 

Free Schools cannot be designated by any religious body, you will not be able to use faith as a 

criterion for admissions (of students) or recruitment (of staff). 

In preparing your application, it is important to note that DfE criteria state that:  

Á creationism, intelligent design and similar ideas must not be taught as valid scientific 
theories.  

 

 

Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

DfE Alternative Provision directory: 

http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/alternativeprovisio

ndatabase 

 

 

 

 

 

 

 

 

 

mailto:info@newschoolsnetwork.org
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/alternativeprovisiondatabase
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/alternativeprovisiondatabase
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D. Education  Plan 

This section explains how your school will achieve its educational vision as detailed in section C1 and 
it should include much more detail.  

The second part is your response to the criteria set down in the guidance. Section D should be 
completed by the people who will manage the school and if you are working with any other 
organisations then they should be involved in drafting this section. It is a very important part of the 
application as it provides a strategy or plan for a Principal Designate to implement.  It should provide 
the structure of your school and the experience that pupils will have there. This is your opportunity 
to provide a solid plan that DfE will use to assess the quality of your educational offering. 

The application for this section is divided into two parts. 

 

Part 1  

tŀǊǘ м Ŏƻƴǎƛǎǘǎ ƻŦ ŀ ǘŀōƭŜ ǇǊƻǾƛŘŜŘ ƛƴ ǘƘŜ 5Ŧ9Ωǎ Ψ!ǇǇƭƛŎŀǘƛƻƴ ŦƻǊƳΩ ǿƘƛŎƘ ȅƻǳ ǎƘƻǳƭŘ ŎƻƳǇƭŜǘŜ ǘƻ ǎƘƻǿ 
the growth of your school population over time.  

 

 

Part 2  
In Part 2 of this section you will need to describe your proposed curriculum in detail, explaining what 
will be taught, when, for how long and to whom and how it will meet the different needs of all 
pupils.  

It is important that this should be affordable so should be carefully linked to your financial plans. 

In your application you will need to: 

Á Describe your curriculum in detail, indicating whether you will offer a broad and balanced 
curriculum and including the range of qualifications which might be offered; 

Á Set out a viable curriculum model that shows what proportion of learning is given over to 
each subject or area of learning for each year group and if any pupils will attend part time 
how you will ensure that they receive an integrated curriculum and an appropriate 
educational entitlement; 

Á Explain how you will meet the needs of pupils who will be in your school for varying lengths 
of time (if applicable); 

Á Outline how long your days, terms and years will be and why; 

Á Outline your approach to the learning and achievement of pupils and demonstrate a high 
level of ambition. 
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D1. Set out a viable curriculum plan with  appropriate focus on core 

areas of learning  

In this section you should provide information on what will be taught, and what qualifications your 

pupils will work towards. 

In this section the DfE criteria state that you must: 

¶ describe the curriculum in detail, setting out how it will meet the different needs and 

interests of all pupils including, for secondary students, the range of qualifications which 

might be offered. You should confirm whether you will offer a broad and balanced 

curriculum, why your curriculum is appropriate for the children in your provision and how 

you will meet their educational requirements, including how you will prepare pupils to 

return successfully to age appropriate mainstream education or continue in education, 

employment or training; and 

 

¶ if applicable, for children who attend your provision part-time, set out how you will work 

with the other provider(s) or school(s) they attend to ensure that they receive an 

appropriate and integrated curriculum. 

 

In preparing your application, it is important to note that DfE criteria state that: 

 

¶ alternative provision Free Schools do not have to offer a broad and balanced curriculum, 

but you must offer age and ability appropriate functional English, maths and ICT as a 

minimum for children of compulsory school age;  

 

¶ good applications will set out a coherent curriculum plan, linked to the proposed financial 

plans, which demonstrates a good understanding of the expected pupil population, shows 

a high level of ambition in meeting its needs and is focused on the learning and 

achievement of those pupils; and  

 

¶ good applications will specifically address how the curriculum and its delivery will improve 

pupil outcomes on a range of measures 

 

The curriculum in your school must be appropriate for the children in your school and must meet 

their educational requirements. Alternative Provision Free Schools are not required to provide a 

άōǊƻŀŘ ŀƴŘ ōŀƭŀƴŎŜŘέ curriculum plan if such a curriculum is not suitable for the pupils. However, 

you must offer the functional elements of English, maths and ICT as part of your core entitlement for 

all students. The curriculum will need to be tailored to meet the individual needs of pupils. 

If you will be working with secondary pupils, you should also outline the range of qualifications that 

will be offered.  
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All Free Schools have the freedom to develop and structure their curriculum in response to local 

circumstances and the individual needs of their pupils and the wider community. You are not 

required to follow the National Curriculum, but can do so if you wish. This approach allows a 

stronger vocational focus in some cases, or more time to address basic literacy and numeracy needs 

in others. It permits a rich mix of subjects or areas of learning. 

If you want to provide a broad and balanced curriculum that does not follow the National Curriculum 

ȅƻǳ Ƴŀȅ ōŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ǊŜŀŘƛƴƎ ǘƘŜ hŦǎǘŜŘ ǇǳōƭƛŎŀǘƛƻƴ άCompleting the record of inspection 

evidence and judgementsέΥ http://www.ofsted.gov.uk/resources/completing-record-of-inspection-

evidence-and-judgements-independent-schools 

You may also want to consider the criteria used by Ofsted to judge the quality of curriculum 

provision. Your school will be inspected by Ofsted before opening, and again within the first two 

years after opening. The current Inspection Framework can be downloaded here: 

http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-

by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-

September-2009 

However, you should be aware that a new Ofsted school inspection framework is currently under 

consultation and will commence from January 2012. You may like to look at this link: 

http://www.ofsted.gov.uk/news/shape-of-school-inspection-2012-0 

 

Some questions to consider: 

¶ What will be distinctive about your curriculum and the qualifications you offer? 

Example: One AP school offers a range of vocational qualifications for pupils at risk of 
exclusion.  

¶ Will you use any other providers to enhance your curriculum?   

Example: One Pupil Referral Unit (PRU) paid an external provider to build and then race go-
ƪŀǊǘǎ ǿƛǘƘ ǘƘŜ ǇǳǇƛƭǎΦ ¢Ƙƛǎ ǇǊƻǾƛǎƛƻƴ ǿŀǎ ƳƻƴƛǘƻǊŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎŜƭŦ-evaluation 
system. 

Implications of the curriculum 

Your curriculum is central to what happens in the school. You should consider its impact on 
every other part of your plan, and especially: 

Á Your vision; 

Á Behaviour and attendance; 

Á Class size; 

Á Staffing; 

Á Premises; and 

Á Budget. 

http://www.ofsted.gov.uk/resources/completing-record-of-inspection-evidence-and-judgements-independent-schools
http://www.ofsted.gov.uk/resources/completing-record-of-inspection-evidence-and-judgements-independent-schools
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/news/shape-of-school-inspection-2012-0
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Your curriculum will also need to cater for the needs and interests of the full range of pupils in your 
school including learners with different levels of ability, those who are learning English as an 
additional language, and learners with social, emotional and behavioural difficulties. 

 

Curriculum model 

In this section DfE criteria state that you must: 

¶ set out how you will integrate and cater for pupils with varying referral lengths: from short 

placements to longer ones; and 

¶ specify whether pupils will attend full-time or part-time and whether they will all have the 

same school day and week. If not, set out how you will manage the different attendance 

patterns within the school. 

¸ƻǳ ǿƛƭƭ ƴŜŜŘ ǘƻ ŎƻƴǎƛŘŜǊ Ƙƻǿ ȅƻǳ ǿƛƭƭ ǳǎŜ ǘƘŜ ƎǊŜŀǘŜǊ ŦƭŜȄƛōƛƭƛǘȅ ȅƻǳ ƘŀǾŜ ǘƻ ƳŜŜǘ ƛƴŘƛǾƛŘǳŀƭ ǇǳǇƛƭǎΩ 
needs and strengths, whilst meeting the minimum criteria of English, Maths and ICT, in a way that 
will be both affordable and manageable. It is also important to look at accreditation at secondary 
level to prepare young people for the transition to further education, employment or training. 

In addition to what you want your pupils to learn you will also need to provide information about 
how you will organise or structure this learning.  In addition to conventional timetabling, there are 
many ways in which this can be approached, including: 

Á Flexible use of curriculum time: this usually involves basing a curriculum on larger blocks of 
time rather than on short periods. More practical subjects lend themselves to be taught in 
longer sessions for example Art and Cooking whereas the core subjects of English and Maths 
might be better taught in shorter periods more often in the week. In some cases, time is 
allocated for the length of a specific project; in others, departments or year groups have an 
agreed number of extended sessions to use for a specific purpose. 

Á Alternative curriculum pathways: these are usually designed for pupils with different 
curricular/examination or learning needs and include courses designed to provide additional 
support for underachieving pupils and those intended to accelerate the progress of more able 
pupils. These sessions might allow for a group of pupils to study for vocational qualifications off 
site or be offered work related learning on a regular work experience placement. 

Á Focus on developing skills or addressing individual needs: many pupils in Alternative Provision 
have unmet individual needs such as anger management or building self-esteem and resilience. 
Part of the curriculum may also involve developing learning, study or research skills both within 
ΨƴƻǊƳŀƭΩ ƭŜǎǎƻƴǎ ŀƴŘ ƛƴ specific timetabled lessons. 

Á Enrichment programmes: ǘƘŜǎŜ ƛƴǾƻƭǾŜ ǇƭŀƴƴŜŘ ƭŜŀǊƴƛƴƎ ǎŜǎǎƛƻƴǎ ǘƘŀǘ ǎƛǘ ƻǳǘǎƛŘŜ ǘƘŜ ΨƴƻǊƳŀƭΩ 
timetable, either at the beginning or end of the day, at weekends or during holidays. 
Attendance at these may be voluntary or expected. They may target pupils with particular 
leaning needs, for example those who have fallen behind in their reading, or may form part of 
the delivery of a specialism or distinctive element of the curriculum for example engaging an 
external provider to offer outdoor pursuits, drama or music. 

Á Curriculum delivery through themes or interdisciplinary links rather than discrete subjects: 
this is a popular way of engaging young people. This approach focuses on a major theme (eg. 
the impact of rivers on the environment and social and economic development) and enables 
pupils to explore it from a variety of perspectives, drawing on skills, knowledge and 
understanding from a range of subjects. 
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Your curriculum model should show the proportion of time that will be given to each subject or area 
of learning for each year group and should provide a clear and full account of the organisation of 
ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ǿƛǘƘƛƴ ŀƴŘ ŀŎǊƻǎǎ ȅŜŀǊ ƎǊƻǳǇǎΦ ¸ƻǳ ǎƘƻǳƭŘ ŘŜǎŎǊƛōŜ ǘƘŜ ŎȅŎƭŜ ƻŦ ƭŜǎǎƻƴǎ ŀƴŘ ǘƘŜ 
period over which this cycle will last. You should draw a distinction between compulsory and 
optional subjects. The example that follows illustrates one way of doing this: 

 

Year 10  

 

 

 Subject 

A 

Subject 

B 

Subject 

C 

Subject 

D 

Subject 

E 

Subject 

F 

Subject 

G 

Etc 

 Class 1 4 4 2 2 1 1 2  

Class 2 4 4 2 2 1 1 2  

Class 3 4 4 2 2 1 1 2  

Etc.         

 

 

¸ƻǳ ǿƛƭƭ ƴŜŜŘ ǘƻ ŎƻƴǎƛŘŜǊ Ƙƻǿ ȅƻǳ ǿƛƭƭ ǳǎŜ ǘƘŜ ƎǊŜŀǘŜǊ ŦƭŜȄƛōƛƭƛǘȅ ȅƻǳ ƘŀǾŜ ǘƻ ƳŜŜǘ ƛƴŘƛǾƛŘǳŀƭ ǇǳǇƛƭǎΩ 
needs in a way that will be both affordable and manageable. 

Some questions to consider include: 

Á How will the amount of teaching time be matched to the differing needs of your pupils? How 
personalised will your curriculum be? 

Example: In some Alternative Provision schools, different groups of pupils receive 
different amounts of taught time, depending on their needs. The rest of the time is 
devoted to online subject delivery, self-supported study and other enrichment 
activities. 

¶  How will your curricular offer ensure all pupils develop their literacy and numeracy skills to 
a high standard to enable them to enter the adult world? 

Example: One Alternative Provision school provides literacy and numeracy 
enrichment classes as part of its after school enrichment programme that identified 
pupils are expected to attend. Revision skill and study skill sessions are also provided  

Example: Another Pupil Referral Unit uses GOAL, an online assessment programme, 
which allows pupils to focus any gaps in their learning. Pupils are then able to gain 
Adult Literacy and Numeracy qualifications which are modular in format and are 
conducted online. 

 

As many 
subjects as 
you need Total No. 

hours per 

cycle 

28 

28 

28 

28 

 

As many 
classes as you 
need 

Number of hours 
allocated per cycle for 
ŜŀŎƘ ΨǎǳōƧŜŎǘΩ 

This information would then be 
provided for each cohort / year 
group as appropriate. 
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D2. Provide a coherent and feasible school timetable and calendar  

Full-time and part time provision 

In this section DfE criteria state that you must: 

¶ specify whether pupils will attend full-time or part-time and whether they will all have the 

same school day and week. If not, set out how you will manage the different attendance 

patterns within the school; 

Alternative Provision Free Schools can offer full and/or part time provision. If you intend to offer 
part time provision at your Free School you should make this clear in your application, and set out 
how your part-time provision would ς where relevant ς fit in with other provision making up the 
ǇǳǇƛƭΩǎ ŜƴǘƛǘƭŜƳŜƴǘ ǘƻ Ŧull-time educational provision. 

 

Length of school day, term, and year 

In this section DfE criteria state that you should: 

¶ set out expectations around the length of the school day, term and year. This should 

include the number and length of lessons each day and your plans for extended hours and 

should make a clear distinction between compulsory and optional activities. 

 

In this section you should consider: 

Á How many terms will you divide the school year into and why? 

Example: Some schools have divided their year into five terms, separated by holidays of 
equal length. This means there is less risk of the momentum of learning being lost through 
the long summer break. 

Á Will every day be the same length? You may want to start later in the day and finish later 
which can improve attendance of secondary aged pupils. 

What will be the optimum length of lessons to maximise progress for your pupils? As already 
mentioned some subjects are better delivered every day to ensure progress is maintained. 
Will all lessons be the same length for different subjects and for different groups of pupils? 

 

You should also specify whether all pupils will have the same school day or week. If not, you must 
set out how you will manage pupils with very different patterns of attendance. 

Guidelines for maintained schools 

As an Alternative Provision Free School you do not need to follow the DfE guidelines on the length 
of the school day, term and year for maintained schools, but they may be a good reference point: 

ΨtǳǇƛƭǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŀǘǘŜƴŘ ǎŎƘƻƻƭ ŦƻǊ at least 190 days a year (38 weeks), with provision for at 
least 380 sessions, a session being regarded as at least a two-hour period morning or afternoon. If 
a school meets for fewer than 380 sessions a year, the education may still be full time because the 
ǎƳŀƭƭŜǊ ƴǳƳōŜǊ ƻŦ ǎŜǎǎƛƻƴǎ Ƴŀȅ ōŜ ŎƻƳǇŜƴǎŀǘŜŘ ŦƻǊ ōȅ ǎŜǎǎƛƻƴǎ ƻŦ ƎǊŜŀǘŜǊ ƭŜƴƎǘƘΦΩ 

The guidance also recommends minimum amounts of taught time per week for different key 
stages, from 21 hours for Key Stage 1 to 24 hours for Key Stage 4.  
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Case studies 

 

 

 

 

 

 

 

 

Case Study 1:Tailored pathways in a mainstream secondary school 

Nine different tailored curriculum pathways are offered at Key Stage 4 at a maintained school in the 
south of England.  

Brief description of the project 

Each pathway is tailored to suit certain abilities and interests. In addition to the core curriculum, the 
pathways all offer a different selection of extra GCSE subjects for pupils to choose from, or a 
particular focus ς such as a BTEC in Sports Sciences or Performing Arts ς or a more vocational slant 
such as a college-linked course in engineering. 

Even within the core areas there are differences that take account of the interests of the pupils 
(some study English Language and Literature while others take Media Studies; some pathways do 
Modular Science while the high achieving pathway does the three Individual Sciences.) 

άLŦ ȅƻǳΩǾŜ Ǝƻǘ ŎƘƛƭŘǊŜƴ ǿƘƻ ŀǊŜ ƳƻǘƛǾŀǘŜŘ ŀƴŘ ǿƘƻ ŀǊŜ ǎǘǳŘȅƛƴƎ ǎǳōƧŜŎǘǎ ƻŦ ǘƘŜƛǊ ƻǿƴ ŎƘƻƛŎŜΣ ǘƘŜƴ 
ǘƘŜȅΩǊŜ ƳƻǊŜ ƛƴǎǇƛǊŜŘΣ ǘƘŜǊŜ ŀǊŜ ŦŜǿŜǊ ōŜƘŀǾƛƻǳǊ ǇǊƻōƭŜƳǎ ŀƴŘ ǘƘŜȅΩre set up to succeed in life 
ǊŀǘƘŜǊ ǘƘŀƴ ōŜƛƴƎ ŦŀŎŜŘ ǿƛǘƘ ŦŀƛƭƛƴƎ ŦǊƻƳ ǘƘŜ ŀƎŜ ƻŦ мсΣέ ǎŀȅǎ ǘƘŜ 5ŜǇǳǘȅ IŜŀŘΦ 

Outcomes of the project 

Behaviour and discipline in the school is evidence of the success of this project. There was only a 
single exclusion last year, in a school of 1,400 pupils within the city centre area. The success of the 
ǎŎƘŜƳŜ ƛǎ ŀƭǎƻ ǊŜŦƭŜŎǘŜŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǎǳƭǘǎΦ ¢ƘŜ ǇŀǘƘǿŀȅǎ ǿŜǊŜ ŦƛǊǎǘ ƛƴǘǊƻŘǳŎŜŘ ŦƛǾŜ ȅŜŀǊǎ ŀƎƻΣ 
and over the last four years the number of pupils achieving five A* to C grades at GCSE has risen 
from 47% to 64%. 

The value of letting children choose to study subjects in which they are interested is even more 
apparent when core curriculum results are removed from the equation. 89 per cent of pupils taking 
GCSE Leisure and Tourism get a Grade A* to C, compared to a national average of 29, for example. In 
Applied Business the figure is 82% against a national average of 58%. 
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Case Study 2: Mentoring and sport in an AP setting 

An AP school in London with a very high staff to student ratio, using mentoring relationships and sports 

ǘǊŀƛƴƛƴƎ ǘƻ ŘŜǾŜƭƻǇ ǇǳǇƛƭǎΩ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ǎŜƭŦ-esteem and help students gain qualifications. 

 

School model 

The school recruits local, highly skilled staff from specialist sports and mentoring backgrounds. They 

represent strong role models with a positive image of respect, discipline, responsibility and good manners. 

Many have shared similar experiences to the students and understand the problems they face. The 

students relate welƭ ǘƻ ǘƘŜ ǎǘŀŦŦ ŀƴŘ ƭƻƻƪ ǳǇ ǘƻ ǘƘŜƳΦ ¢Ƙƛǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ƛǎ ǘƘŜ ŦƻǳƴŘŀǘƛƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ 

success.  

 

This new and supportive environment, along with enjoyment of sports, helps students to develop an 

understanding of achievement and reward. This raised self-esteem and confidence is transferred to 

academic work and qualifications. The school imparts a strong disciplinary ethos; a clear and consistent set 

of rewards and sanctions are used to help promote positive behaviour. 

 

¢ƘŜ ǎŎƘƻƻƭΩǎ ƳƻŘŜƭ ƛǎ ōŀǎŜŘ ǇŀǊǘƭȅ ƻƴ constant daily mentoring from staff who reinforce strong values and 

counsel students to take responsible decisions, understand the consequences of their actions, the nature 

of cause and effect and the empowering nature of making positive decisions for themselves. 

 

Curriculum 

The tailored ŎǳǊǊƛŎǳƭǳƳ ŀƭƭƻǿǎ ŀ ǿƛŘŜ ǊŀƴƎŜ ƻŦ ŎƘƻƛŎŜǎ ǘƻ ƳŜŜǘ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΣ ŎƻǳǇƭŜŘ ǿƛǘƘ ŀ ƘƛƎƘ ǎǘŀŦŦ 

to pupil ratio to help them reach their goals and make a genuine decision about their future. The core 

curriculum includes: 

 

ÁGCSE English and Maths (other GCSE options also available) 
ÁBTEC First Certificate in Sport Level 2 
ÁBTEC Art and Design Level 2 
ÁCLaIT (Computer Learning and Information Technology) / iTQ Level 2 
ÁASDAN Certificate of Personal Effectiveness 
ÁOne-on-one literacy support sessions for all students every week. 

 

The fully equipped facilities and highly qualified staff allow for a full sports-based curriculum including: 

 

ÁBoxing 
ÁFootball 
ÁAthletics 
ÁBadminton 
ÁBasketball 
ÁTable Tennis 
ÁWeight Training 
ÁRugby 

 

This is supported by a pastoral curriculum reflecting the ethos of personal responsibility, long term 

thinking, understanding of cause and effect, respect for others and positive decision making. Further 

specialist staff offer the following classes: 

 

ÁCommunication skills and employability 
ÁMediation and conflict resolution skills 
ÁAnger management 
ÁSex and drugs awareness 
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Organisation of Pupils 

In this section DfE criteria state that you must: 

¶ explain how pupils will be organised, for example through year groups, tutor groups or 

other class structures and how this links with and supports the education vision. 

In this section you should explain how 

pupils will be organised, both in regular 

lessons, and outside of the classroom, 

for example if they are organised into 

different groupings for extra-curricular 

or pastoral activities. Pupils may be 

organised through year groups, tutor 

groups or other class structures. Your 

decisions about organisation of pupils 

will be influenced by the particular 

needs of the pupils and the amount of 

individual support required. 

At a minimum, you should set out: 

Á Class size at each stage of 

learning;  

Á The age range of each class; and 

Á How pupils will be allocated to 

classes. 

You may wish to consider the following: 

Á Iƻǿ ǿƛƭƭ ȅƻǳǊ ŎƘƻǎŜƴ ƻǊƎŀƴƛǎŀǘƛƻƴ ƻŦ ǇǳǇƛƭǎ ƳŀǘŎƘ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǾƛǎƛƻƴΣ ŜǘƘƻǎ ŀƴŘ 

curriculum? 

Á Will the system change as the school develops and if so how? 

Á How will your system of organising pupils improve learning outcomes? 

It will also be important to consider the following constraints: 

Á The number of pupils you have and their different characteristics including behavioural 

needs; 

Á The availability of appropriately skilled, experienced and qualified staff; and 

Á Your budget (e.g. smaller classes, longer school days and increased amounts of one-to-one 

support will increase cost). 

 

²Ƙŀǘ ŀǊŜ ǘƘŜ άKey SǘŀƎŜǎέΚ 

Key Stages are periods of learning set out in the 

National Curriculum, which normally correspond to 

the years and ages shown in the table. Children are 

normally assessed on completing Key Stages 2, 4 and 

5. 

Key 

stage 

Corresponding years 

of schooling 

Usual age 

range 

1 Reception, 1 & 2 4 ς 7  

2 3 ς 6 7 ς 11  

3 7 ς 9 11 ς 14  

4 10 & 11 14 ς 16  

5 мн ϧ мо όάсth CƻǊƳέύ 16 ς 19  

. 
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Further information 

The DfE provides a literature review on pupil grouping and organisation of classes at: 

http://www.education.gov.uk/schools/toolsandinitiatives/tripsresearchdigests/a0013256/themes-

pupil-grouping-and-organisation-of-classes 

 

 

 

 

 

 

 

 

 

 

 

Case Study  
 
One AP school organises students into six groups of six on the basis of age and ability. Each group of 
six is allocated a mentor who stays with them throughout the day. These mentors have the following 
responsibilities: 
 

¶ Ensuring that the six students in their group come in on time; 

¶ Supervising various activities;  

¶ Counselling and supporting the students; 

¶ Promoting the disciplinary and ethical code of the school; and  

¶ Ensuring a healthy and safe environment. 
 
Each group follows its own timetable based on age and ability. As the group moves around the 
premises from activity to activity, be it academic or sports, the group mentor is always present. 
When the group enters a class or sporting activity, the presence of the specialist teacher or sports 
coach along with the group mentor means that there are 2 adults to 6 students. Further senior 
mentors are available to support the staff during incidents and to monitor daily activities, bringing 
the student to staff ratio to below 3:1. 
 

http://www.education.gov.uk/schools/toolsandinitiatives/tripsresearchdigests/a0013256/themes-pupil-grouping-and-organisation-of-classes
http://www.education.gov.uk/schools/toolsandinitiatives/tripsresearchdigests/a0013256/themes-pupil-grouping-and-organisation-of-classes
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D3: Set out a clear strategy for ensuring that the needs of pupils with 

differing abilities are met.  

This section needs to outline a strategy to meet the needs of both pupils with SEN or learning 

difficulties and those who are Gifted and Talented. 

Special Educational Needs (SEN) refers to children with learning difficulties, as well as children with 

disabilities, that make it harder for them to learn or access education than most children of the same 

age and SEN can encompass a wide range of conditions. Your school will have obligations to improve 

access for disabled pupils and prevent discrimination. Some pupils with SEN or other additional 

educational needs may benefit from temporary or extended support.  You should note that, while 

many children with SEN access alternative provision, children with statements of SEN should not 

normally be educated by such providers on a long-term basis. An Alternative Provision Free School 

would not be expected to be named in the statement of the child. 

You will need to set out your approach to disabled pupils and pupils with SEN, who may or may not 

have a statement, and set out how you will have regard to the SEN Code of Practice. 

 
In this section DfE criteria state that you must: 
 
¶ demonstrate an awareness of the varying needs of individual pupils and have an effective 

strategy for meeting them, including supporting those who need it and stretching the most 
able (gifted and talented pupils);  

 

¶ set out your approach to supporting disabled pupils and pupils with special educational 
needs, who may or may not have a statement; and  

 

¶ set out how you will have regard to the Special Educational Needs Code of Practice.  
 

Special Educational Needs Co-ordinator (SENCO) 

Alternative Provision Free Schools (like Pupil Referral Units) will not be under a statutory duty to 

have a SENCO. However, the DfE considers having a SENCO best practice (and this is a requirement 

for mainstream Free Schools). The SENCO for mainstream Free Schools (also called an Inclusion Co-

ordinator or a Learning Support Co-ordinator) must have Qualified Teacher Status (QTS). They are 

responsible for the following tasks: 

Á Managing school-based provision; 

Á Providing professional guidance to school staff on matters relating to SEN; 

Á Advising the school leadership on SEN strategy; and  

Á Liaising with parents, carers, external agencies, professionals and the LA. 

A good SENCO can make a profound difference to helping a school develop its overall strategy 

and help teachers deliver tailored support to individual pupils.  
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Areas to Consider in Your Application 

Á How the curriculum will be accessible to pupils with special educational needs; 

Á Whether ICT could increase access and support pupils with additional and special 

educational needs; 

Á ¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ ǇǳǇƛƭǎΩ ƴŜŜŘǎ ǿƛƭƭ ōŜ ƳŜǘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ and when it might be appropriate 

to provide other support, resources and spaces; 

Á The role of the SENCO, class teachers and teaching assistants and how they will work 

together to meet identified additional or special educational needs; and 

Á Links with external services and agencies such as health and social care and with the LA 

where pupils with SEN require additional help. 

 

Different Levels of Need and Support ς A Graduated Approach  

Á Some pupils with SEN or other additional educational needs (AEN) may need temporary or 

extended support within your Alternative Provision Free School. The diagram below sets out 

the continuum of support that you may want to consider when developing a strategy for 

supporting pupils with SEN or AEN.   

School Action 

Á For pupils who still make insufficient progress. 

Á Identified in discussion with the SENCO. 

Á aŀȅ ǊŜǎǳƭǘ ƛƴ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀƴ ΨLƴŘƛǾƛŘǳŀƭ 9ŘǳŎŀǘƛƻƴ tƭŀƴΩ όL9tύΣ ǇǊƻǾƛŘƛƴƎ ŀŘŘƛǘƛƻƴŀƭ ǎǳǇǇƻǊǘ ŦƻǊ ŀ 

limited period. 

School Action Plus 

Á Where difficulties continue despite School Action. 

Á Combination of additional help and more input from external professionals is considered. 

Á tŀǊŜƴǘǎΩκ ƎǳŀǊŘƛŀƴΩǎ consent required to obtain advice from outside professionals. 

 

 

Referral & Statutory Assessment 

Á Applies to a very small number of pupils. 

Á May result in a statement of SEN which specifies the long-term support required. 

Á The school, in consultation with the parents and external agencies can make a formal request, asking 

the Local Authority (LA) to initiate a statutory assessment. 

Á Parents or guardians can also make a formal request. 

Á ¢ƘŜ [! ǿƛƭƭ ƴŜŜŘ ƛƴŦƻǊƳŀǘƛƻƴ ŀƴŘ ŜǾƛŘŜƴŎŜ ŀōƻǳǘ ǘƘŜ ǇǳǇƛƭΩǎ ǇǊƻƎǊŜǎǎ and support to date.   

 

 

The Class Teacher 

Á A range of strategies and interventions can be used in the classroom when a pupil is having a temporary 

difficulty.   

Á This approach is likely to meet the needs of the majority of pupils. 
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Creating your SEN plan 

It is up to schools to decide how to meet their legal duties to support each pupil with SEN following 

consideratioƴ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŎƘƛƭŘΩǎ ƴŜŜŘǎΦ  Lƴ ŘƻƛƴƎ ǘƘƛǎΣ ǘƘŜ ǎŎƘƻƻƭ Ƴǳǎǘ ϥƘŀǾŜ ǊŜƎŀǊŘϥ ǘƻ ǘƘŜ 

guidance in the SEN Code of Practice: 

http://www.e ducation.gov.uk/childrenandyoungpeople/sen/sen/guidance/a0013160/the-sen-code-

of-practice.  

The SEN Code of Practice sets out guidance on policies and procedures aimed at enabling pupils with 

SEN to reach their full potential, to be included fully in their school communities, and to make a 

successful transition to adulthood. You must read the SEN Code of Practice before setting out how 

your school will have regard to the code and meet the key expectations (eg. having an identified 

governor with specific oveǊǎƛƎƘǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǾƛǎƛƻƴ for meeting Special Educational Needs, or 

ensuring that parents are fully involved and understand the purpose of any intervention or 

programme of action for their child. 

 

Funding for SEN 

Á School Action and School Action Plus ǿƛƭƭ ōŜ ŦǳƴŘŜŘ ŦǊƻƳ ǘƘŜ ǎŎƘƻƻƭΩǎ ōǳŘƎŜǘΦ ¢he Governing 

.ƻŘȅ ǿƛƭƭ ƴŜŜŘ ǘƻ ŘŜŎƛŘŜ Ƙƻǿ ǘƻ ǎǇŜƴŘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǾŀƛƭŀōƭŜ ǊŜǎƻǳǊŎŜǎ ǘƻ ƳŜŜǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ŀƴȅ 

pupils with SEN and to do this in a way that is in line with the guidance and any statutory aspects 

of the SEN Code of Practice. 

Á Any additional support identified in a statement is funded by the LA.  It is the LA that assesses 

ƛŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǇǳǇƛƭΩǎ ƴŜŜŘǎ ǎƘƻǳƭŘ ōŜ ǎǳǇǇƻǊǘŜŘ ǿƛǘƘ ŀŘŘƛǘƛƻƴŀƭ ǊŜǎƻǳǊŎŜǎΦ  {ƻƳŜ [!ǎ ŘŜƭŜƎŀǘŜ 

the funding for this resource directly to schools.  However, children with statements of SEN 

should not normally be educated in an Alternative Provision Free School on a long term basis.  

The Secretary of State has the role of ensuring that schools meet their SEN Funding Agreement 

obligations.  

 

Potential changes to SEN legislation 

The Coalition Government has published a Green Paper titled Support and aspiration: A new 

approach to special educational needs and disability. The consultation took place until 30 June 2011 

and may lead to changes in SEN legislation.  

The paper makes wide-ranging proposals including: 
 
Á A new approach to identifying SEN through a single Early Years setting-based category and 

school-based category of SEN; 
 

Á A new single assessment process and Education, Health and Care Plan by 2014; 
 

http://www.education.gov.uk/childrenandyoungpeople/sen/sen/guidance/a0013160/the-sen-code-of-practice
http://www.education.gov.uk/childrenandyoungpeople/sen/sen/guidance/a0013160/the-sen-code-of-practice
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Á The option of a personal budget for all families with children with a statement of SEN or a new 
Education, Health and Care Plan; 

 
Á Giving parents a real choice of school, either a mainstream or special school;  

 

Á LƴǘǊƻŘǳŎƛƴƎ ƎǊŜŀǘŜǊ ƛƴŘŜǇŜƴŘŜƴǘ ǘƻ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎ ǘƘǊƻǳƎƘ ƎǊŜŀǘŜǊ 
involvement of the voluntary sector; and 

 

Á Personalised budgets for some education services. 

More information can be found here: 

http://www.education.gov.uk/childrenandyoungpeople/sen/a0075339/sengreenpaper 

 

Gifted and talented  

ΨGifted ŀƴŘ ǘŀƭŜƴǘŜŘΩ children are young people with an ability to develop significantly ahead of their 

year group or with the potential to develop those abilities. Gifted learners are those who have the 

abilities in one or more academic subjects and talented learners are those who have practical skills 

in areas like sport, music, design or creative or performing arts. You should consider how you will 

provide greater challenges in lessons and opportunities for pupils to develop or further develop 

these abilities. 

 

The use of ICT to support pupils with differing needs 

¶ show how you will use ICT, other agencies and partnersΩ ǊŜǎƻǳǊŎŜǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ƭŜŀǊƴƛƴƎ 
and achievement of pupils of varying abilities and needs;  
 

Some questions you might want to consider are:  

¶ Can you use online assessment for learning programmes to provide more individualised 

learning? 

¶ Can you use ICT not just as a discrete subject in its own right but also to support learning in 

all subjects where appropriate? 

¶ Is an ICT suite the most effective use of ICT or would computers and interactive whiteboards 

in each teaching area be more appropriate? 

 

Preparing for transition 

¶ set out how you will prepare pupils to successfully return to mainstream schools or to 
enter further education, training or employment. 
 

You will need to address how pupils at your school will be supported to move onto the next stage of 

their education. This might be reintegration in a mainstream school after a period of time in your 

Alternative Provision Free School. This may be particularly relevant to those pupils who have been 

http://www.education.gov.uk/childrenandyoungpeople/sen/a0075339/sengreenpaper
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permanently excluded in the early stages of their secondary education. It might also be at the end of 

compulsory schooling at the point of transition into Employment, Further Education or Training. 

Many vulnerable pupils find these key transition points difficult to cope with without support. 

 

Overcoming barriers to learning  

¶ describe the strategies you will use to overcome barriers to learning and achievement such 
ŀǎ ǇǳǇƛƭǎΩ ōŜƘŀǾƛƻǳǊ ƻǊ ƻǘƘŜǊ ŦŀŎǘƻǊǎ ǘƘŀǘ ƘŀǾŜ ƪŜǇt them out of mainstream schools. 
 

There are a ƴǳƳōŜǊ ƻŦ ŀǊŜŀǎ ƻŦ ƴŜŜŘ ǿƘƛŎƘ Ŏŀƴ ƛƳǇŀŎǘ ƻƴ ŀ ŎƘƛƭŘΩǎ ŀōƛƭƛǘȅ ǘƻ ƭŜŀǊƴΦ {ƻƳŜ ƻŦ ǘƘŜǎŜ ŀǊŜ 

as follows: 

¶ Communication and Interaction 

¶ Cognition e.g. dyslexia  

¶ Behaviour , emotional and social development  

¶ sensory and physical needs  

In order to break down barriers to learning you will need to consider how you will address such 

needs .Some questions you might like to consider are 

¶ Can you use group and pair work to support an individual child? 

¶ Is there any specialist equipment that you might need to address a particular need? 

 

Further information  

Links for mainstream schools which you may find useful: 

Completing the record of inspection evidence and judgements. Section 162A independent school 
Inspection guidance (Ofsted, Reference no: 090051) provides guidance for inspecting the curriculum 
of Independent schools which may be helpful. 

http://www.ofsted.gov.uk/resources/completing-record-of-inspection-evidence-and-judgements-
independent-schools 

The Framework for School Inspection (Ofsted, Reference no: 090019) provides the present criteria 
and descriptors set out in the inspection framework and guidance illustrate the standards of 
performance and effectiveness expected of schools. It is therefore a valuable source document for 
schools seeking to implement a robust, nationally referenced, self evaluation system. 

http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-
by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-
September-2009 

Proposals for inspection arrangements for maintained schools and academies from January 2012 

The draft framework and evaluation schedule are available for download 

http://www.ofsted.gov.uk/resources/draft-framework-for-school-inspection-january-2012  

http://www.ofsted.gov.uk/resources/completing-record-of-inspection-evidence-and-judgements-independent-schools
http://www.ofsted.gov.uk/resources/completing-record-of-inspection-evidence-and-judgements-independent-schools
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/resources/draft-framework-for-school-inspection-january-2012
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Guidance on the organisation of learning from the SpecialistSchools and Academies Trust 

(SSAT)http://curriculumdesign.ssatrust.org.uk/Resources/index.php/How_do_we_organise_learning

%3F 

 

Specific links relating to SEN: 

Á 5Ŧ9Ωǎ ƻŦŦƛŎƛŀƭ ǇŀƎŜ: http://www.education.gov.uk/childrenandyoungpeople/sen/sen 

Á Implementing the Disability Discrimination Act in schools and Early Years settings is an 

essential guide to the duties set out in the DDA in the CD-ROM publication. It is designed to 

help schools and LAs to fulfil their obligations to improve access and prevent discrimination: 

http://www.education.gov.uk/publications/standard/publicationdetail/page1/DfES%200160

%202006. 

Á Guidance for schools on the Equality Act 

http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/e

qualityanddiversity/a0064570/the-equality-act-2010 

Á The Equality Commission has produced guidance on the new Equality Impact Statement for 

Public bodies: http://www.equalityhumanrights.com/uploaded_files/PSD/eiaguidance.pdf 

Á SEN National Guidance and FAQ: www.education.gov.uk/schools/pupilsupport/SEN 

Á LƴŦƻǊƳŀǘƛƻƴ ƻƴ ƳŜŜǘƛƴƎ ǇǳǇƛƭǎΩ ƴŜŜŘǎΣ {9b ǊŜǎƻǳǊŎŜǎΣ ǘǊŀƛƴƛƴƎ ŀƴŘ LƴŦƻǊƳŀǘƛƻƴ {ƘŜŜǘǎΣ ŜΦƎΦ 

Ψ¢ƘŜ 9ŦŦŜŎǘƛǾŜ wƻƭŜ ƻŦ ǘƘŜ {9b/hΩΥ www.nasen.org.uk 

Á SEN & ICT weblink:http://www.abilitynet.org.uk/ 

 

 

 

 

 

 

 

 

 

 

http://curriculumdesign.ssatrust.org.uk/Resources/index.php/How_do_we_organise_learning%3F
http://curriculumdesign.ssatrust.org.uk/Resources/index.php/How_do_we_organise_learning%3F
http://www.education.gov.uk/childrenandyoungpeople/sen/sen
http://www.education.gov.uk/publications/standard/publicationdetail/page1/DfES%200160%202006
http://www.education.gov.uk/publications/standard/publicationdetail/page1/DfES%200160%202006
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/equalityanddiversity/a0064570/the-equality-act-2010
http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/equalityanddiversity/a0064570/the-equality-act-2010
http://www.equalityhumanrights.com/uploaded_files/PSD/eiaguidance.pdf
http://www.education.gov.uk/schools/pupilsupport/SEN
http://www.nasen.org.uk/
http://www.abilitynet.org.uk/
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D4. Tell us how your definitions and measures of success will deliver 

your aspirations for pupil achievement  

In this section you need show how you will define and measure success for the whole school and for 

individual pupils and to make reference back to any targets stated in your educational vision and 

provide more detail. You could demonstrate success for the whole school by describing your self 

evaluation process in some detail. To demonstrate the success and as important the progress of 

individual pupils you will need to consider what monitoring and tracking systems you might use. 

The ultimate success for any school is the development and achievement of its pupils. In order to 

succeed, a school needs to know itself well, decide where it wants to get to and determine the path 

for getting there. However, schools are complex organisations and this means that the process is not 

always straightforward. 

Having set out its goals, your school should undertake a constant, rigorous cycle of self-evaluation. 

The process should be simple and integrated with other school management systems; it should also 

include listening and responding to the views of those involved in and with the school. 

In order to demonstrate that you have a robust plan for pupil development and achievement, your 

application should answer the following questions: 

Á How will you define success? (both whole school success and pupil success) 

Á How will success be measured? (whole school and individual pupils) 

Á Who will be accountable for success?  

 

How will you define success? 

In this section DfE criteria states that you must: 

¶ outline the targets that are proposed, why these are suitable to measure the delivery of 

your education vision, and what your strategy will be to achieve these. 

 

There are many possible definitions of success. 

Some, for example, may relate specifically to 

ǇǳǇƛƭǎΩ ŀǘǘŀƛƴƳŜƴǘ ŀƴŘ ǇǊƻƎǊŜǎǎΣ ƻǘƘŜǊǎ Ƴŀȅ ōŜ 

to do with their participation in specific aspects 

of school life, such as playing a musical 

instrument. Other definitions may be more 

ŀōƻǳǘ ǇǳǇƛƭǎΩ ŘŜǎǘƛƴŀǘƛƻƴǎ ƛƴ ŜƳǇƭƻȅƳŜƴǘ ƻǊ 

further and higher education after they leave 

school. For Alternative Provision Free Schools it 

is likely to be important for children or young 

people to have highly personalised goals 

though some aspects, such as attendance, are 

likely to be consistent for all children. For 

Depending on your vision and ethos, you could define 

success in many ways. Examples include: 

Á All pupils master functional elements of 

English and mathematics (obtaining a 

qualification which either incorporates this or 

a standalone qualification). 

Á Every pupil achieves their personalised 

attendance target. 

Á X% of pupils are successfully reintegrated 

into mainstream provision. 

Á X% of pupils achieve a vocational 

qualification. 

Á X% of pupils progress to further training or 

employment. 
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example, you could create a learning plan with 

targets for each pupil. 

Your definition of success should be determined, to a large degree, by the targets you have set out in 

your educational visionΦ Lǘ ǎƘƻǳƭŘ ƛƴŎƻǊǇƻǊŀǘŜ ŀƭƭ ƻŦ ǘƘŜ ƛƴŘƛŎŀǘƻǊǎ ȅƻǳ ǿƻǳƭŘ ǎŜŜ ƛƴΣ ǎŀȅΣ р ȅŜŀǊǎΩ 

time, if everything had gone well and your school was achieving your particular vision. Above all, it 

should be: 

Á Clear and simple;         

Á Based on data; 

Á Known to the whole school; 

Á Achievable through efficient use of the resources at your disposal; and 

Á Linked to a specified time by which you will achieve it (e.g. in 2 years). 

 

How will success be measured? 

¶ describe the proposed success measures for individual pupils and the whole school and 

how these will be monitored, reviewed and reported. 

 

9ȄǘŜǊƴŀƭƭȅΣ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǎǳŎŎŜǎǎ ǿƛƭƭ ōŜ ƳŜŀǎǳǊŜŘ partly through Ofsted inspections. These provide 

an independent, external evaluation. 

Á You will receive an inspection before opening to provide you with an independent 

ǊŜƎƛǎǘǊŀǘƛƻƴ ƴǳƳōŜǊ ǿƘƛŎƘ ŜƴǎǳǊŜǎ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ ƛǎ άŦƛǘ ŦƻǊ ǇǳǊǇƻǎŜέΦ 

Á You will then receive a further inspection, usually in the first 2 years of opening, to evaluate 

ȅƻǳǊ ǎŎƘƻƻƭΩǎ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ŀƴŘ ŘŜǘŜǊƳƛƴŜ ǿƘŀǘ ƛǘ ǎƘƻǳƭŘ Řƻ ǘƻ ƛƳǇǊƻǾŜΣ ōŀǎŜŘ ƻƴ ŀ ǊŀƴƎŜ ƻŦ 

evidence. 

Your self-evaluation system will allow you to identify and resolve issues without having to wait for 

inspections. The core indicators you should track should include the five key elements which Ofsted 

will be inspecting  

¶ Achievement 

¶ Quality of Teaching 

¶ Behaviour and Safety 

¶ Quality of Leadership and Management 

¶ Overall Effectiveness 

 

However, other aspects which are important also are:  

Á Attainment and progress made since the pupil entered the provision (Pupil Referral Units 

will generally not appear in performance tables because their cohorts are usually so small 

that individual pupilsΩ results could be identified if they were published); 
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Á Quality of learning; 

Á Pupil attendance; 

Á PupilsΩ enjoyment of school; 

Á ParentsΩ and carersΩ attitudes; and 

Á Budget planning and value for money 

In this section, you should describe the internal systems by which the governors of your school will 

hold the Principal and other staff to account. Your self-evaluation system will allow your Principal 

and staff to track your ǎŎƘƻƻƭΩǎ performance against your own definition of success that is linked to 

ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǇŀǊǘƛŎǳƭŀǊ ǾƛǎƛƻƴΦ ¸ƻur self-evaluation system should identify, monitor and evaluate 

ǘƘƻǎŜ ƛƴŘƛŎŀǘƻǊǎ ǘƘŀǘ ǿƛƭƭ ǳƭǘƛƳŀǘŜƭȅ ƛƳǇŀŎǘ ƻƴ ǇǳǇƛƭǎΩ ƻǳǘŎƻƳŜǎΤ ȅƻǳ ǎƘƻǳƭŘ ŘŜǘŜǊƳƛƴŜ ǿƘŀǘ ǘƘŜǎŜ 

are and how they relate to each other. For example, the links between leadership, teaching, the 

ŎǳǊǊƛŎǳƭǳƳΣ ŀǎǎŜǎǎƳŜƴǘΣ ǇǳǇƛƭǎΩ ŀǘǘŜƴŘŀƴŎŜΣ ōŜƘŀǾƛƻǳǊ ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǘƻ ƭŜŀǊƴƛƴƎΣ ǇŀǊŜƴǘŀƭ 

ƛƴǾƻƭǾŜƳŜƴǘΣ ǘƘŜ ŜŦŦŜŎǘƛǾŜ ǳǎŜ ƻŦ ǊŜǎƻǳǊŎŜǎ ŀƴŘ ǳƭǘƛƳŀǘŜƭȅΣ Ƙƻǿ ǘƘŜǎŜ ƛƳǇŀŎǘ ƻƴ ǇǳǇƛƭǎΩ ǇǊƻƎǊŜǎǎΦ 

 

All good self-evaluation systems share certain characteristics: 

Á Headteacher, senior leaders, staff and pupils are fully involved. 

Á Self-ŜǾŀƭǳŀǘƛƻƴ ƛǎ ŀ Ŏƻƴǘƛƴǳƻǳǎ ǇǊƻŎŜǎǎ ƴƻǘ ŀ Ψōƻƭǘ ƻƴΩ ŀŎǘƛǾƛǘȅΦ Lǘ ƛǎ ŘŜǘŜǊƳƛƴŜŘ ōȅ ǘƘŜ ƴŜŜŘǎ 

of the school and its pupils rather than the requirements of external bodies.  

 

Á A range of quantitative and qualitative indicators are measured (see box). 

Á These indicators are selected carefully to ensure they capture the most important 

information about the success of the school. 

Á Day-to-day monitoring within the school is sharply focused on these indicators. 

Á Strengths and weaknesses, particularly in teaching, learning, behaviour and attendance are 

rigorously analysed and this leads to plans for continuous improvement.  

Á The school compares itself with similar schools nationally and uses this information to set 

challenging targets.  
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Monitoring and Tracking individual pupils 

¶ set out plans to develop pupil assessment and tracking systems. 

 

There are a number of commercially produced systems for monitoring and tracking pupils. The most 

important issue is that you should be able to obtain some baseline data on the level of the child 

when s/he enters your school and then there should be some form of regular monitoring of 

performance whilst the child is in your school and then a final form of assessment which will 

demonstrate the progress the individual child has made from the starting point. 

 

Who will be accountable for success?  

Defining and mŜŀǎǳǊƛƴƎ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǎǳŎŎŜǎǎ will not lead to positive results unless there is clear 

accountability. A good accountability system has the following characteristics: 

Á The Headteacher is regularly held accountable for the success of the school by the governing 

body; 

Á All staff have clear job descriptions and there is a robust performance management process 

in place; 

Á It is clear which member of staff is ultimately responsible for ensuring the achievement of 

ŜŀŎƘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ƎƻŀƭǎΤ 

Different types of indicator 
 

Quantitative indicators are measures that a number can easily be put against. They include: 

Á pupil numbers; 

Á assessment data not just for academic achievement but for progress in other aspects of the 

pupil such as self esteem and confidence; 

Á attendance;  

Á reintegration into mainstream provision;  

Á progression rates to further or higher education; and 

Á exclusions. 

The data might be analysed at individual pupil level, or for groups such as those on Free School Meals or 

with a Special Educational Need or by cohort. Lƴ ǘǊŀŎƪƛƴƎ ǇǳǇƛƭǎΩ ŎǳǊǊŜƴǘ ǇŜǊŦƻǊƳŀƴŎŜ ǎŎƘƻƻƭǎ ƴŜŜŘ ǘƻ 

take care that the assessment information provided by teachers is accurate. 

 

Qualitative indicators are important for telling you things that the numbers do not, such as parent 

satisfaction. Evidence for them can be gathered, for example, from questionnaires, interviews with 

pupils and parents and lesson observations. Frameworks which provide the criteria for national 

standards can help to bring about consistency and rigour when making judgements based on qualitative 

information. One example would be the Ofsted Framework for School Inspection. 
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Á A line management system and structure ensures every member of staff is held accountable 

for the outcomes of students in their area of responsibility; 

Á Accountability is supportive, rather than punitive, with positive as well as negative incentives 

for performance; and 

Á Where performance is not satisfactory, there is a clearly defined, well communicated 

procedure to address both capability and competency issues which encourages  the staff 

member to improve as well as providing consequences if they do not. 
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Further information 
(some of which is designed for mainstream schools, but which you may find helpful) 

A Guide to the Law for School Governors: Guidance for school governors on their legal 

responsibilities and how these fit in with the responsibilities of the Headteacher, the Local Authority 

(LA) and the Secretary of State for the Department for Education. This guide sets out the statutory 

requirements relating to governing body responsibilities. The explanatory text should be read 

alongside the Law and Guidance sections listed at the end of each chapter, and any information on 

governance provided by the LA. This document also includes a comprehensive and very useful 

glossary of terms. 

http://www.governornet.co.uk/publishArticle.cfm?topicAreaId=26&contentId=1347&pageStart=1&s

ortOrder=c.publishDAte 

DfE Performance Tables: These tables give information on the achievement and attainment of 

pupils in primary and secondary schools and colleges for key stages 2, 4 and 5, and how they 

compare with other schools in their Local Authority (LA) area and in England as a whole. The 

tables include LA maintained schools, Academies, City Technology Colleges, Independent schools 

and Special schools. http://www.education.gov.uk/performancetables/ 

The Framework for School Inspection (Ofsted, Reference no: 090019) provides the criteria and 

descriptors set out in the inspection framework and guidance illustrates the standards of 

performance and effectiveness expected of schools. It is therefore a valuable source document for 

schools seeking to implement a robust, nationally referenced, self-evaluation system. 

http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-

by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-

September-2009 

Ofsted also provides other useful guidance materials including: 

Á Supplementary guidance and resources for inspectors: http://www.ofsted.gov.uk/Ofsted-

home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Supplementary-

guidance-and-resources-for-inspectors 

Á School self evaluation and the SEF: http://ww w.ofsted.gov.uk/Ofsted-home/Forms-and-

guidance/Browse-all-by/Education-and-skills/Schools/Self-evaluation-and-the-SEF 

A new relationship with schools: Improving performance through school self-evaluation (DfES 
1290-2005DOC-EN) identifies some key points about self-evaluation that schools should take into 
account: http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-
by/Documents-by-type/Thematic-reports/A-new-relationship-with-schools-improving-performance-
through-school-self-evaluation  

The Performance Management arrangements for teachers and Headteachers employed by a Local 

Authority or a governing body in England are set out in legislation via The Education (School Teacher 

Performance Management) (England) Regulations 2006. 

http://www.legislation.gov.uk/uksi/2006/2661/contents/made 

  

http://www.governornet.co.uk/publishArticle.cfm?topicAreaId=26&contentId=1347&pageStart=1&sortOrder=c.publishDAte
http://www.governornet.co.uk/publishArticle.cfm?topicAreaId=26&contentId=1347&pageStart=1&sortOrder=c.publishDAte
http://www.education.gov.uk/performancetables/
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Framework-for-the-inspection-of-maintained-schools-in-England-from-September-2009
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Supplementary-guidance-and-resources-for-inspectors
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Supplementary-guidance-and-resources-for-inspectors
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Supplementary-guidance-and-resources-for-inspectors
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Self-evaluation-and-the-SEF
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Self-evaluation-and-the-SEF
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1290-2005&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1290-2005&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1290-2005&
http://www.legislation.gov.uk/uksi/2006/2661/contents/made
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D5. Describe how your  approach to b ehaviour management, pupil 

wellbeing and attendance will improve pupil outcomes  

In this section you must set out strategies for promoting good behaviour, attendance, pupil well 

being and safeguarding, all of which are key to a successful school. It is important to emphasise how 

these strategies are informed by your vision and linked to raising standards and educational 

outcomes. 

Working to achieve good behaviour, good attendance and positive relationships and attitudes to 

ƭŜŀǊƴƛƴƎ ǿƛƭƭ ōŜ ƪŜȅ ǘƻ ȅƻǳǊ CǊŜŜ {ŎƘƻƻƭΩǎ ǎǳŎŎŜǎǎΦ Lƴ ǇŀǊǘƛŎǳƭŀǊΣ ŦƻǊ !ƭǘŜǊƴŀǘƛǾŜ tǊƻǾƛǎƛƻƴ CǊŜŜ 

Schools, you will ƴŜŜŘ ǘƻ ŜǎǘŀōƭƛǎƘ Ƙƻǿ ȅƻǳ ǿƛƭƭ ŀŘŘǊŜǎǎ ǇǳǇƛƭǎΩ ōŜƘŀǾƛƻǳǊŀƭ ŀƴŘ ƻǘƘŜǊ ŎƘŀƭƭŜƴƎŜǎ 

with a view to them returning to mainstream school or to further education, training or 

employment. 

In this section you should consider producing draft behaviour and attendance policies that your 

school could adopt upon opening. Example policies can be found using the links provided in 

άŦǳǊǘƘŜǊ ƛƴŦƻǊƳŀǘƛƻƴέΦ 

You will need to consider current legislative requirements and the criteria in the Ofsted inspection 
framework when devising your policies.  There are differences in the law between maintained 
schools and Academies.  Nevertheless, you could look at legislative guidance for maintained schools 
as a model of good practice. 

Your application will need to address the following questions: 

Á Iƻǿ ǿƛƭƭ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ŜǘƘƻǎ ǇǊƻƳƻǘŜ ƎƻƻŘ ōŜƘŀǾƛƻǳǊΚ  

Á How will you address discipline issues? 

Á How will you secure good attendance? 

Á How will you develop positive relationships and attitudes to learning? 

Other sections of the application will have implied much of the information which you need to 

include here: for example, your system for organising pupils may be designed to promote good 

behaviour. However, you should explain the relevant points in more detail here. One approach 

would be to provide the proposed behaviour and attendance policies for your school. 

When preparing this part of your application, DfE criteria state that you must: 

¶ describe how these strategies are informed by your vision and linked to raising standards 

and educational outcomes. 

 

Promoting good behaviour and addressing discipline issues. 

In this section DfE criteria states that you must: 

¶ set out detailed strategies for promoting good behaviour and attendance that are 

appropriate for your pupils; 



54 
 

For many AP Free Schools, addressing discipline issues and ensuring good behaviour will be central 

ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ Ǿƛǎƛƻƴ ŀƴŘ ŜǘƘƻǎΦ ¸ƻǳ Ƴŀȅ ƘŀǾŜ ƛƴƴƻǾŀǘƛǾŜ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ǘƘƛǎ ŀǊŜŀΣ ōǳǘ ŀǎ ŀ ƳƛƴƛƳǳƳ 

your behaviour policy should include disciplinary measures, promote good behaviour and deter bad 

behaviour, particularly bullying, and should be publicised to everyone involved in the school. 

Good behaviour can be reinforced through: 

Á Stimulating and engaging teaching that meets the needs of pupils. 

Á Effective, targeted support for individual pupils whose behaviour is particularly challenging; 

Á Clear expectations and behaviour policies which are consistently applied; and 

Á Effective rewards and sanctions which the pupils understand. 

 

Securing good attendance 

All schools have a legal obligation to keep an accurate attendance register. 

In addition to this statutory responsibility, you will need to secure high attendance to meet your 

educational goals. 

Key considerations 

You should state how the ethos and goals of your 
school will promote and lead to good attendance. 
This statement should: 

Á Emphasise the link between school 
attendance, effective teaching and 
learning, discipline, standards and pupil 
safety and wellbeing; and 

Á Be explicit that the goal is to ensure all 
pupils achieve their full potential in a 
learning environment where they feel 
safe, happy, accepted and included.  

 

 

The impact of good teaching 

ά¢ƘŜ ōŜǘǘŜǊ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ŜŘǳcation, the 

ōŜǘǘŜǊ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŀǘǘŜƴŘŀƴŎŜΦ DƻƻŘ 

leadership and management, high quality 

teaching and a flexible curriculum have a 

ǎƛƎƴƛŦƛŎŀƴǘ ƛƳǇŀŎǘ ƻƴ ŀǘǘŜƴŘŀƴŎŜΦ Χ Lƴ 

particular, there is a strong correlation 

between inspection judgements about 

attendance and the quality of teaching and 

ƭŜŀǊƴƛƴƎΦέ 

Attendance in secondary schools, Ofsted 

2007 
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Promoting Pupil wellbeing 

¶ describe how you will promote pupil wellbeing, including through pastoral care and 

strategies for tackling bullying. 

You should provide details of what strategy you will put in place to ensure pupil well-being. This 

ǎƘƻǳƭŘ ƛƴŎƭǳŘŜ ōƻǘƘ ǇƘȅǎƛŎŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ ǿŜƭƭōŜƛƴƎΦ !ƴȅ ǎŎƘƻƻƭΩǎ ŘƛǎǘƛƴŎǘƛǾŜ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ ǿŜƭƭ 

being is excellent , personalised teaching and learning to ensure that every child reaches their full 

potential but it is important to remember that pupil well-being has a huge impact on achievement. If 

a child has poor health or has little emotional resilience they will find it more difficult to learn. 

You should consider what pastoral care you will be providing and include details in this section. You 

might want to consider making reference to pastoral policies some examples of which are: Health 

education, Drug Education, Spiritual, Moral and Social and Cultural Education, Substance Misuse, Sex 

and Relationship Education and Anti- Bullying policies. 

Checklist for behaviour and attendance policies 

Policies on behaviour and attendance should answer the following questions: 

Á How will your ethos and goals inform your approach to promoting good behaviour and 

attendance? 

Á How will you communicate your policies to everyone involved with the school, including 

parents, and ensure they contribute and take ownership? 

Á How will you make sure your policies on behaviour and attendance link to other pertinent 

statutory policies, especially bullying? 

Á Who will be accountable and responsible for what? 

Á How will you set clear and high standards, including in a code of conduct, using positive 

language? 

Á How will you use rewards and sanctions? 

Á What support and training will you provide for all staff, including non-teaching staff and 

governors? 

Á What support will you provide for parents and carers who want to learn more about how to help 

their children do well? 

Á How will you monitor and evaluate your policies and consult on reviewing them so that they are 

fair and applied consistently? 



56 
 

Promoting Safeguarding  

¶ describe how you will ensure that pupils are kept safe and how you will comply with the 

relevant safeguarding requirements. 

You should provide details of how your school intends to keep pupils safe. Safeguarding is a legal 

duty and you must comply with legislation. 

There is very comprehensive guidance in the link below which came into force in January 2007 and 

which covers all aspects of Safeguarding with reference to educational settings. 

https://www.education.gov.uk/publications/standard/publicationdetail/page1/dfes-04217-2006 

Safeguarding is about providing a safe environment for pupils to learn in and staff to work in and 

includes the following key areas  

¶ Child Protection Policy and Procedures including a duty to protect children from 

maltreatment 

¶ Safer Recruitment procedures 

¶ Procedures to deal with allegations of abuse against members of staff and volunteers 

¶ Care and Control e.g. use of Physical restraint procedures such as Team Teach 

¶ Boundaries to professional behaviour 

¶ Unsafe and poor Practice 

¶ Safe Internet Use 

¶ Risk assessments 

¶ Visits and out of school activities 

You should make links to your Behaviour and Anti Bullying policy. 

 

 

 

 

 

 

 

 

 
 

https://www.education.gov.uk/publications/standard/publicationdetail/page1/dfes-04217-2006
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D6: Demonstrate your understanding of the local community and its 
needs, and your plans for sharing facilities with other schools and the 
wider community.  
 
 
In this section of the application you need to demonstrate why your school is the best solution for 
providing for the needs of students, who due to illness, exclusion from school, or other reasons, are 
not receiving suitable education in the local area. Areas that need to be highlighted in your 
application include: 
 

¶ How your vision, ethos and design of the school curriculum, has been developed taking into 
account the needs of the students who will come to your school; 

¶ How your school will work with others to deliver the outcomes that students need; and 

¶ How you will develop and maintain good relationships with school stakeholders so that your 
school can continuously improve its curriculum offer in the light of changing community 
needs 

 
It is important that you listen to the views of as many stakeholders in your school as possible.  You 

should consider the following: 

¶ Although parents cannot choose to send their child to an Alternative Provision Free School, 

you would benefit from listening to the views of families who might have their children 

referred to your school by other commissioners, or who already have children in another AP 

setting; 

¶ You should listen to the views of young people who might attend your school.  This is a 

requirement for 16-19 provision, but would also make a positive contribution to your 

educational plan for young people of compulsory school age; 

¶ schools and other services, such as social services, or the health authority, may refer young 

people to your school so it is important that your plans fulfil needs they have identified; and 

¶ local authorities, schools and academies need to approve your AP Free School as a provider, 

and may be the major commissioner of your service. 

 
Understanding your pupil intake 
 
In this section DfE criteria state that you must: 
 

¶ demonstrate a good understanding of the community your pupil intake will come from 
and show how the education plan reflects that while retaining high expectations for pupil 
achievement; 

 

Whether or not they will be the main commissioner of places at your school, it is worth establishing 

a close relationship with your Local Authority (and neighbouring LAs where appropriate).They will 

have specific information about the needs of students in the local area, gaps in provision and 

outcomes that need improvement.   By working closely with the LA when designing your school, you 

will be able to:  
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¶ demonstrate the specific need for your AP school; 

¶ improve your ability to evidence demand ; and 

¶ market your school effectively. 

The first step in understanding the community you will serve is to investigate relevant available data.  

The LA will have detailed information about students in AP in the local area.   Analyse this 

information to discover: 

¶ Current outcomes for students attending alternative provision; 

¶ Gaps in provision identified by the LA; 

¶ The performance of local alternative provision providers for this group of students. 

Performance means: 

o attainment  (what results the students get) and 

o achievement (how much progress students make); 

¶ Any gaps in educational achievement between different groups such as: 

o boys and girls; 

o students of different ethnic backgrounds; 

o students eligible for free school meals and their peers; 

¶ Issues that the LA have identified as needing improvement for this group of students; 

¶ Local employment statistics for young people from AP; 

¶ The cultural make-up of the students who attend AP locally; and 

¶ Health statistics such as obesity rates, hospital admissions and accidents amongst AP 

students. 

You need to make clear in your application that your Free School will address specific issues needing 

improvement for this student group in the local area. 

In addition, this analysis will help you to identify key groups that you will need to listen to in order to 

make sure your school serves the needs of the community. 

 
Stakeholders in your school 
 
Groups whom you should consider consulting include: 

Á The LA; 

Á Maintained schools and Academies in your area 

Á Young people; 

Á Parents ς both of the children who will attend your school and others; 

Á Other AP providers 

Á Businesses and business organisations; 

Á Charities; 

Á Voluntary organisations 

Á Social enterprises (organisations who run not for profit businesses that directly help the 

community) 

Á Colleges and universities; 
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Á Faith groups and churches; 

Á wŜǎƛŘŜƴǘǎΩ ƎǊƻǳǇǎΤ  

Á The local MP; 

Á Local borough councillors;  

Á Housing providers; and 

Á Statutory organisations including social services, and the health authority. 

 

 

How to find out the views of different sectors of the community 

You will need to use a range of strategies to consult with different stakeholders in your school.   Your 

group will need to be active in approaching the community directly.  Leaflets, advertising campaigns 

and forums can be useful, but rely on people being motivated to engage with your Free School 

proposal. 

The following list gives ideas of which sections of the community to contact, and how to consult with 

them: 

¶ Work in collaboration with local schools who use AP providers, to establish their 

expectations, and gaps in local provision; 

¶ Try to establish positive working relationships with other AP providers.  Emphasise a 

partnership model of working, and seek their advice on what your free school could 

contribute to AP locally; 

¶ Through schools and other AP providers, arrange to meet with young people and their 

families who are either already involved with AP, or for whom AP is likely to become an 

option; 

¶ Find out from schools which agencies and organisations come to their termly multi-agency 

planning (MAP) meeting, and contact these agencies for advice and possible collaboration; 

¶ The local Youth Offending Team service is likely to be involved with many students who have 

been excluded from school, or who are at risk of exclusion.  They may offer you the 

opportunity to meet with young people, and will also have advice about gaps in provision; 

¶ Investigate, and contact, who provides education for young people who have long term 

health needs in the local area, which means that they cannot attend school; 

¶ Make contact with the LA Education Welfare Service, who will be able to help you develop 

your school plan to be attractive to students who are persistently absent from school, or 

who are school refusers; 

¶ Engage with the local Child and Adolescent Mental Health team who will be involved with 

families and young people who find school challenging; 

¶ Meet with the Police Safer Neighbourhood teams; 

¶ Investigate whether there is local co-ordination of parenting programmes in your area.  If so, 

use their contacts to gather information from parents, young people and professionals;  

¶ Contact social services and the health authority who ǿƛƭƭ ƘŀǾŜ ΨƛƴŎƭǳǎƛƻƴ ǘŜŀƳǎΩ ƻǊ ǎǘŀŦŦ 

ŘŜŀƭƛƴƎ ǿƛǘƘ ΨǿƛŘŜǊ ŘŜǘŜǊƳƛƴŀƴǘǎ ƻŦ ƘŜŀƭǘƘΩΦ  ¢ƘŜƛǊ ŦƛǊǎǘ-hand knowledge of local needs will 

be invaluable; 
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¶ The local Community and Voluntary Sector Association will have contacts with organisations 

including charities, social enterprises, and voluntary groups, working with your student 

group and their families; 

¶ Make contact with Places of Worship in your area.   Activities that these organisations offer 

to the whole community, such as mother and toddler groups, One OΩclock Clubs, and youth 

clubs will also help you to gather information from parents and young people; 

¶ !ǎƪ ǘƻ ƳŜŜǘ ƭƻŎŀƭ ŎƻǳƴŎƛƭƭƻǊǎΣ ŜǎǇŜŎƛŀƭƭȅ ǘƘƻǎŜ ƛƴǾƻƭǾŜŘ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ǎŜǊǾƛŎŜǎ ŀƴŘ ƛƴŎƭǳǎƛƻƴ; 

and 

¶ Ask the local MP for their support.  Ideally, arrange to meet them so you can outline your 

plans, and explain how your school has been developed to meet the needs and aspirations 

of the client group. 

 

Questions to ask, and how the information you gather can help you develop 

your curriculum plan 

You will need to be strategic in the questions you ask in order to develop your educational plan to 

best meet the needs of the students that will come to your school.  The table below gives 

suggestions regarding the type of questions you could ask some of the different sections of the 

community, and how the information they give you could influence your curriculum plan. 

Group Possible questions How to incorporate this 
information into your 
educational plan 

Parents What aspirations do you 
have for your children? 
How could we support you 
to best help your child? 

Include outcomes as KPIs 
Reflect views in the vision 
and ethos 

Young people What makes good AP 
provision? 
How would you like our 
school to be? 
How could our school help 
you become the sort of 
person you hope to be? 

Include outcomes as KPIs 
Include views in vision and 
ethos 

LA/ statutory organisations What gaps are there in 
provision locally? 
What are your priorities for 
improvement for this client 
group? 
Which outcomes for this 
group of young people need 
most improvement in this 
borough? 

Ensure the curriculum and 
work of the school directly 
supports these areas 
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Businesses What skills would make 
young people from our 
school employable? 

Include characteristics as 
KPIs and in school vision 
Curriculum directly 
addresses the areas needing 
development 

Charities/ voluntary 
organisations/ community 
interest companies 

What are the needs of this 
client group? 
What could our school do to 
help? 

Work collaboratively, sharing 
resources and expertise to 
make the curriculum offer 
appropriate to these needs 

Other schools in the area/ 
alternative provision 
providers 

How could provision be 
improved for this group of 
students? 
 

Ensure Free School 
curriculum provides for gaps 
in educational provision 

Colleges and universities Are there any gaps in 
performance in particular 
courses when students in the 
group arrive at your 
institution? 
Would you be interested in 
having students from our 
Free School on courses, with 
appropriate support from 
the student and staff? 

School curriculum targets 
areas identified 
Courses might include a 
student who is very capable 
in Maths following courses 
more advanced than those 
on offer at the Free School; a 
student fluent in a home 
language studying for 
accreditation. 
 
 

Social services/ health 
authority 

What barriers do these 
clients face in terms of 
becoming economically 
secure and making a positive 
contribution to society? 
 
 

Curriculum provides input on 
the specific barriers 
productive adult lives 

 

 

Incorporating information from stakeholders and developing relationships to 

meet student needs 

¶ describe any plans you have for working with other schools, educational establishments or 
the wider community; 
 

Good educational plans will directly address the needs of students with the characteristics to whom 

your school will offer places, and explain how you will develop relationships that can support 

improved outcomes. 
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The table below shows how different schools could develop their educational vision, and community 

relationships, on the basis of consultation with the community. 

Group What needs and aspirations 
the community have 

What the school has as an 
outcome to reflect 
community needs 

The curriculum 

A Data indicates that students 
ƛƴ !t ƘŀǾŜ ΨƎŀǇǎΩ ƛƴ aŀǘƘǎ 
and English subject 
knowledge due to fractured 
educational histories 

All students will make a 
minimum of 1 level progress 
in English and Maths within 
1 term in the AP Free School 

Detailed baseline 
assessment identifying gaps 
 
Intensive support from 
subject specialist teachers, 
including extended school 
day with extra Maths and 
English development  
 

B LA information shows high 
numbers of students in AP 
become teenage parents  

All students will achieve 
level 2 in Personal and social 
development, including an 
emphasis on Sex and 
Relationship Education (SRE) 

Curriculum includes time 
allocation for PSD/ SRE 
 
SRE delivered by specialist 
SRE teachers 

C High proportion of students 
in AP involved in risky 
behaviours that effect 
academic performance 
(drink, drugs, crime) 

All students will be able to 
identify risky behaviours 
All students will have a 
ΨǘƻƻƭōƻȄΩ ƻŦ ƳŜǘƘƻŘǎ ƻŦ 
avoiding risky behaviours 

Personality, social and 
environmental assessment 
will identify which risky 
behaviours students are 
involved in 
 
Targeted curriculum, 
delivered by specially 
trained workers, will help 
students identify, and 
develop skills to avoid, risky 
behaviours 

D Few students leave AP with 
5 separate GCSEs  

All students will be able 
develop a personalised 
curriculum, including 
pathways that include 
multiple, separate GCSEs  

Working in collaboration 
with schools, other AP 
providers, colleges and 
universities, the curriculum 
offer will offer a range of 
academic and vocational 
subjects 

E Parents and young people 
have low aspirations for the 
future  

No student will become 
NEET 

Curriculum includes career 
planning throughout the 
school 
 
During their time at the 
school, all students 
experience a variety of high 
quality educational , training 
and employment 
environments 
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F Parents are concerned about 
high rates of youth 
unemployment 
 
Businesses in the area 
complain that school leavers 
do not have the necessary 
skills to be effective in a 
workplace 
 

Giving students tangible job-
related skills 

Curriculum develops work 
related skills 
 
Local businesses, voluntary 
organisations, and charities 
offer frequent work 
experience  
 
Business leaders act as 
mentors in the school 

 

Promoting good community relations 

¶ set out how you will promote good community relations. 
 
In your application, your group needs to explain how your school will continue to listen to various 

community groups and stakeholders, in order to monitor, evaluate and develop the educational 

plan.  Community needs change over time, and it is important that ǘƘŜ ǎŎƘƻƻƭΩǎ ǎǘǊŀǘŜƎƛŎ ǇƭŀƴƴƛƴƎ 

continues to consider all the information outlined in the sections above. 

Demographic, school performance and LA data is typically published annually.  Contact with various 

sectors could take place more frequently than this.  Good applications will indicate  

¶ when information gathering will take place with different sectors of the community, in their 

school calendar; and 

¶ which staff will be responsible and accountable for ensuring that this feedback is reflected in 

the schools evaluation and improvement systems. 

 

 

Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

The Office of National Statistics: http://www.ons.gov.uk/ons/index.html 

School performance tables: http://www.education.gov.uk/performancetables 

National Council for Voluntary Organisations: http://www.ncvo-vol.org.uk/membership/meet-our-

members 

 

 

mailto:info@newschoolsnetwork.org
http://www.ons.gov.uk/ons/index.html
http://www.education.gov.uk/performancetables
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E: Evidence of demand and marketing  

This section is relevant to everyone involved with the school. 

Applications for Alternative Provision Free Schools must demonstrate demand from commissioners -  
local authorities, schools and Academies - in the local area and, where appropriate, 16-19 year old 
students. 

As part of your application you will need to provide written evidence from commissioners to 
support your evidence of demand and, if appropriate, confirmation that 16-19 year olds would 
apply to your school in the same way as they would to mainstream 16-19 provision.   

You may also wish to include evidence of support from parents whose children currently access the 
type of provision you are proposing. If you choose to do this you should submit the age and 
postcode of the children, but not the names of the signatories.  

Please note: If you are holding private information in electronic copy, your Company Limited by 
DǳŀǊŀƴǘŜŜ ǿƛƭƭ ƴŜŜŘ ǘƻ ǊŜƎƛǎǘŜǊ ǿƛǘƘ ǘƘŜ LƴŦƻǊƳŀǘƛƻƴ /ƻƳƳƛǎǎƛƻƴŜǊΩǎ hŦŦƛŎŜ. You can find out 
more at this link: http://www.ico.gov.uk/for_organisations/data_protection/notification.aspx 

 

Why demand matters 

Alternative Provision Free School applications will only be approved where there is demonstrable 
demand from commissioners (Local Authorities, schools and Academies) for the number of places 
and type of alternative provision your school will offer.  Where appropriate, this demand will also 
come directly from 16-19 year old students. 

Developing a shared understanding of the role your school will play in local Alternative Provision 
and building strong working relationships with LAs is vital.  LAs, schools and Academies are the 
only institutions that can refer children to your Alternative Provision Free School, and, due to the 
nature of AP and the high turnover of pupils, they will continue to make referrals throughout the 
academic year. 

The DfE will want to see evidence of demand for three reasons: 

Á If there are no pupils, there is no need for a school; 

Á If your application is successful the DfE may be giving you money for capital, lead-in costs 
(before you open) and start-up costs (before you are full). They want to see robust evidence 
that the school will be the size you predict before they commit that money; and 

Á The principle behind the Free School policy is to give more parents and pupils the option of a 
good school. Where appropriate you should therefore be engaging with the young people 
themselves.   

What is required? 

You need to include in principle commitments from commissioners that they would be willing to 
place children at your school and, where appropriate, from 16-19 year old pupils that they would be 
willing to attend your school.  You must provide evidence of demand showing that commissioners 
anticipate needing to refer children to your school in sufficient number that you will be financially 
viable in your first two years of operation. Your conversations with commissioners will help you form 
an idea of your steady state school population, which will in turn allow you to establish the financial 
viability of your school. The support from commissioners should take the form of a letter indicating 
the anticipated number of pupils they would refer in a typical year to your type of provision 
(including age ranges), as well as a commitment to pay the costs that you propose to charge per 
pupil or per place. You could also collect details of any perceived shortage of local provision. 

http://www.ico.gov.uk/for_organisations/data_protection/notification.aspx
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If you are proposing Alternative Provision which includes pupils aged 16-19, then you must provide 
demand directly from the young people themselves. When submitting this data to the DfE, you 
should not include the names of the young people. However, your application must include the 
template of your survey form, including the questions asked. These must show that the demand is 
for your specific post-16 provision. You do not need to provide copies of the individual completed 
survey forms. 

When collecting evidence you should ensure that you get contact details of the interested young 
people in order to keep them informed.  

You must demonstrate how you have raised, or how you intend to raise awareness of the school and 
make it attractive to commissioners in the geographical area. This may involve engagement with 
local voluntary organisations. If you are proposing to adopt a faith ethos, you must also demonstrate 
that you are engaging with organisations of other faiths and none. For example, you might describe 
the other places of worship and non-faith organisations you have visited to generate support. 

You should also, at this point in the application, consider providing wider demographic data about 
local need for your type of provision in the area. 

 

Key information about engaging with the local community is included in section E4 below. 

 

If you are an existing provider you will need to demonstrate evidence of demand beyond your 
existing pupil base and/or existing commissioners.  Some of the ways in which you could do this are:  

¶ through in principle commitments from commissioners;  

¶ by widening the numbers of schools or Academies you take referrals from;  

¶ or by expanding the number of pupils who apply to you (if your school includes post-16 
provision). 

The DfE expects that Alternative Provision Free Schools will have reached their steady state for pupil 
numbers by the beginning of their fourth year. However, steady state in an Alternative Provision 
Free School is unlikely to be 100% capacity for the full academic year due to the nature of 
Alternative Provision. Your application should set out what you consider will be your steady state 
over the course of an academic year, based on full-time equivalents.   

Getting agreement from your LA is not somethƛƴƎ ŦƻǊ ǿƘƛŎƘ ǘƘŜǊŜ ƛǎ ŀ ΨǉǳƛŎƪ-ŦƛȄΩΦ ¢Ƙƛǎ ǇǊƻŎŜǎǎ ǿƛƭƭ 
take time and is likely to involve a number of discussions. Likewise, canvassing the support of other 
schools, Academies and organisations can be difficult. This is a process that should be started as 
soon as possible since it will not be possible to submit an application for an Alternative Provision 
Free School without strong evidence of demand and support from the LA, local schools and 
Academies. 

Lƴ ǘƘƛǎ ǎŜŎǘƛƻƴ ȅƻǳ ŀǊŜ ŘŜƳƻƴǎǘǊŀǘƛƴƎ ΨŘŜƳŀƴŘΩ as well as ΨƴŜŜŘΩΦ If possible you should include 
details of demographic pressure or lack of local Alternative Provision places. This is useful 
background evidence and may help with your capital allocation. If there is a lack of a particular kind 
of education provision in your area, you can find the statistics to demonstrate this through 
Partnerships for Schools, the DfE, Local Authorities and the NSN website. 

Key information about demand is included in sections E2 and E3 below. 
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Admissions 

Alternative provision Free Schools will have different arrangements for admissions from mainstream 

Free Schools.  Alternative Provision Free Schools must admit pupils of compulsory school age by 

referral from local authorities, schools and Academies.   

The table below sets out the powers and duties, which Local Authorities, schools and Academies 

have to refer to alternative provision. 

Circumstances 
Commissioner (responsible for referring the pupil and paying the per pupil fee) 
Type of referral 

 
 
Child is permanently excluded or cannot attend mainstream education e.g. because of illness 

 
Local authority* 
¶ Full-time, unless there are medical reasons why this would not be appropriate (full-time provision can be 

made up of part-time provision from two or more providers). 

¶ Long term or short term - dependent on local authority view on whether reintegration is appropriate and 
ōŜŀǊƛƴƎ ƛƴ ƳƛƴŘ ǘƘŜ ŎƘƛƭŘΩǎ ǊƛƎƘǘ ǘƻ ǎǳƛǘŀōƭŜ ŀƴŘ Ŧǳƭƭ-time education. 

¶ Education must start by the sixth day of permanent exclusion but can start earlier. 

 
Child has a fixed period exclusion 
Academy or school 

 
¶ Full-time. 

¶ Short term ς child can only be 

¶ excluded on a fixed period basis for a maximum of 45 (school) days in an academic year. 

¶ Education must start by the sixth day of a fixed period exclusion but can start earlier. 

 
/ƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊ ƴŜŜŘǎ ƛƳǇǊƻǾŜƳŜƴǘΣ ŦƻǊ ŜȄŀƳǇƭŜ ǘƻ ǇǊŜǾŜƴǘ ǇŜǊƳŀƴŜƴǘ ŜȄŎƭǳǎƛƻƴ 
Academy^ or school 

 
¶ Full-time or part-time (but if part-time, child must still receive full-time education, which can be made up 

of part-time provision from two or more providers, one of which may be their Academy or school). 

¶ Short or mid term ς referral cannot last beyond the end of the academic year in which it is made and must 
be reviewed at least every 30 days by the governing body of the referring school. 

 
*Except in areas where a new approach to exclusions is being trialed, under which schools take responsibility 
for permanently excluded pupils. Your local authority will be able to confirm if it is taking part in this trial. 
^Academies have the power to refer pupils to off-site provision. This power comes from their general powers 
to advance education (which comes from the object of the memorandum and articles of the Academy Trust). 
Though these placements are not covered by the same legislative safeguards that apply to pupils referred by 
maintained schools, best practice would be to establish relationships with your referring Academies so that 
they make referrals on the same basis and have regard to the appropriate safeguards (which are set out in 
brief in the third column). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Circumstances Commissioner 
(responsible for 
referring the pupil 
and paying the per 
pupil fee) 

Type of referral 

 

Child is permanently 
excluded or cannot 
attend mainstream 
education e.g. because 
of illness 

 

Local authority* ¶ Full-time, unless there are medical reasons why 
this would not be appropriate (full-time 
provision can be made up of part-time 
provision from two or more providers). 

¶ Long term or short term - dependent on local 
authority view on whether reintegration is 
ŀǇǇǊƻǇǊƛŀǘŜ ŀƴŘ ōŜŀǊƛƴƎ ƛƴ ƳƛƴŘ ǘƘŜ ŎƘƛƭŘΩǎ 
right to suitable and full-time education. 

¶ Education must start by the sixth day of 
permanent exclusion but can start earlier. 

Child has a fixed period 
exclusion 

Academy or school 

 
¶ Full-time. 

¶ Short term ς child can only be 

¶ excluded on a fixed period basis for a maximum 
of 45 (school) days in an academic year. 

¶ Education must start by the sixth day of a fixed 
period exclusion but can start earlier. 

/ƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊ ƴŜŜŘǎ 
improvement, for 
example to prevent 
permanent exclusion 

Academy^ or 
school 

 

¶ Full-time or part-time (but if part-time, child 
must still receive full-time education, which can 
be made up of part-time provision from two or 
more providers, one of which may be their 
Academy or school). 

¶ Short or mid term ς referral cannot last beyond 
the end of the academic year in which it is 
made and must be reviewed at least every 30 
days by the governing body of the referring 
school. 

*Except in areas where a new approach to exclusions is being trialed, under which schools take 
responsibility for permanently excluded pupils. Your local authority will be able to confirm if it is 
taking part in this trial. 
^Academies have the power to refer pupils to off-site provision. This power comes from their general 
powers to advance education (which comes from the object of the memorandum and articles of the 
Academy Trust). Though these placements are not covered by the same legislative safeguards that 
apply to pupils referred by maintained schools, best practice would be to establish relationships with 
your referring Academies so that they make referrals on the same basis and have regard to the 
appropriate safeguards (which are set out in brief in the third column). 
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In your application you should set out in detail the links you will establish with LAs, other schools, 

Academies and other organisations to support the referral process. You should also explain how you 

intend to maintain these links once your Free School has opened. The application should include a 

clear plan illustrating how your proposed referral process will ensure that your target group of 

children accesses your alternative provision Free School.  

Unlike a mainstream school, Alternative Provision Free Schools can expect admissions to take place 

throughout the year rather than predominantly at the beginning of the academic year. Your school is 

likely to experience a high turnover mid-year. Your plan should include arrangements for managing 

referrals and turnover throughout the year. You may want to consider the administrative 

implications of mid-year admissions as well as any induction arrangements for new pupils.  

Please note: while many children with special educational needs (SEN) access Alternative 

Provision, children with statements of SEN should not normally be educated by such providers on 

a long-term basis.  If you do wish to establish a Free School that caters for children with 

statements of SEN, there is a separate application form for groups wishing to run a Special Free 

School. 
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E1: Clearly state your referral process (for children of compulsory 
school age and, if appropriate, 16 -19 year olds), setting out how you 
will effectively manage referrals and engagement with your 
commissioners throughout the academic year. Clearly state y our 
other admissions arrangements, if any, for 16 -19 year olds. Describe 
how both processes will ensure that your alternative provision Free 
School is accessed by your target group of pupils.  

 

In this section your referral process for pupils of compulsory school age and, where appropriate, 16-
19 year olds should be clearly stated and will need to engage with the particular characteristics of 
Alternative Provision you intend to make available.   

 

In this section DfE criteria state that you must: 

¶ set out how you will manage the referral process for those local authorities, schools and 
Academies that will refer children to you to ensure on-going referrals once open and that 
appropriate pupils access your provision 

Your management of the referrals throughout the academic year will need to reflect an 
understanding that your target group is unlikely to adhere to traditional start dates at the beginnings 
of terms. 

¶ set out how you will establish and maintain links with your commissioners to ensure that 
ȅƻǳ ǊŜŎŜƛǾŜ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǘƘŜ ǇǳǇƛƭǎΩ ƴŜŜŘǎ ŀƴŘ ŀǘǘŀƛƴƳŜƴǘ ƭŜǾŜƭǎ ōŜŦƻǊŜ ǘƘŜȅ ŀǊŜ 
referred and how you will then work with each commissioner to keep them informed of 
ǘƘŜ ǇǳǇƛƭΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ǊŜŀŘƛƴŜǎǎ ŦƻǊ ǊŜƛƴǘŜƎǊŀǘƛƻn 

You should set out how you will expect to receive information about pupils, which may be at short 
notice, so you are able to understand and meet their needs upon admission.  There is always a risk 
that Alternative PrƻǾƛǎƛƻƴ ƳƛƎƘǘ ŜȄŀŎŜǊōŀǘŜ ŀ ǇǳǇƛƭΩǎ ƛǎsues if it is not properly aligned to their 
condition and capabilities. 

The preserving of links with the commissioner will be important in order to inform them of the 
ǇǳǇƛƭΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ƳŀƪŜ ŀǊǊŀƴƎŜƳŜƴǘǎΣ ǿƘŜǊŜ ŀǇǇǊƻǇǊƛŀǘŜΣ ŦƻǊ ǘƘŜƛǊ ǊŜǘǳǊƴ ǘƻ ƳŀƛƴǎǘǊŜŀƳ 
schooling.  If your Alternative Provision is to remain effective then generating capacity through the 
treatment and movement of pupils will need to be a strong consideration. 

¶ specify how you will manage a potentially high in-year turnover of pupils 

You will need to make arrangements for managing a high turnover of pupils, many of whom may 
only be attending on a part-time basis, whilst maintaining an effective use of resources.  Your school 
is unlikely to remain cost effective if, for example, the capacity left by a number of 50% placements 
is not utilised effectively to support other pupils. 

¶ if appropriate, set out your admissions policy for any 16-19 year old pupils which will apply 
in the same way as they would to mainstream 16-19 provision (rather than through 
commissioner referrals). This should include the criteria to be used to prioritise places if 
your school is over subscribed. You must describe how your admissions policy will be fair 
and transparent. 

Your application will need to set out specific arrangements for 16-19 year old pupils and how these 
sit alongside support for younger pupils.  You will need to demonstrate fairness and transparency 
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but at the same time recognise that commissioners are likely want to prioritise pupils who are not 
succeeding at a statutory level. 

 

In preparing your application, DfE criteria state that it is important to note that: 

¶ while many children with special educational needs access alternative provision, children 
with statements of special educational needs should not normally be educated by such 
providers on a long-term basis. 

You must set out how you will manage pupils with SEN and how your school will respond to referrals 
for pupils with statements.  It is not normally deemed appropriate for pupils with SEN statements to 
access Alternative Provision for long periods. 
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Case Study 1:Referral routes covering a variety of need and programmes of study 

A number of different referral routes and programmes exist at an established Alternative Provision 
school on the south coast of England. 

The AP school has agreed with the local authority, local primary and secondary schools and 

Academies that it will make available a total of 32 full-time equivalent (FTE) places, which are then 

paid for jointly in advance. 

Currently each local school or Academy refers pupils who are at risk of exclusion to the AP school for 

assessment, with a view to suitable levels of provision then being tailored to each new referral. The 

assessment takes place through a combination of reviewing written evidence and observing the 

pupil in the commissioning school. 

Once assessed a pupil might be offered anything from a 20% S.T.A.E. (strategies to avoid exclusion) 

programme, that lasts 10 weeks, through to full-time support for a maximum of 2 terms.  The AP 

school also retains a small number of places, usually about 3 or 4, on behalf of the Local Authority in 

case of permanent exclusions.  If permanent exclusions at any one time exceed this then more 

places can be bought or preventative programmes changed accordingly. 

So far, for a local authority of 9 secondary and 55 primary schools, 32 AP places has been sufficient 

and no pupil who needs a place has been declined one, including any who have been permanently 

excluded. 

Key Observations 

¶ Having an agreed number of paid places up front has helped create a stable platform upon 

which resources can be deployed more efficiently than if places were arranged on a more 

casual basis. 

¶ The responsiveness of the AP school has kept permanent exclusions low, which means more 

places can be used to prevent exclusions from happening in the first place. 

¶ By being central to the assessment process, the AP school has managed to ensure the right 

pupils are getting the right kinds of provision and support at the right time. 

¶ Having a wide range of programmes has enabled more pupils to access alternative provision, 

which means that 32 FTE places have regularly supported more than 50 pupils at any one 

time. 

¶ Offering 20% and 50% programmes enables flexibility and responsiveness; however, 

managing part-time places can take up additional resources because keeping in touch with 

the host schools and supporting reintegration takes equal time and resources regardless of 

the percentage of the place. To this end a 50% place, for example, will typically cost the AP 

school more than just ½ the cost of a full-time place. 

¶ To ensure fairness and equal access to the AP school it is proposed that a panel of local 

commissioners is set up to monitor and approve the placement of pupils. 

¶ Commissioners have recently approved an increase to 45 places in order to support more 

early intervention strategies and reduce the need for exclusions even further. 



71 
 

E2: Provide evidence of demand from commissioners that they would 
make referrals to your alternative provision Free School for pupils of 
compulsory school age and, if appropriate, students aged 16 -19 and 
would pay the per pupil rates you intend to charge.  

 

In this section DfE criteria state that you must: 

¶ set out what you consider to be your steady state for pupil numbers over the course of an 
academic year, based on full-time equivalents (FTE). Alternative provision Free Schools 
should reach their steady state for pupil numbers by the beginning of their fourth year at 
the latest. Steady state for alternative provision Free Schools is unlikely to be 100% 
capacity for the full academic year due to the nature of alternative provision; 

¶ provide information that clearly shows the level of demand from your commissioners 
(local authorities, schools and Academies). Evidence should include agreements from them 
that they would be willing to refer children to your provision and to pay the costs of that 
referral (which you can set). Please ensure that the evidence you have collected is set out 
in terms of full-time equivalent (FTE) places over the academic year. For example if a 
commissioner anticipates needing to refer 3 children full time for a term each, that would 
count as evidence of 1 FTE referral over the academic year; and 

¶ consider providing wider demographic data and evidence about local need in the area to 
add context to your evidence from commissioners. 

 

In preparing your application, it is important to note that: 

¶ the more evidence you can provide to show you have demand from commissioners for the 
number of pupil places you need to fill the better. You should provide this evidence for at 
least the first year. Strong applications will be able to demonstrate evidence of demand 
for future years as well; 

¶ ŘŜƳŀƴŘ ƛǎ ŎǊƛǘƛŎŀƭ ōŜŎŀǳǎŜ ŀ ǎŎƘƻƻƭΩǎ ƛƴŎƻƳŜ ƛǎ ŘŜǇŜƴŘŜƴǘ ƻƴ ǇǳǇƛƭ ƴǳƳōŜǊǎΦ CƻǊ {ŜŎǘƛƻƴ D 
you will need to fill in a financial template to show how you would amend your budget if 
your school were not completely full; 

¶ it is helpful for us to know where in your area the demand for your school is coming from. 
You can do this by supplying a map or diagram that shows the location of your proposed 
school site; and 

¶ we will ask you for updated evidence of demand if we invite you to interview so you 
should continue to engage with your commissioners and collect information on an on-
going basis. 

 

You must be able to demonstrate demand for your particular type of Alternative Provision from local 
commissioners (local authorities, schools and Academies).  You may have a view that local 
commissioners would want to send pupils to your Free School, at a cost that you feel is reasonable, 
but you will need to provide evidence to support this.  To this end you will need to: 

Á Test the demand for your particular target group.  For example, if you are choosing to work 
with excluded pupils, or those at risk of exclusion, then you will need to report on what is 
happening to them now, locally, and at what cost. Also, are there changes proposed, at 
either a local or national level, which is likely to affect this demand? 

Á Consider the diversity of your school.  For example, working with excluded pupils as well as 
persistent non-attenders might broaden the demand for your school but this may also 
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create difficulties in establishing a coherent curriculum and consistent teaching 
arrangements. 

Á Obtain written confirmation from local commissioners that they will refer to you and place 
pupils at an agreed cost.  When you do this make sure that you are talking the same 
language in terms of what a place at your school looks like, particularly as you will need to 
provide full-time equivalent (FTE) numbers to the DFE.  For example, a place at your school 
might accommodate 1 pupil full-time, 3 pupils for a term each or 2 pupils for a full year on 
50% timetables.  You will also want to consider whether the cost for these variations is the 
same in each case. 

Á Present information about the wider issues locally that could stimulate demand.  This should 
include information about local employment opportunities, the number of learners not in 
education, employment or training (NEET) and criminal and anti-social behaviour from pupils 
not in school in your area.  Evidence like this might reflect a local need that is not being met 
and might prompt local authorities in particular into recognising that they should act. 

 
E3: For schools providing alternative provision for 16-19 year olds, 
provide evidence of demand from students of the relevant age that 
they would apply to your alternative provision Free School in each of 
your first two years of operation.  

 

In this section DfE criteria state that you must: 

¶ provide information that clearly shows the number of students that want to apply to your 

particular school. You must ask students who could realistically apply to your school. You 

will need to have in mind your stated admissions policy, the age range on offer and where 

your site will be. Students must be of the relevant age to fill the year groups on offer when 

your school opens and in its second year of operation. For example, you will need to show 

evidence of demand from pupils who will be: 

i) turning seventeen in the 2013/2014 academic year to fill your Year 12 class in 

September 2013; and 

ii) turning seventeen in the 2014/15 academic year to fill your Year 12 class in 

September 2014. 

¶ tell us the exact questions that you asked in your survey and provide a summary of 

responses. These questions should be specific to your school and its proposed curriculum 

ŀƴŘ ŜǘƘƻǎΦ 9ȄŀƳǇƭŜǎ ƻŦ ǎǳǊǾŜȅ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ŘŜƳƻƴǎǘǊŀǘŜ ǘƘƛǎ ƛƴŎƭǳŘŜΣ ά5ƻ ȅƻǳ ǎǳǇǇƻǊǘ 

ǘƘŜ ŜǘƘƻǎ ŀƴŘ ƻōƧŜŎǘƛǾŜǎ ƻŦ · ǎŎƘƻƻƭΚέ ŀƴŘ ά²ƛƭƭ ǘƘƛǎ ǎŎƘƻƻƭ ōŜ ȅƻǳǊ ŦƛǊǎǘ Ŏhoice for 16-19 

ǇǊƻǾƛǎƛƻƴΚέΤ 

¶ provide a template of the survey form you asked prospective students to complete; and 

¶ tell us how you have engaged directly with the community. This could be through public 

meetings, attendance at community events, discussions with local schools, students or 

parents, handing out leaflets in your local area etc. 
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You must not: 

¶ send in copies of individually completed survey forms. 

In preparing your application, it is important to note that: 

¶ the more evidence you can provide to show you have demand for the number of pupil 

places you need to fill in the first two years, the better; 

¶ ŘŜƳŀƴŘ ƛǎ ŎǊƛǘƛŎŀƭ ōŜŎŀǳǎŜ ŀ ǎŎƘƻƻƭΩǎ ƛƴŎƻƳŜ ƛǎ ŘŜǇŜƴŘŜƴǘ ƻƴ ǇǳǇƛƭ ƴǳƳōŜǊǎΦ CƻǊ {ŜŎǘƛƻƴ D 

you will need to fill in a financial template to show how you would amend your budget if 

your school were not completely full; 

¶ it is helpful for us to know where in your area the demand for your school is coming from. 

You can do this by supplying a map or diagram that shows the location of students who 

have expressed ŀ ǇǊŜŦŜǊŜƴŎŜ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǇƻǎŜŘ ǎƛǘŜΤ ŀƴŘ 

¶ we will ask you for updated evidence of demand if we invite you to interview so you 

should continue to engage with your community and collect information on an ongoing 

basis. 

 

Evidencing the demand from 16-19 year olds other than through commissioners is likely to be 
particularly challenging since you will need to engage with these students directly.  To do this it is 
expected that you will survey prospective students and in so doing you should consider the 
following: 

Á Be clear in the way you present the vision and ethos of the school and how this translates to 
your target group.  By offering Alternative Provision it is expected that you will provide 
something different and complementary to existing arrangements and that those students 
making a commitment to attend should understand this. 

Á Be clear about the curriculum and accreditation routes and whether these are compatible 
with your type of Alternative Provision and the needs of students likely to want to attend. 

Á Have a strong understanding of the vision and ethos of your school and whether this will 
generate sufficient demand beyond the first year.  Make sure your model is sustainable by 
factoring in a number of issues such as tƘŜ ƭƛƪŜƭȅ ΨŘǊƻǇ-ƻǳǘΩ ƻŦ ƭŜŀǊƴŜǊǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ȅŜŀǊ мнΦ 

Á Make sure there has been a wider engagement with the community. Unlike with 
commissioners, you will be liaising directly with students and the communities to which they 
belong.  The demand for your Alternative Provision is likely to be thought of as stronger if it 
is supported by the views of these local communities. 
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E4: Demonstrate how you intend to engage with the wider 
community, including, where relevant, children from a range of 
backgrounds,  faiths and abilities. Strong applications from existing 
providers will normally include evidence of demand to support an 
expansion in pupil numbers.  

 

In this section DfE criteria state that you must:  

¶ demonstrate how you have made or plan to make the school known and attractive to a 
number of commissioners and, if applicable, 16-19 year olds; 

¶ show clearly how your approach reflects the requirements of specific commissioners; 

¶ demonstrate a good understanding of the community your pupil intake will come from 
and show how the education plan takes this into account; 

¶ set out how your school will work with other partners or the wider community, for 
instance delivering outreach support on behaviour to other local Academies and schools; 

¶ tell us if you are planning to use the school as a resource for the wider community (e.g. 
hiring out premises) and, if so, how will this be managed; and 

¶ set out how you will promote good community relations. 

 

If you are proposing a school with a religious ethos, you should: 

¶ show how the school will meet the needs of other faiths and none. You should consider 
uniform, the school meals you will provide and whether there will be dietary 
requirements; and 

¶ demonstrate how you have actively engaged with commissioners and, if applicable, 16-19 
year olds of other faiths and none in establishing demand for your school. 

 

If you are an existing provider, you should; 

¶ demonstrate the appeal of the alternative provision Free School to commissioners who do 
not currently refer pupils to you; 

¶ demonstrate the demand from existing commissioners for additional places; and 

¶ present separate evidence of demand from current and prospective commissioners. 

 

You will need to demonstrate how your Alternative Provision will engage with the wider community 
that should take into account diversity of background, faith and culture. For existing providers this 
will need to include evidence of the need to expand and how this will benefit local people.  In 
meeting this requirement you will need to: 

¶ Be clear about who your wider community actually is and what type of relationship you will 
expect to have.  For example, groups you are likely to need to engage with are; 

- The local authority; 

- Other schools and Academies in the area; 

- Parents ς both of the children who will attend your schools and others; 

- Businesses and business organisations; 

- Charities; 
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- Colleges and universities; 

- Faith groups and churches; 

- wŜǎƛŘŜƴǘǎΩ ƎǊƻǳǇǎΤ ŀƴŘ 

- Local councillors and MPs. 

 

¶ Consider your marketing of the school and how it will become known to the right 
commissioners and, where appropriate, 16-19 year olds.  For example, creating a prospectus 
and website is an effective vehicle and should be shaped through discussions with 
commissioners so that provision properly represented and tailored to local needs. 

¶ Think about the types of relationships you want. A good school will identify how its vision 
and ethos will drive specific types of relationship with different community groups. For 
example, a school that focuses on giving students tangible job-related skills may focus its 
engagement with local businesses, while a school that wants to build cross-cultural 
understanding may have links to several different cultural organisations. 

¶ Consider the different levels of engagement and the type of relationship which your school 
will have with each of the groups you have identified. It may be useful to ask yourself if you 
want each particular group: 

- to be aware of the Alternative Provision Free School; 

- to express their support for the Free School; 

- to make a small contribution to the Free School, for example, providing places for work 
experience students; 

- to make a significant contribution to the Free School, for example providing/sharing 
facilities; or 

- to form an active and involved partnership with the Free School. 

Á Be specific if you already have relationships with some of the groups you want to engage, 
and the nature of that relationship.   

Á You will definitely need to have developed a strong relationship with your LA and you should 
be able to demonstrate how this is going.  
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Further information 

Contact NSN for tailored specialist advice: info@newschoolsnetwork.org 

The Equality Act 2010: http://www.equalities.gov.uk/equality_act_2010.aspx 

DfE guidance on the Equality 
Act:http://www.education.gov.uk/schools/pupilsupport/inclusionandlearnersupport/inclusion/equa
lityanddiversity/a0064570/the-equality-act-2010 

NSN support in finding contacts: NSN can provide some help reaching contacts in the area. Potential 
options include: 

Á Looking at our map database for people in the local area; 

Á Calling to ask to be placed in contact with individuals or groups in the area; and 

Á Attending conference and networking events. 

NSN support in gathering local data: You can gather local data from our site here: 
http://www.newschoolsnetwork.org/first-steps/collect-data. 

Partnerships for Schools ς www.partnershipsforschools.org.uk 

Informaǘƛƻƴ /ƻƳƳƛǎǎƛƻƴŜǊΩǎ hŦŦƛŎŜ όL/hύΥ 
http://www.ico.gov.uk/for_organisations/data_protection/notification.aspx 
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F. Capacity and capability      

This section is relevant for all proposer groups. If you are working with a separate company who 

will provide project management, education or support services, you should work with them to 

complete this section. 

Our guidance on this section is structured to provide some general guidance, address specific 

points in each of the subsections and finally to provide some case studies 

DfE guidance requires that you must demonstrate that your group has the capacity and capability to 

set up and run a school.   You must have access to appropriate educational, financial and other 

expertise either within your group or by procuring additional support. If your application is 

approved, the DfE will be able to support you, if required, to secure additional expertise that you 

may need in the implementation phase, such as project management, human resources, ICT and 

sites and property/construction.  

Before submitting an application for a Free School, you must have established a Company Limited by 
Guarantee with members and directors appropriately skilled to discharge their duties and willing to 
do so without payment. This is explained in more detail in Chapter 2 of the DfE guidance. 
 
DfE will be using six criteria to assess this section of your application. In providing responses to 
criteria F1, F2 and F3 set out below, it is important to note that:  

¶ expertise could come from within your group or through forming a voluntary partnership 

with an organisation or individual(s) with a successful educational track record or by 

entering into a commercial contract with such an organisation or individual(s);  

¶ there is no guarantee that your application will be successful. Therefore you must not enter 

into any contracts in the expectation of funding from the Department for Education. In your 

application you should state what contractual arrangements, if any, you would like to have 

in place should your application be approved; and  

¶ public procurement regulations apply to expenditure of public money and require that 

commercial contracts must be let competitively. Therefore, there can be no guarantee that 

organisations or individuals offering support in the preparation of applications will be 

offered contracts to continue providing such support should the application be approved.  

In the following sections you will need to demonstrate that you already have the 

expertise on your long-term team, and that you have identified other skill gaps and 

how to fill them. 

To demonstrate this, it may help to think through the following questions: 

Á What are the different roles to be played in setting up the school? 

Á What are the different roles to be played in operating the school? 

Á What  expertise do you need to demonstrate? 

Á How can any skills gaps be filled? 

Á What skills do you currently have within your team, and what skills will you 

need to buy in at a later date? 

Á What time commitments are needed from relevant individuals? 
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Á How can you be sure you are not overly reliant on any given individual? 

 

Pre-Opening Phase 
 
A Steering Group may oversee the pre-opening phase of your school. Members of the Steering 
Group will probably include:  
 

¶ Representatives of your Academy Trust ς identifying these people should be your focus now;  

¶ School staff ς chiefly the Principal and potentially also the Financial Director (this is only 
once they are appointed ς which must be after your application is approved by the DfE);  

At this stage you may need to bring on board extra personnel in order to fill any skill gaps (e.g. 
project management, legal, HR). You will also be assigned a project lead by the DfE who will work 
with your group to help deliver your school. 
 
In the pre-opening phase a Steering Group will have three main functions: 
 

¶ Create detailed strategies for the core school operations, building on your application (see 
the box below);  

¶ Oversee the delivery of these strategies through the contracting and project management of 
the required personnel (e.g. refurbishment contractors); and  

¶ Recruit the school staff required for opening. 
 
 

Planning Your Staffing & Governance 

In planning your staffing and governance it is important to ensure that your application 

is joined up.  Your company structure and whether you are part of another organisation 

or independent school will have impact on your governance and staffing structures.   

Your financial plans must be aligned with your education vision. The implication is that 

the staffing structure (which will be the majority of your expenditure) must also 

therefore be aligned.  The staffing structures in this section will need to join up with 

your timetable plans in Section D2.   

Your plans for premises will impact on your support staff structure in areas like cleaning 

and caretaking and any plans for hiring out the premises (Section E2) would also impact 

on your staffing as you would need to allow for the operation and management of this 

aspect. 

In completing this section of the application form it is very likely that there will be 

significant overlap between how you address each of the criteria set out by the DfE. For 

example, having an experienced Principal Designate in your team will help you meet 

criteria F1 but will also have relevance for criteria F3 and others. 

You should take the following advice as a general guide ς consider carefully what will 

be required for your school, bearing in mind the requirement to keep costs tightly 

under control. 
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F1: Show how you will access appropriate and sufficient educational 

expertise to deliver your vision.  

In this section you must:  

Ɇ show that you have identified the resources, people and skills that you will need to set up 

and operate a school;  

Ɇ confirm time commitments to the project from relevant individuals; and  

Ɇ set out clear and detailed plans for identifying and securing any necessary educational 

expertise currently missing from your group. 

 

How you complete this section will depend greatly on your starting point in terms of the type of 

organisation or group that is setting up the Free School.  Existing Alternative Providers are likely to 

have educational expertise but will need to be able to demonstrate how they will provide for the 

additional capacity taking on Free School status implies.  Other organisations and groups may need 

to bring in the expertise but will face similar capacity issues.   

Educational expertise could be demonstrated by experience as any of the following: 

Á From within the organisation/school applying if this is relevant to you; 

Á School leader (e.g. Principal, Deputy Head); 

Á Teacher (can you show that they are an experienced/able teacher?); or 

Á Work in early years, Further Education or Higher Education. 

There will be a strong relationship between this section and Section F5 regarding the role of a 

Principal Designate and you will note that Section F5 specifically requires you to set out that plans 

the Principal Designate would play in the implementation phase. 
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F2: Show how you will access appropriate and sufficient financial  

expertise to manage your school budget.  

You must: 

Ɇ show that you have identified the resources, people and skills that you will need to set 

up arrangements for and undertake the financial management of a school; 

Ɇ confirm time commitments to the project from relevant individuals; and 

Ɇ set out clear and detailed plans for identifying and securing any necessary financial 

expertise, including an understanding of school budgets, currently missing from your 

group. 

 

As in Section F1, how you complete this section will depend greatly on your starting point in terms of 

the type of organisation or group that is setting up the Free School.  Existing independent, state 

maintained schools or Academies are likely to have the financial expertise but will need to be able to 

demonstrate how they will provide for the capacity.  Other organisations and groups may need to 

bring in financial expertise or to supplement general financial expertise with knowledge of how to 

apply it to the education sector.  All will face similar capacity issues.   

Financial expertise could be demonstrated by experience in any of the following: 

Á Bursar or business manager of a school; 

Á Finance or accounting qualifications; 

Á Senior financial role in an organisation (e.g. Finance Director of a business or 

charity);or 

Á The financial industry (e.g. worked in a large bank, insurance company or 

similar). 

Your application will have to demonstrate that you have a clear plan to recruit and maintain the 

right level of expertise to oversee the financial management of your school. The skills and 

experience required in establishing the financial management systems for a Free School may vary 

significantly from those necessary for day to day running of the school. It will be necessary for 

Directors to take a view on the most appropriate post-opening financial staffing arrangements which 

may include part time or outsourced financial management expertise. The focus here is on financial 

management after the school opens and should address responsibilities, obligations and roles. 

 

Financial Responsibilities 

Almost every important decision in your school will require a degree of financial acumen to ensure 

that you are making the best use of limited resources. Sound financial and corporate management is 

not only an advantage; it is also a statutory obligation that the government takes very seriously. As 

Limited Companies with charitable status funded by the government, the general financial 

responsibilities of Free Schools are specified by Companies House. You must advise Companies 
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House when your company is formed, when Directors change and when you submit your annual 

accounts. 

Regulations specific to the accounting and finance of Academies are contained in the following 

documents: 

Á The Funding Agreement: A Model Funding Agreement is shown at 

http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-

agreement . The Articles of Association of your Company, which is jointly signed by your 

school and the Secretary of State. A model of Articles of Association can be found in Annex A 

of the model Funding Agreement. 

Á The Academies Financial HandbookΣ ƛǎǎǳŜŘ ōȅ ǘƘŜ ¸ƻǳƴƎ tŜƻǇƭŜΩǎ [ŜŀǊƴƛƴƎ !ƎŜƴŎȅ ό¸t[!ύ 

on behalf of the DfE. The Handbook sets out the expectations on financial management and 

budgeting. It describes performance standards and gives examplŜǎ ƻŦ ΨƛƴŘƛǾƛŘǳŀƭ 

ŀŎŎƻǳƴǘŀōƛƭƛǘƛŜǎΩ ŦƻǊ ŎŜǊǘŀƛƴ ǊƻƭŜǎ ǿƛǘƘ ǎǇŜŎƛŦƛŎ ŦƛƴŀƴŎŜ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎΦ ¢ƘŜ 5Ŧ9 ƛǎ ŎǳǊǊŜƴǘƭȅ 

revising this Handbook to make it simpler, and will publish the new version on the YPLA site 

in due course. The current version is available at this link: 

http://readingroom.ypla.gov.uk/ypla/ypla-Academies_financial_handbook-gn-Nov06.pdf 

 

 

Financial Obligations  

Schools will need to carry out, at a minimum, the following finance-related tasks: 

Á Financial Plan: Compiling a 3-5 years financial plan, forecasting income, expenditure and 

reserves; 

Á Annual Budget: Carrying out annual budget compilation and management, including 

ŀǊǊŀƴƎƛƴƎ ŀƴ ŀƴƴǳŀƭ ŀǳŘƛǘΣ ǇǳōƭƛǎƘƛƴƎ ŀƴ ŀƴƴǳŀƭ ǊŜǇƻǊǘ ŀƴŘ ŀŎŎƻǳƴǘǎΣ ǾŀƭǳƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ 

assets, accounting for VAT, authorising delegated powers to committees and staff and 

approving salary levels; 

Á IT: Securing appropriate financial management IT systems; 

Á Policies: Setting standards for strong financial management including the extent of 

oversight that trustees will provide; and 

Á Procedures: robust financial systems and processes are in place from the outset. 

In your application, it is not a requirement that you list all of your financial responsibilities but it 

will be important to demonstrate in your proposal that you have sufficient financial expertise in 

your Governing Body and leadership team to fulfil these obligations. 

 

 

 

 

http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement
http://www.education.gov.uk/freeschools/a0074737/free-schools-model-funding-agreement
http://readingroom.ypla.gov.uk/ypla/ypla-Academies_financial_handbook-gn-Nov06.pdf
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Financial Roles 

Financial responsibility for Free Schools comprises two main elements: oversight and management. 

Á Financial oversight: The Governors will monitor the work of the School executive, notably 

the Head and Finance Director/Business Manager, to ensure that they are exercising proper 

controls over the School finances. They will normally consider termly management accounts 

at the GovernorsΩ meetings when the Finance Director/Business Manager will deliver a 

briefing. It may be exercised by the Governors through a Finance Committee (in larger 

schools), and will also involve the Chairman signing-off the Annual Accounts and audit 

report. 

Á Financial planning: The Governors will also co-operate with the Head and Finance 

Director/Business Manager in strategic planning to align their plans and ambitions for the 

school with the financial realities within which they must work. 

Á Financial management: Responsibility for day to day financial management is normally with 

the Finance Director/Business Manager. The Finance Director/Business Manager will 

normally also manage a wide range of other specialist functions including, but not limited to, 

HR, health and safety, estates, catering and contract management. These responsibilities 

carry substantial financial and reputational risks to the School and should be considered very 

carefully within the role and rewards. The Finance Director/Business Manager may report 

directly to the Head, who would retain overall accountability to the Governing Body for 

financial management of the school.   

 

Role of a Finance Director/Business Manager 

The Academies Financial Handbook contains an overview of the responsibilities of an Academy 

Finance Director. However, please note that it deals only with financial and accounting duties and 

ƴƻǘ ǘƘŜ ǿƛŘŜǊ ǊŜƳƛǘ ǿƘƛŎƘ ǿŜ ƘŀǾŜ ŘŜǎŎǊƛōŜŘΦ ¢ƘŜ ǿŜōǎƛǘŜ ƻŦ ǘƘŜ /ƘŀǊƛǘȅ CƛƴŀƴŎŜ 5ƛǊŜŎǘƻǊǎΩ DǊƻǳǇ 

also provides some examples of terms of reference for various accounting appointments:  

http://www.cfdg.org.uk/crn/scripts/doc_selectcategory.asp?cat=Human_Resources 

http://www.cfdg.org.uk/resources/Document%20Library.aspx 

Setting up every school is likely to require significant input from an experienced Finance 

Director/Business Manager but the time commitment may not be so great when the school is well 

established, especially for smaller schools. A more cost effective approach for some schools may be 

to have an experienced financial manager on a part-time contract, with a full time role that requires 

less experience, focussing on book-keeping and contractor management. It may also be possible to 

outsource the financial management of your school or to work in partnership with other schools to 

share expertise and costs. However, it will be important in this case that the Principal has a good 

handle on the finances, so that they can retain accountability. 

http://www.cfdg.org.uk/crn/scripts/doc_selectcategory.asp?cat=Human_Resources
http://www.cfdg.org.uk/resources/Document%20Library.aspx
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There is also a competency framework that shows how the role can operate at different levels. The 

Training and Development Agency produce some guidance on Business Managers that is available at 

http://www.tda.gov.uk/local-authority/standards-qualifications-training/school-business-

managers/sbm-benefits.aspx  and further information is available through the National College 

http://www.nationalcollege.org.uk/sbm 

Some schools are making an effective use of resources by sharing a Business Manager.   

 

Financial Framework 

Although the School Financial Value Standard is not compulsory for Free Schools you may find it 

helpful you may find it helpful to look at the DfE website to help in understanding a framework for 

effective financial operation in school.  The skills matrices for school staff and governors may be of 

particular benefit. 

http://www.education.gov.uk/schools/adminandfinance/financialmanagement/Schools%20Financial

%20Value%20Standard/a00192114/schools-financial-value-standard-sfvs 

 

Further information 

Contact NSN for tailored, expert advice: info@newschoolsnetwork.org 

Companies House: www.companieshouse.gov.uk 

The Charities Commission guidance (Free Schools do not need to register with the Charities 

Commission) http://www.charitycommission.gov.uk/Charity_requirements_guidance/default.aspx 

Alternative Provision Free Schools Model Funding Agreement and Memorandum and Articles: 
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools 
 
The Articles of Association of your Company: A model of Articles of Association can be found in 
Annex A of the model Funding Agreement. 
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools 
 

Academies Financial Handbook: 

http://readingroom.ypla.gov.uk/ypla/ypla-Academies_financial_handbook-gn-Nov06.pdf 

Charity Finance Directors Group website, which gives some examples of terms of reference for 

various accounting appointments:  

http://www.cfdg.org.uk/resources/Document%20Library.aspx 

  

http://www.tda.gov.uk/local-authority/standards-qualifications-training/school-business-managers/sbm-benefits.aspx
http://www.tda.gov.uk/local-authority/standards-qualifications-training/school-business-managers/sbm-benefits.aspx
http://www.nationalcollege.org.uk/sbm
http://www.education.gov.uk/schools/adminandfinance/financialmanagement/Schools%20Financial%20Value%20Standard/a00192114/schools-financial-value-standard-sfvs
http://www.education.gov.uk/schools/adminandfinance/financialmanagement/Schools%20Financial%20Value%20Standard/a00192114/schools-financial-value-standard-sfvs
mailto:info@newschoolsnetwork.org
http://www.companieshouse.gov.uk/
http://www.charitycommission.gov.uk/Charity_requirements_guidance/default.aspx
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools
http://www.education.gov.uk/schools/leadership/typesofschools/freeschools
http://readingroom.ypla.gov.uk/ypla/ypla-Academies_financial_handbook-gn-Nov06.pdf
http://www.cfdg.org.uk/resources/Document%20Library.aspx
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F3: Show how you will access other relevant expertise to manage the 

opening and operation of your school.  

You must: 

Ɇ provide details of your group, including the members of the company, and their particular 

areas of experience and expertise; 

Ɇ show that your group has identified other relevant expertise, such as individuals or 

organisations with successful experience of setting up a new organisation or business, 

school governance, human resources, ICT, property/construction, marketing and project 

management; 

Ɇ set out clear time commitments to the project from the relevant individuals; 

Ɇ explain how work on this school will be balanced against the development of others if 

your group is seeking to establish more than one school; and 

Ɇ set out clear and detailed plans for identifying and securing any necessary expertise 

currently missing from your group. 

 

Once more, how you complete this section will depend greatly on your starting point in terms of the 

type of organisation or group that is setting up the Free School.   All groups and schools are likely to 

have some of the skills, experience and expertise in these areas and again, capacity will need to be 

addressed.    

In this area there may well be a greater focus on the expertise needed pre ςopening in specific areas 

like project management and marketing.  Whilst these skills are likely to be needed to some degree 

when the school is operational they may require less time than in pre-opening.  Although it will be 

helpful to have some of these skills on your long-term team ς and even in your Steering Group ς 

other expertise can also be accessed through hiring, contracting or volunteering. 

The most important expertise you will need in addition to educational and financial are: 

Á Project start up and management: Experience in start-up projects, particularly 

schools, and coordinating a complex set of activities and people to deliver 

results to a schedule; 

Á School governance:  May include school leaders, governors (especially chairs of 

governors), experienced clerks and organisations providing support and advice 

to governors.   

Á Legal and accounting: Specialist, professional legal and accounting expertise, in 

addition to the financial expertise you have already identified; 

Á Marketing:  Experience of producing promotional materials, generating 

publicity and building a campaign can help your team ς especially when 

obtaining evidence of demand for your Free School;  
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Á Buildings and site: Architects, quantity surveyors and other site-related 

professionals can assist you in finding a site or providing guidance on how an 

existing building can be modified to suit your needs; 

Á Information and Communications Technology (ICT): As in any business, the 

effective and efficient use of technology will be important for the success of the 

school. ICT expertise will be important before the school opens, because you 

are likely to make expensive purchases and even sign long-term contracts for 

ICT services (e.g. phone lines, broadband); and 

Á Human Resources (HR): In order to manage the large recruiting process you 

will be undertaking, as well as ensuring an understanding of employment law, 

grievance procedures and so on. 

Á Clerk to Governors: The Governing Body will eventually need to appoint a clerk 

to administer their meetings. In order to serve the whole Governing Body, the 

clerk needs to take an independent view and be impartial in their record of 

proceedings. They must perform their administrative tasks efficiently, freeing 

up the Governing Body to concentrate on its strategic role.   The clerk must 

keep abreast of the law and regulations in order to provide quality advice and 

support. Clerks should have accredited training and on-going support necessary 

to be competent in their role. They will maintain accurate records and store 

useful information. 
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F4: Show how your staffing structure will deliver the planned 

curriculum.  
 

You will need to set out your plans for the leadership and staffing of your school in some detail, 

including how this will change from day one until you reach full capacity. Where you appointed one, 

the Principal Designate should play a significant role in defining the eventual staffing structure of the 

school. However, even if you have not yet identified the Principal Designate, filling out this section in 

detail will be an important part of demonstrating to the DfE that you have thought through how 

your educational vision can be delivered. 

To do this, your application should answer the following questions: 

Á ²Ƙŀǘ ƛǎ ȅƻǳǊ ŀǇǇǊƻŀŎƘ ǘƻ ǎǘŀŦŦƛƴƎ ŀƴŘ Ƙƻǿ ŘƻŜǎ ƛǘ ƳŀǘŎƘ ȅƻǳǊ ǎŎƘƻƻƭΩǎ ǾƛǎƛƻƴΣ ŜǘƘƻǎ ŀƴŘ 

curriculum? 

Á For each type of staff (e.g. leadership, teachers, support staff, facilities staff), what will their 

role entail and what qualities will they need to carry it out? 

Á How will different staff members report to each other to ensure strong and efficient 

accountability? 

Á How many staff of each type will you have over time, as the school develops? 

 

Approach to staffing 

Your approach to staffing should bear in mind three key variables: 

Á Your vision; 

Á Your curriculum; and 

Á Your finances.  

 
Your vision: Like all important decisions about your school, staffing structures should be a result of 

what vision, values, culture and ethos you want for your school. You should picture the educational 

and personal experience you want each child to have at your school and use this as the basis for 

determining which staffing structure will help you to deliver that experience. It is important to note 

that the leadership team and the staff at your school will be responsible for communicating and 

ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ Ǿƛǎƛƻƴ and ethos. For that reason, their qualities as people, the roles they are 

asked to play, the way they report to each other and even how many of them there are should all be 

intimately connected to the type of school you are trying to create. 

 
Your curriculum: The application form asks you to show that you have an adequate staffing 

structure to deliver your planned curriculum, building from year 1 to when the school is at full 

capacity.  
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The number of teachers your school requires will be greatly affected by your curriculum model, 

including: 

Á Which subjects you plan to offer; 

Á How those subjects will be taught (e.g. combined classes, use of teaching assistants); 

Á How many students will be in each class; 

Á How much face time there will be between students and teachers, teaching assistants, 

lab technicians, etc.; and  

Á Iƻǿ ȅƻǳǊ ǎŎƘƻƻƭ ǿƛƭƭ ƳŜŜǘ ǇǳǇƛƭǎΩ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴŀƭ bŜŜŘǎ ό{9bύΦ 

 

Your finances: The application form asks you to demonstrate the financial viability of your staffing 

structure. The details here should reflect the assumptions and plans shown elsewhere in your 

proposal and in the Payroll section of your financial template. Given that schools generally spend 75-

85% of their budget on staff costs, budget is one of the most important factors that will determine 

your approach to staffing. In the interest of providing value for money, staff structures may benefit 

from part time or term time only contracts or even job shares. In the event that pupil numbers or 

income falls and the budget has to be rebalanced, such options will often minimise the impact of any 

reductions in staff and will make them easier to implement. Almost every decision you make about 

staffing will have an implication on cost, whether it is the roles you want staff members to play, the 

qualities you want them to have, or the number of staff in the school. All staffing decisions must 

therefore be thought through in budgetary terms. 

In considering the financial viability of your staffing, you must: 

¶ ensure the information you provide is consistent with that provided in Section G. 

 

 

Roles and qualities of different staff 

Your staff will be a mix of teachers, support staff, and senior leaders. You should consider what that 

mix should be in order to create an organisation which reflects your vision and ethos.  

You need a strong senior leadership team that is aligned with the vision and ethos of the school. 

They should have a range of competencies, skills, and experience that complement each other. A 

self-aware leader can identify their own strengths and weaknesses in a variety of areas and create a 

team that complements them.  

Below is an example staffing structure for a full-capacity medium or large secondary school. While 

this is a commonly-applied model in many established schools, your school will probably be starting 

with only a fraction of its full capacity intake and budget. As such, you will have to consider which 

structural elements are essential to provide the educational experience your school aims to offer. 

For example, employing heads of faculties or curriculum can help to ensure that lines or 
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responsibility are clear for any issues which arise. Your budgetary restrictions are likely to be such 

that, if you do have staff in these roles, they will also need to take on significant teaching 

responsibilities. 

 

 

 

Secondary School Example Staffing Structure, TDA 

 

Senior Management Team 

¶ Headteacher ς has overall responsibility for the school, its staff, its pupils and the 

education they receive  

¶ Deputy Headteacher(s) ς play a major role in managing the school, particularly in the 

absence of the Headteacher 

¶ Assistant Headteacher(s) ς support the head and deputy heads with the management of 

the school 

Subject Leaders 

¶ Heads of Department 

¶ Heads of Faculty 

¶ Curriculum Coordinators ς responsible for a particular area of the curriculum, including 

monitoring and improving standards 

Pastoral Subjects 

¶ Heads of Year 

¶ Heads of Faculty 

¶ Curriculum Coordinators ς responsible for a particular area of the curriculum, including 

monitoring and improving standards 

Classroom Teachers 

Plan, prepare and deliver lessons to meet the needs of all pupils, setting and making work and 

recording pupil development as necessary. Includes advanced skills teachers and supply teachers. 

Often work in partnership with teaching assistants (TAs). 

 

Other Key Roles 

¶ Key Stage 3 Coordinator 

¶ {9b/h όǎŜŜ пΦн ά/ǳǊǊƛŎǳƭǳƳ ŀƴŘ hǊƎŀƴƛǎŀǘƛƻƴ ƻŦ [ŜŀǊƴƛƴƎέΤ ǘƘƛǎ ƛǎ ǘƘŜ ƻƴƭȅ ƳŜƳōŜǊ ƻŦ 

staff who must have QTS in a Free School) 

¶ Head of Learning Support 

¶ PSH Coordinator 

¶ School Sports Coordinator 
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Small Primary School 

Vanessa Williams ς Headteacher at King Solomon Academy, London 

Y{!Ωǎ Ƴƛǎǎƛƻƴ ƛǎ ǘƘŀǘ млл҈ ƻŦ ƛǘǎ ǇǳǇƛƭǎ ƘŀǾŜ ǘƘŜ ǎƪƛƭƭǎ ŀƴŘ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ Ǝƻ ƻƴ ǘƻ ƎƻƻŘ ǳƴƛǾŜǊǎƛǘƛŜǎΦ 

In order to achieve this, I neŜŘŜŘ ǎǘŀŦŦ ǿƘƻ ƘŀŘ ŀ ΨǿƘŀǘŜǾŜǊ ƛǘ ǘŀƪŜǎΩ ŀǘǘƛǘǳŘŜΦ  Mission alignment 

was therefore my top priority. A good teacher who was open to development was more appropriate 

than a more developed teacher with less commitment to the vision.  

I began by mapping the staffing structure the school would need at full capacity and worked 

backwards to understand who I needed for opening day.  A key role that was filled by the May prior 

to opening was the school administrator - who co-ordinated, amongst other things, the deliveries, 

admissions and home visits - allowing me to concentrate on the strategic and operational 

requirements. An additional person to have in place in the run-up to opening was the facilities 

manager ς ours had managed the site previously, when it housed another school and was able to 

provide valuable information to the numerous contractors involved in the refurbishment of the 

existing building.   Another key role was that of Inclusion Manager.  As a small and inclusive school 

in a challenging area, I needed a highly visible SENCO with the expertise to manage all elements of 

inclusion and support, and step up in my absence.  

I advertised for teaching staff in the TES. As a new school, it can be difficult to attract suitable 

applications from more experienced teachers.  This was made even more difficult given that there 

was no school or pupils to show applicants. Despite having a large number of applications for the 

two reception teacher roles, the vast majority of these were from NQTs.   I hired one experienced 

teacher and one NQT.  Without a doubt, although NQTs bring less expertise, their open mindedness 

and enthusiasm make them worth their weight in gold.   

aȅ ǊŜŎǊǳƛǘƳŜƴǘ ǇǊƻŎŜǎǎ ƛƴǾƻƭǾŜŘ ŀƴ ƛƴƛǘƛŀƭ ƭƻƴƎƭƛǎǘ ōŀǎŜŘ ƻƴ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎΩ ǿǊƛǘǘŜƴ ǎǘŀǘŜƳŜƴǘǎΣ 

followed by first round interviews to test alignment (through standardised questions). The first 

round interview also provided me with an opportunity to communicate to the candidates a clear 

message regarding our expectations of them.  It was important that only those candidates who 

were up for hard work and tough targets chose to proceed.   Successful interviewees were then 

observed teaching a lesson.  Candidates were told what lesson to teach and were provided with 

detailed information about the children in the class.   A significant part of this section of the 

ƛƴǘŜǊǾƛŜǿ ǇǊƻŎŜǎǎ ǿŀǎ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎΩ ŀōƛƭƛǘȅ ǘƻ ǎŜƭŦ-evaluate the lesson. A final round of interviews, 

including scenario discussions, determined the successful candidates. I have now added in-tray 

tasks, such as data analysis, to the hiring process. Recruiting for a small or brand new school can be 

difficult due to the few numbers of experienced staff applying.  !ǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǇǳǘŀǘƛƻƴ ƎǊƻǿǎΣ 

this no longer remains an issue. 

It is also essential to consider personalities and staff relationships, which can seriously impact the 

functioning of a very small team. Prior to opening, I organised staff events and a two-week 

induction programme, which took place during the summer holidays. Staff members had the 

opportunity to get to know one another and to play an active role in discussing and agreeing school 

policies (such as teaching and learning, marking). We began the term a week before the children, to 

make the final school preparations together.   

Beginning with the end in mind 

The case study below confirms the importance of working out the staffing structure the school 

would need at full capacity and working backwards to understand who is needed in the pre-opening 

phase and as the school builds to full capacity. 
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Staffing numbers over time 

In this section DfE criteria states that you must: 

Ɇ set out plans showing an appropriate and phased build up of staff (where the school is 

increasing in size over time) in line with planned pupil numbers and financial resources; 

Ɇ reflect both the arrangements for the first term and year, and for the longer term as the 

school builds to full capacity, with clear delineation of roles and responsibilities 

 

In the pre-opening phase, you may need to employ staff in addition to the Principal, depending on 

the complexity of your school and the size of the initial intake. For example, the school will probably 

need a Business Manager in place prior to opening to ensure that the necessary contracts, systems, 

and services are ready before opening day. The Business Manager can also help with finances and 

can take care of administrative tasks that a Principal Designate does not have time for. Most schools 

will also have an Inclusion Manager or SENCO in place before opening.   If your school is a conversion 

or renovation of a prior facility, a Facilities Manager can be crucial to help make decisions and to 

guide architects and builders in creating a building that works for you. Depending on your curriculum 

and structure, you could need heads of subjects or year-group leaders.  

As you will be constrained by the budget, you should think about which staff members can take on 

more than one role. For example, if you do not need a full-time Business Manager or Facilities 

Manager, you can consider sharing them with a local school (some maintained schools do this). 

Think about the teaching load that your senior leaders will carry ς they may need to teach more in 

the earlier years of your school. You may also want to consider appointing less experienced staff 

with high potential in the early years. For example, you may want to appoint a Head of English that 

ǿƛƭƭ ōŜ ǊŜŀŘȅ ŦƻǊ ŀƴ !ǎǎƛǎǘŀƴǘ ƻǊ 5ŜǇǳǘȅ tǊƛƴŎƛǇŀƭ ǊƻƭŜ ƛƴ ǘƘǊŜŜ ȅŜŀǊǎΩ ǘƛƳŜ ǎƻ ǘƘŀǘ ȅƻǳǊ ǎŜƴƛƻǊ 

leadership team develops with your school.  

The school team will need to expand as the school develops. This is likely to encompass professional 

managers (e.g. Marketing, HR, etc.) as well as additional teaching staff. As each year brings a new 

intake, it is possible that staff roles will also change. For example, in the first year of your school, 

some teachers may need to teach more than one subject so that your curriculum can be delivered 

within a reasonable budget. As the school grows, you may ask those teachers to begin to specialise 

in subjects. You should keep in mind that there is natural turnover in schools as staff gain experience 

and leave for other opportunities, and younger, less experienced staff will be promoted into more 

senior roles.  
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Planning Your Staff Structure 

¶ describe the final staffing structure and show how it is sufficient, affordable and 

appropriate to deliver the education vision and plan; 

¶ set out the structure of the senior leadership team, heads of department; and 

¶ any support staff, as well as a clear description of their roles and responsibilities. 

 

A key aspect here is to be open-minded.  In opening a new school you have an opportunity to be 

innovative. You are not burdened with an inherited structure which may not provide the ideal 

staffing to deliver for the pupils.   

You may find it helpful to find out about staffing structures in other schools, review adverts and get 

details of jobs for relevant posts in the area.  This knowledge of local market forces will help in 

identifying options for pay and conditions of service etc. 

The prime function of a school is teaching and learning and staffing in this area is likely to be your 

largest expenditure, so it seems sensible to start with this in in your staffing structure.  There are 

some issues to bear in mind as you plan the staffing to deliver your curriculum plan: 

Å No matter how well you timetable you are likely to have surplus time/periods in some areas 

ς deploying this may help you save staffing costs elsewhere (but there are restrictions if you 

choose to follow national pay & conditions).   

Å In the pre-opening phase and as the school grows how you deploy spare time will be 

significant 

Å Know how much an average teacher costs per hour/period.  Therefore how you  deploy 

surplus/free time is a key factor in your financial efficiency 

Å Support staff are likely to be at a lower hourly rate than teaching staff ς so what jobs 

actually require a teaching qualification/background? 

Å Know how much your Senior Leadership Team (SLT) cost per period/hour.  You may well 

want your SLT to undertake some teaching but they cost more than regular teachers for 

each lesson they deliver, and are extremely expensive administrators. 

Å Bear in mind what costs you want to carry on your payroll and where you might want to 

outsource ς e.g. cleaning 

 

Consider what expertise you need to pay for ς for example does your business manager need to be a 

qualified accountant or is it suitable to have them financially competent with accountants engaged 

for audit/year end. 
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Although you will need to ensure that your staffing plans here link with your curriculum plan and 

budget information you may find it helpful to develop staffing matrices for both teaching and 

support staff.  Examples of staff matrices are available from New Schools Network. 

In developing a teaching staff matrix, your timetable model will give you the information to input for 

your requirements for classroom teaching and you can therefore start to build up the roles required.  

The timetable model will define the number of period or hours per week and give you an idea of the 

Planning, Preparation and Assessment (PPA) time required to facilitate this.  This will leave you with 

a balance of free time that you can look at how it is deployed.  Adding staff costs to the model 

enables you to see where you are spending the money and question if this properly reflects your 

priorities.   

In addition to teachers, you may want to consider the role of Teaching Assistants and Cover 

Supervisors.  You could add them to the support matrix but it may help to think of classroom based 

staff rather than differentiate by contract type.  Their PPA is not mandatory to maximise their 

effectiveness, some PPA is beneficial. 

A similar model can be developed for support staff although here there is no need for PPA time and 

the duties will differ.  You may think about support staff in hours rather than teaching periods per 

week.  Depending on the nature of your school it may be helpful to first consider the support staffing 

needed for term time operation then to look carefully at staffing needs during school holidays.  

Remember there are often important tasks that need to be carried out when pupils and the majority 

of staff may not in school.  Again, adding costs to this model can help you to assure yourself that 

your spending matches your priorities. 

The members of your steering group with educational experience will be key to you in identifying 

roles needed but others should keep an open mind and question assumptions ŀǊƻǳƴŘ ǘƘŜ ΨǘƘŀǘΩǎ ǘƘŜ 

way scƘƻƻƭǎ Řƻ ǘƘƛƴƎǎΩΦ  !ǎ ŜȄŀƳǇƭŜǎΥ  

Å Many secondary schools employ a librarian but could you use the skills of other staff to 

maximise the learning potential of this facility? 

Å What is the difference between a technician and a teaching assistant?  Could you recruit 

someone who has the technical knowledge and can support in the classroom or are the roles 

separate? 

Å Should you have Business Manager (shared between schools or just for you) or would you be 

better served by splitting the finance, HR and facilities management functions? 

 

In terms of the phasing you are likely to have more timetable surplus for teaching staff in the years 

as you move to full capacity and how this is deployed will have a direct effect on the levels of other 

staff you need.  In future years the surplus should reduce and it therefore may be necessary to think 

about greater levels of support/outsourcing. 

The staffing needs and how they will be delivered will be directly related to the model you chose, 

particularly in the areas of the business management of the school. Business management can cover 
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areas including finance, human resources and facilities management including functions like 

catering, cleaning & grounds.  Marketing may also be a consideration in this area. 

Although the majority of teaching & pastoral staff are likely to be deployed in the individual school, 

back office functions may be performed within the school or outsourced to a provider. Whatever the 

model, the relevant parts of your application must link together. For example, if you say that 

providing support for students outside of the classroom will be a priority for you this should be 

clearly demonstrable in your staffing structures and budget plans either by giving staff the time to do 

this or by securing the services of others. 

You will also need to consider how your school site will operate when it is not being used. For 

example, will you need a site manager to maintain the school outside of term time or at weekends? 

You may want to think about using the knowledge of the people involved in your steering group to 

go beyond what is needed to set up the school and identify what will be needed to run it when it is 

opened.  For example you may need significant higher level human resources expertise to assist you 

identify appropriate terms and conditions and help you recruit staff but once up and running you 

may only need access to this higher level support on an occasional basis. 

 

Accountability 

A good staffing structure will ensure strong and efficient accountability. Every individual should be 

ƘŜƭŘ ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ ŀŎƘƛŜǾƛƴƎ ǎƻƳŜ ǇŀǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎǳŎŎŜǎǎΦ ¦ƭǘƛƳŀǘŜƭȅΣ ǘƘŜ tǊƛƴŎƛǇŀƭ ǿƛƭƭ ōe 

accountable for the overall success of the school.   

{ƻƳŜ ǎŎƘƻƻƭǎ ǳǎŜ ŀ ΨǘŜŀƳ ǘŜŀŎƘƛƴƎΩ ƳƻŘŜƭ ǿƘŜǊŜ ŀ ŎŜǊǘŀƛƴ ǘŜŀƳ ƻŦ ǘŜŀŎƘŜǊǎ ƛǎ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ 

certain students, whereas in other schools students only come into contact with a few teachers, who 

get to know them very well. In the first year especially, a Principal Designate may wish to be tightly 

linked to most levels of accountability themselves rather than delegating so that they retain more 

ŎƻƴǘǊƻƭ ƻǾŜǊ ǘƘŜ ǿŀȅ ǘƘŜ ǎŎƘƻƻƭΩǎ ǾƛǎƛƻƴΣ ǾŀƭǳŜǎΣ ŎǳƭǘǳǊŜ ŀƴŘ ethos is formed. Your application should 

show that you have considered how accountability will work at your school and the staffing 

structure should make that accountability clear. 

It can also be helpful to think of scenarios to test your accountability structure. For example, if a 

secondary stage pupil is falling behind in maths at your school, who is the first person that the 

Principal should speak to when addressing the issue? Is it a maths teacher who is responsible for 

that pupil? Is it the year group leader for that pupil? Is it the subject leader for maths? What 

happens if an entire class is falling behind? These types of discussions can help you discover any 

potential weaknesses in the accountability structure before you submit your application. 

 

Independence 

! CǊŜŜ {ŎƘƻƻƭ ƛǎ ΨƛƴŘŜǇŜƴŘŜƴǘΩ ŀƴŘ Ƙŀǎ ŀ ŦŀǊ ǿƛŘŜǊ ǊŀƴƎŜ ƻŦ ŦǊŜŜŘƻƳǎ ǘƘŀƴ ǘƘƻǎŜ ǎŎƘƻƻƭǎ ǳƴŘŜǊ ǘƘŜ 

care of the Local Authority. This independence brings responsibilities and risks that need to be 
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addressed, and require funding for effective management. There is a sound template for 

organisation and systems in the independent school sector, ranging from finance to HR, as most 

independent schools have been operating in this environment for many years and are very 

experienced in both financial and corporate regulation. Similar experience is also now being 

developed rapidly in Academies and new Free Schools. Good use should be made of advice and 

assistance from these institutions ς ƛǘ ƛǎ ƴƻǘ ŀƭǿŀȅǎ ƴŜŎŜǎǎŀǊȅ ǘƻ ΨǊŜ-ƛƴǾŜƴǘ ǘƘŜ ǿƘŜŜƭΩ ǿƘŜƴ ǎǘŀǊǘƛƴƎ 

a nŜǿ CǊŜŜ {ŎƘƻƻƭΦ LƴŎƭǳǎƛƻƴ ƻŦ ǇǊƻǾƛǎƛƻƴ ŦƻǊ ƳŜƴǘƻǊƛƴƎΣ ΨǎǇƻƴǎƻǊƛƴƎΩ ƻǊ Ŏƻ-operation with such 

organisations could be beneficial. 

 

Further Information 

Future Leaders ς www.future-leaders.org.uk 

Teach Firstς www.teachfirst.org.uk 

Teacher Development Agency ς Typical staff (primary) - http://www.tda.gov.uk/get-into-

teaching/faqs/life-as-a-teacher/staff-structure-primary.aspx 

Teacher Development Agency ς Typical staff (secondary) - http://www.tda.gov.uk/get-into-

teaching/faqs/life-as-a-teacher/staff-structure-secondary.aspx 

Teaching Expertise ς Advice on staffing structures from a variety of teachers and school leaders ς 

http://www.te achingexpertise.com/topic/staffing-structures 

National Teaching Salary Payscales ς http://www.tda.gov.uk/get-into-teaching/salary/teaching-

salary-scales.aspx 

Examples of school staffing structures: 

Á Cumbria Grid for Learning ς Example School Staffing Structures ς 

http://www.cumbriagridforlearning.org.uk/index.php?category_id=230 

Á Aston Comprehensive ςhttp://www.astonacademy.org/vacancies/Staffing_Structure.pdf 

Á Robinsfield Infant School ς 

http://www.robinsfield.westminster.sch.uk/content_docs/about_us/Admin/Staff_list.pdf 

Á Chellow Heights Special School ς http://www.schooljotter.com/showpage.php?id=76299 
  

http://www.future-leaders.org.uk/
http://www.teachfirst.org.uk/
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-primary.aspx
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-primary.aspx
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-secondary.aspx
http://www.tda.gov.uk/get-into-teaching/faqs/life-as-a-teacher/staff-structure-secondary.aspx
http://www.teachingexpertise.com/topic/staffing-structures
http://www.tda.gov.uk/get-into-teaching/salary/teaching-salary-scales.aspx
http://www.tda.gov.uk/get-into-teaching/salary/teaching-salary-scales.aspx
http://www.cumbriagridforlearning.org.uk/index.php?category_id=230
http://www.astonacademy.org/vacancies/Staffing_Structure.pdf
http://www.robinsfield.westminster.sch.uk/content_docs/about_us/Admin/Staff_list.pdf
http://www.schooljotter.com/showpage.php?id=76299
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F5: Provide realistic plans for recruiting a high quality principal 

designate, other staff and governors in accordance with your 

proposed staffing structure and education plans.  

N.B. - Given the size of section F5 we have split the guidance into three parts relating to 

the appointment of the Principal, Other Staff and Governors 

 

Recruiting a high quality principal designate 

You must: 

¶ ǎŜǘ ƻǳǘ Ǉƭŀƴǎ ŦƻǊ ǊŜŎǊǳƛǘƛƴƎ ȅƻǳǊ ǎŎƘƻƻƭΩǎ principal designate (head teacher) and the role 

you envisage him/her playing in the implementation phase; and 

¶ provide the CV of your preferred principal designate, if you have already identified one, 

along with evidence of their ability to deliver your education vision and plan and lead your 

proposed school. 

 

In preparing your application, it is important to note that: 

¶ where you have already identified a preferred principal designate, we may require that 

person to be assessed to help inform the decision to appoint; and 

¶ if your application is approved, you will ς subject to our agreement ς be able to appoint a 

ǇǊƛƴŎƛǇŀƭ ŘŜǎƛƎƴŀǘŜ ǳǇ ǘƻ ǘǿƻ ǘŜǊƳǎ ƛƴ ŀŘǾŀƴŎŜ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ƻǇŜƴƛƴƎ ŘŀǘŜΦ 

 

You do not need to have identified the Principal Designate (the appointed head) when you make 

your application. If you have, you should provide their CV and explain why they are suitable. If you 

have not, you should set out a recruitment plan that explains what kind of Principal Designate you 

want and why, as well as how you will recruit. It is a good idea to actively seek out a Principal 

Designate before applying but you should not then spend money on formal recruiting before your 

application, as this will not be reimbursed. 

The appointment of your Principal Designate is arguably the most important decision you will make 

in setting up your school. Evidence shows that effective, inspirational school leadership will raise 

achievement for pupils and can stamp out educational disadvantage because school leaders improve 

teaching and learning through their influence on staff motivation, performance management, 

holding staff to account, commitment and working conditions.  

You should ensure that your application addresses five important questions relating to your Principal 

Designate:  

Á What qualities are you looking for in a Principal Designate, and why? 

Á How will you attract the right candidates? 
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Professional Qualifications 

It is important to keep in mind what qualities you 

are looking for in your Principal Designate; 

professional qualifications may or may not be 

part of those qualities 

As a Free School, your Principal will not be 

required to have professional qualifications such 

as the National Professional Qualification for 

Headship (NPQH) or Qualified Teacher Status 

(QTS). However, this does not mean that the skills 

and knowledge developed by such courses and 

qualifications are not valuable.  

 

Á What recruitment process will you use? 

Á What role will the Principal Designate play in setting up the school? 

Á If you have already selected the Principal Designate: how can you demonstrate that they will 

be able to achieve what is expected of them? 

 

 

There are however some important considerations for you.  For both setting up and running the 

school when open you need to consider the capacity of one person, no matter how outstanding to 

deliver on all fronts.  So bear this in mind when looking at your expectations and recruitment 

strategy. 

 

Qualities of a principal designate 

You should be confident that your vision, 

values, culture and ethos are clearly defined 

and can be communicated easily. This way, 

when you are looking for your Principal 

Designate, you can make sure that they 

understand what you want your school to be, 

while also testing whether they are the right 

person to deliver it. For example, if your vision 

is to open a school in a challenging area that 

will close the achievement gap for 

disadvantaged pupils, you may want to find a 

principal who has worked in challenging 

schools before but you may also want to make 

sure that they truly believe that all pupils can 

succeed, no matter what their background. 

The importance of school leadership 

The significance of your Principal Designate cannot be overstated. Ofsted reports in 2010 

showed that: 

Á 93% of schools with good leadership have good standards of achievement 

Á Just 1% of schools without good leadership reach the same level 

Á Leadership is particularly important when a school faces significant challenges 

School leadership is therefore one of the most important factors determining student 

achievement. 
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Example: National Standards for Headteachers 

To get ideas about the type of qualities you want, you could look at the National Standards for 

Headteachers, which is published by the DfE, and provides the framework that is used by the 

National College to assess whether applicants are qualified for the NPQH. This framework is based 

on six thematic areas associated with the Headteacher role.  It uses the Headteacher job itself as 

the starting point and then works downwards to divide it into areas of responsibility, which in turn 

ŀǊŜ ŘƛǾƛŘŜŘ ƛƴǘƻ ǘƘŜ ΨƪƴƻǿƭŜŘƎŜΩΣ ΨǇǊƻŦŜǎǎƛƻƴŀƭ ǉǳŀƭƛǘƛŜǎΩ ŀƴŘ ΨŀŎǘƛƻƴǎΩ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ŀ ƎƛǾŜƴ ŀǊŜa. 

The six thematic areas of the framework are: 

Á Shaping the future 

Á Leading learning and teaching 

Á Developing self and working with others 

Á Managing the organisation 

Á Securing accountability 

Á Strengthening accountability 

The detailed set of standards can be accessed in full here: 

http://www.education.gov.uk/publications/eOrderingDownload/NS4HFinalpdf.pdf 

Your Principal Designate will have extensive responsibilities within your school. It is his or her 

responsibility to translate your vision and mission into the educational environment filled with your 

values, culture and ethos for its pupils. They will be held to account by the Governing Body across all 

of their responsibilities.  

Some qualities that you will look for when recruiting your Principal Designate may relate to specific 

skills or knowledge (i.e. knowledge gained from experience ς eg in alternative provision - , training 

courses, advanced degrees, etc. or skills that can be displayed in practice, such as the ability to 

access, analyse and interpret data). Skills and knowledge can be developed with training, coaching 

and experience and professional qualifications, such as the NPQH. 

 

 

 

Other qualities that you will need to consider in this process are known as competencies (i.e. 

personal qualities such as integrity, analytical thinking or impact and influence). Competencies are 

not the tasks of the job, they are what enable people to do the tasks, and are harder to develop.  

Skills- and knowledge-based and competency-based qualities are important to consider when you 

are drawing up the list of qualities you would like for your Principal Designate and will influence 

other factors. It is important to bear in mind that appointing a Principal Designate with more 

experience is likely to cost you more in terms of salary. 

http://www.education.gov.uk/publications/eOrderingDownload/NS4HFinalpdf.pdf
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The Future Leaders Competencies 

The Future Leaders Ψ15 leadership 

competenciesΩ is a framework for measuring 

the potential of candidates. It has been 

developed in conjunction with the Hay 

Group, and contains the competencies 

required to be a successful Principal. 

This framework may help you consider 

whether these are the same qualities you 

would look for in your principal designate or 

if you would seek out different qualities. Are 

there any skills or knowledge that you would 

add to these competencies? 

 

 

How to attract the right Principal Designate 

You should think about where you will find people who share your vision. For example, if you are 

opening a school in a challenging urban area, you may want to consider recruiting your Principal 

Designate from programmes where participants have committed themselves to working in 

challenging urban schools, such as Future Leaders, Teaching Leaders or Teach First. 

The more targeted your recruitment process the fewer unsuitable candidates you will have to go 

through to find the right person for you. Conversely, if you are too specific you may rule out very 

good candidates. 

Once you have decided on your pool of candidates you must also think about what your school will 

offer that is more attractive than other schools: 

Á Are you allowing your Principal Designate to focus on the impact he or she will be able to 

have on a specific community? 

Á Are you giving your Principal Designate a lot of autonomy in making key decisions? 

Á Are you offering more or better career development opportunities than other schools? 

Á Are you offering a more competitive remuneration scheme (note: you are not bound by the 

standard national pay and conditions of Headteachers in maintained schools)? 

All of these will be factors in whether a candidate will accept a job offer from your school.   
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Recruitment timeline 

If you are recruiting an existing Headteacher as your Principal, they will usually be required to give 

a notice period of one term to leave their current post (based on a 5-term year). Other teachers 

are required to give just a half term notice period.  

Your selected candidate will usually need to give notice in the academic year prior to your Free 

School opening on the following dates:  

Á For people who are existing heads: 
- 30 April, to leave no later than 31 August; 
- 30 September, to leave no later than 31 December; and 
- 31 January, to leave no later than 30 April. 

 
Á For people in positions other than head: 

- 31 May, to leave no later than 31 August; 
- 31 October, to leave no later than 31 December; and 
- 28 February, to leave no later than 30 April. 

 

 

As outlined above, you will need to use the Principal Designate job advertisement to present a clear 

vision of your school to potential applicants, as well as a description of anything that you believe 

makes working at your school attractive. 

 

Hiring process 

The government will provide funding for the Principal Designate to be working full-time for up to 

two terms before your school opens. During this time they will play a key role in developing the 

school and helping to prepare it for opening day. You should begin the hiring process as early as 

possible. Some candidates may need to serve out their notice periods in other schools or jobs, which 

could affect how soon they are able to begin helping to set up your school.  

You may want to take more informal steps before beginning your official selection procedure, using 

word of mouth and any teaching contacts you may have to promote your forthcoming recruitment. 

As well as the time needed to find your Principal Designate, the cost of recruitment should be taken 

into account. Agencies can increase these costs significantly so advertising may be a more affordable 

option. 
































































































